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UNIT ///
Personal Carhon
» Footprint

il
(I’FDCUS ON THE TOPRPIC

(A] PREDICT

Look at the picture and discuss the questions with the class.

1. Carbon dioxide (CO,) gas is made by burning fuel such as gasoline, diesel,
oil, coal, or wood. What do you think are the effects of too much CO, in
the air?

2. What do you think a personal carbon footprint is?
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(B] SHARE INFORMATION |

A footprint is a mark left by a foot.
It can also describe the effect that a
person has on the environment.
Your personal carbon footprint is the
amount of carbon dioxide (CO,)
that you put into the air when you
use electricity, drive a car, and heat
or cool your house.

1 s your personal carbon footprint big or little? Complete the survey to find out. Circle the
number in the column that best describes your lifestyle.

PERSONAL CARBON FOOTPRINT SURVEY
Often Sometimes Never
1. Do you drive a car more than 20 minutes a day? 2 1 0
2. Do you fly in a plane more than 7 hours a year? 2 1 0
3. Do you bike, walk, or take public transportation? 0 1 2
4. Do you turn off lights and appliances when you are 0 1 2
not using them?
5. Do you use appliances (TVs, computers, clothes 0 1 2
driers, refrigerators, etc.) that save energy?
6. Do you heat your house? 2 1 0
7. Do you use air-conditioning to cool your house? 2 1 0
8. Do you buy food that is grown close to your home? 0 1 2
Total
If you scored:
0-5 You have a small carbon footprint.
| 5-10 You have a medium carbon footprint.
\ 11-16 You have a large carbon footprint.
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2 Discuss your answers in a small group. How large is your personal carbon footprint? Are
you surprised? Why or why not?

@ BACKGROUND AnD VOCABULARY

cb2
1 &) Read and listen to the explanation of global warming.

A greenhouse is a small house made of
The glass that is used to grow plants,
Greenhouse especially during cold weather. The
Effect glass traps heat from the sun. The
inside of the greenhouse heats up.

Our Earth is like a greenhouse.

Gases in Earth’s atmosphere, /\ 7

including carbon dioxide
and methane, catch the
heat from the sun.

These greenhouse gases are
like glass in a greenhouse—
they stop heat from leaving

R Earth’s atmosphere.

This is called the greenhouse effect.

O, Plants and trees naturally
offset the greenhouse gases.

2 They take in carbon dioxide
and turn it into oxygen.

co,

But today we make too many
greenhouse gases. Our lifestyle
contributes to the problem.

Every day, tons of emissions go into the atmosphere from cars and airplanes,
factories that run on oil and coal, and even wood stoves.

These gases are invisible, so we Global warming is a serious and challenging
can't see them, but they have a problem. Governments, industry, and

serious impact on the environment.  individuals like you and me need to

They make Earth warmer, causing make significant changes in the

global warming. way we use energy.

'STOP GLOBAL WARM|NG

T —— ——

Don't feel guilty—get up and do something!
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2 Circle the correct word or phrase to complete each definition.

1. atmosphere: the mixture of gases that

a. is made by cars and trucks
b. surround the earth

2. greenhouse gases: gases that cause the earth to

a. cool down
b. heat up

3. offset: have the effect as something else

a. opposite
b. same

4. contribute: to help

a. explain something
b. make something happen

5. ton: a unit of equal to 2,000 pounds, or 0.907 metric tons

a. distance
b. weight

6. emissions: something that is

a. putinto the earth
b. sent into the air

7. invisible: not able to be

a. heard
b. seen
8. impact: the of an event or situation

a. effect
b. cause

9. challenging: to do
a. difficult
b. easy
10. individual:
a. a group of people
b. one person

11. significant: noticeable or

a. important
b. difficult

12. guilty: ashamed or sad because

a. you have done something wrong
b. someone has hurt you
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iy,
2’ FOCUS ON LISTENING

Q LISTENING ONE: Personal Carbon Footprint

oP2 |jsten to an excerpt from a radio report. What will the report be about?
Circle your predictions.

a. the amount of CO, emissions in the world today
b. ways to reduce CO, emissions

c. problems caused by CO, emissions

¢ LISTEN FOR MAIN IDEAS
cD2
&M Listen to the report. Circle the best answer to complete each statement.
1. Ellen Schoenfeld-Beeks is a who paid to offset her carbon footprint.

a. homeowner b. business owner c. government official
2. Anton Finelli started a website for _____to pay to offset their carbon emissions.
a. governments b. businesses c. individuals
3. Rich Rosenzweig thinks most won'’t pay to offset their carbon emissions.
a. businesses b. individuals c. governments

¢ LISTEN FOR DETAILS

oB 2 |jsten to the report again. Then read each statement and decide if it is true or false.
Write T (true) or F (false).

1. Ellen Schoenfeld-Beeks . . .
a. sees many things around the house that emit carbon dioxide.
b. uses solar power to heat her house.
c. makes 20 tons of carbon dioxide per year.
2. Anton Finelli . ..
a. believes people should feel guilty for increasing global warming.
b. thinks that millions of individual payments can help the environment.

c. uses the money to collect methane from landfills and plant trees.

(continued on next page)
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3. Rich Rosenzweig ...
a. collects money from businesses to reduce carbon emissions.
b. thinks that Finelli’s business will be successful.
c. makes payments to Finelli’s Web site.

4. Ellen Schoenfeld-Beeks . . .
a. plans to increase her payments to offset carbon emissions.
b. feels better because she’s helping the environment.

c. has stopped using her wood stove.

§ MAKE INFERENCES

Listen to excerpts from the report. What would each speaker think about the following
statements? If the speaker would agree with the statement, write agree in the box. If
the speaker would disagree, write disagree. If there isn’t enough information to know,
leave the box blank.

%’ EXCERPT | %’ EXCERPT 2 | %’ EXCERPT 3

38 39 40
= FINELLI ¥ ROSENZWEIG “* SCHOENFELD-BEEKS

I. Paying to offset
carbon emissions
will help stop
global warming.

2. Businesses can
make money by
charging
individuals to
offset their
carbon emissions.

3. Individual people
should do
something to stop
global warming.

Work with a partner. Explain your answers with information from the report.
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¢ EXPRESS OPINIONS

Work in a small group. Discuss your opinions using the sentence starters.
1. I would / wouldn’t pay to offset my personal carbon footprint because . . .

2. Individuals can help stop global warming by . ..

(B] LISTENING TWO: A Call to Action

You will hear a speech from an environmental rally to stop global warming.

1 <2 Listen to the speech. Label the percentages in the graph with the source of
CO, emissions.

a. making electricity

b. transportation

c. industry (businesses 25%
and factories) 35%
buildings
20%

20%
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2 What is the main point the speaker is trying to make? Circle the correct answer.
a. Factories and businesses produce a lot of pollution.
b. Government and industry need to do more to reduce carbon emissions.

c. Individuals should do more to reduce their personal carbon footprints.

@ INTEGRATE LISTENINGS ONE AnD TWO 7

@ STEP |: Organize

Complete the chart with information from Listenings One and Two.

RADIO REPORT ’ SPEECH AT A RALLY

Group A
What can individuals do to
stop climate change?

Group B

What can government and
industry do to stop climate
change?

@ STEP 2: Synthesize

Divide into two groups to create a fluency line. Use the information from Step | to
answer the questions.

Work in two groups, A and B. Each group stands in a line so that Group A students
are standing opposite Group B students.

Students in Group A begin. Ask your partner (standing opposite you in Group B)
the Group A question. Your partner responds. When your teacher says, “Switch,”
students in Group A move to the next partner in line and ask the same question.
Repeat again with a new partner. Now change roles. Group B asks and Group A
answers.
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Wi
| «3’ FOCUS ON SPEAKING

L I bR e ST
|

¢ REVIEW

Fill in the blanks with the correct words.

atmosphere challenging greenhouse gases individuals

1. Carbon dioxide and methane are

2. The is made up of a mixture of gases that surround the
Earth.
3. This problem is , so we must work hard to find a solution.
4, can reduce their own carbon footprints.
invisible pollution significant tons

5. We can’t see carbon dioxide. It is

6. Every time I drive my big car I add to the air.

7. It’s hard to know the exact amount of carbon that a car produces, but we know

that it’s many per year.

8. Climate change is a problem. Many scientists think that it

is the most important environmental problem today.

(continued on next page)
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contribute emissions impact offset

9. Every year I plant three trees to the carbon dioxide my car

produces.
10. We are beginning to see some of the effects of global warming, but we won’t

know the of climate change on the environment for

many years.
11. Wood stoves add some greenhouse gases to the air, but cars and factories

even more.

12. from factories increase greenhouse gases.

¢ EXPAND

1 Complete the chart with the missing word forms. Use a dictionary to help you.

ADJECTIVE
atmosphere — atmospheric
challenge challenging
contribute —
emissions —
energy —
impact —
— individual
industry _—
polluted
product
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2 Look at the pairs of sentences. Each pair has a different form of the same word (for
example, atmosphere, atmospheric). Choose the correct word form to complete each
sentence.

1. Greenhouse gases trap heat in the ___atmosphere

Scientists are doing ___atmospheric  research to understand the effects of

climate change.

2. Climate change is caused by carbon from burning coal,

oil, and natural gas.

Wood stoves also carbon dioxide.

3. Stopping climate change is a problem.
Many scientists say it’s the biggest we face today.

4. Emissions from cars and trucks to the greenhouse effect.
I gave a small to an environmental group to help stop

climate change.

5. needs to do more to stop global warming.
The air is polluted because we live in an area.
6. Factories, cars, and trucks the air.

The air in Los Angeles and Mexico City has a lot of

7. What is your carbon footprint?

Anton Finelli collects donations from many

8. We most of our electricity by burning coal.
Consumers want to buy more that save energy and lower
emissions.

9. Reducing the number of cars on the road will have a big

on climate change.

Carbon emissions have the environment and caused

global warming.

10. We need to reduce the amount of we use.

The crowd marched down the street, chanting and

singing, to protest global warming.
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{ CREATE

Work in a small group. Each student reads one of the statements aloud. The other
students agree or disagree and explain why. Use the vocabulary from the box in your

answers.
atmosphere impact
challenge / challenging individual(s)
contribution / contribute industry / industrial
emissions / emit offset
energy / energetic pollute / pollution / polluted
fossil fuel product / produce
greenhouse gases significant

1. Government can have a bigger impact on global warming than individuals.

2. Industries should contribute 20 percent of their money to offset their
emissions.

3. To reduce greenhouse gases, more countries should get their energy from
nuclear power.

4. Countries that produce the most greenhouse gases should take the most
responsibility for solving the problem of global warming.

5. Climate change is the most significant problem the world is facing today.

(B] GRAMMAR: Modals of Necessity

1 Read the radio interview with an environmental activist. Then answer the questions.

Host:  What do individuals have to do to reduce their personal carbon footprint?

|
‘ ActivisT: Well, we all have to drive less. We also need better public transportation,
‘ so that we don’t have to take our cars everywhere.

Host:  What else?

AcTivisT: Everyone must work together. We can’t solve this problem alone. And we
must not wait too long to make these changes—or else our climate will
change forever.

1. What is the difference between have to and must?

2. What is the difference between doesn’t have to and must not?
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MODALS OF NECESSITY

I. Use have to and must to tell when
something is necessary.

Have to is usually used in conversation and
informal writing.

Must is used most often in writing.

NOTE: Must is stronger than have to.

We have to find ways to reduce emissions.

We must stop global warming.

2. Use have to for all tenses.

Use must only for present and future tenses.

We have to make changes today.
We had to start making changes years ago.
We'll have to make more changes in the future.

We must make changes today.
We must make more changes in the future.

3. Use have to for questions.

NoOTE: Must is almost never used in questions.

What do individuals have to do?
Do they have to stop driving?

4. Use don’t | doesn’t have to when something
is not necessary (when there is a choice).

Use must not when something is prohibited
(when there is no choice).

NoTE: In spoken English, can’t is often used
instead of must not.

We don’t have to drive everywhere.

We must not / can’t wait too long to make
changes.

2 Read the rest of the interview with the environmental activist. Circle the best modal of

necessity for each question.

HosT:

What do businesses have to do to reduce emissions?

ActivisT: First of all, business leaders (1.) must / don’t have to find new ways to

reduce emissions from industry.

HosT: Will that cost a lot?

AcTIvIsT: Reducing emissions (2.) can’t / doesn’t have to be expensive. In fact,

businesses often save money.

HosT:

How can our government help?

Personal Carbon Footprint
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ActivisT: Governments (3.) don’t have to / must not ignore the emissions problem.
They (4.) can’t / have to create new laws to help reduce emissions.

Host: Do we need new taxes to pay for this?

AcTivisT: No, we (5.) don’t have to / must have new taxes. There are other ways to
raise money.

Host:  Any other thoughts?

AcTivisT: Sometimes people feel that this problem is impossible to solve, but we
(6.) must not / don’t have to quit. And we (7.) must / can’t have everyone’s
help.

HosT: We're out of time, so we (8.) don’t have to / have to stop now. Thanks very
much.

ActivisT: Thank you.

3 Work with a partner. Read the list of suggestions and discuss which we have to | must
do, don’t have to do, and must not do to reduce our personal carbon footprints.

1. build more public transportation 5. stop using gasoline-powered cars

2. stop using electricity 6. reduce factory emissions

3. ignore the problem of global warming 7. drive big cars

8

4. buy a carbon offset . ride bicycles

Example

STUDENT A: I think that we must build more public transportation.
STUDENT B: [ agree. We have to stop driving everywhere. We must not rely on cars
so much.

IR RE ARG 2

¢ PRONUNCIATION: Intonation—Are you finished?

When you finish speaking, your voice should fall to a low note. When you have
more to say but need some time to think, your voice doesn’t fall to a low note.

ch2
&2 Listen to the way I know is pronounced in this conversation.

A: If you're worried about the environment, you shouldn’t drive to work.
B: Iknow.

A: You should take the bus.

B: Iknow...butI think it’s faster when I drive.

You can use I know to agree or disagree. When we use I know to disagree, we often
follow it with but.
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1 c®2[isten to the sentences. Is the speaker finished or not? If the speaker is finished,
e put a period ( . ) dfter the sentence. If the speaker is going to continue, put an
ellipsis ( ...). Check your answers with a partner’s.

. I'm going to start riding my bike to work
. I'm not going to use the air conditioner so much
. I'm going to volunteer to clean up the park

. Talways turn the lights off when I go out

. I'm going to buy a hybrid'

1
2
3
4
5. I drive to school once a week
6
7. I'm going to vote for green candidates
8

. I'm going to recycle bottles and cans

2 Look at the unfinished sentences in Exercise |. Choose a sentence and finish it. Say your
sentence to the class.

3 Work with a partner. Practice using your voice to let your partner know whether you've
finished speaking or not. Read the sentences in Exercise | to your partner. Let your
voice fall if your sentence is finished. Don’t let your voice fall if your sentence isn’t
finished. Your partner will tell you whether he or she thinks your sentence is finished or
not. Then switch roles.

4 Work with a partner. You will read statements about the environment to your partner.
Your partner will give his or her opinion using | know and / because ... or | know,
but... StudentA, your statements are on this page. Student B, your statements are on
page 190.

Student A’s Statements

1. I don’t think there’s anything we can do about CO, levels. We all produce
carbon dioxide when we breathe.

2. Wealthy countries create more pollution than poorer countries. They should
have to pay to clean it up.

3. I'm worried about global warming, but I don’t know if I can do anything to
make a difference.

'hybrid: A car that uses electric power at lower speeds and gasoline power at higher speeds. It produces
less pollution.
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@ FUNCTION: Taking Turns and Holding the Floor

1 Look at the cartoon and answer the questions.

1. Where are the man and the woman?

2. What is the man doing?

3. How is the woman responding to him?
Interrupting Politely

During a group discussion you can politely interrupt other speakers and take a
turn. A person might interrupt to share an idea or opinion, to ask a question, or to
ask someone to repeat.

STRATEGIES FOR INTERRUPTING POLITELY

Sounds and Words to Ask for Clarification / Explanation Words to Make
Gestures a Comment
Clear your throat I'm sorry, could you ...? ... repeat that I'd like to ...
(say “ahem”). Could you ... please? ...explain that ...add something.
Excuse me, could you ...? ... say that again ... make a point.
Raise your hand. Excuse me,can | ...? ...ask you a question But...
Raise your index I'm sorry,could | ...? ...ask you something Can | say
finger. something?
Make eye contact
with the speaker.
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Holding the Floor

If you are speaking and someone interrupts, you can “hold the floor,” or keep
talking, if you aren’t ready to be interrupted.

STRATEGIES FOR HOLDING THE FLOOR

Sounds and Gestures Words for Holding the Floor

Keep talking.

Speak louder.

Don’t look at the person interrupting. Let me finish, please.

Put your hand up to show that you want the I’'m not done yet.

other person to wait.

Just a minute / second.

Hold on a minute / second.

NoTe: When interrupting and holding the floor, it is usually most effective to combine sounds and
gestures with the words and phrases.

2 Work with a partner to complete the classroom discussion. In the blanks write phrases
for interrupting and holding the floor. Then practice the conversation in a group of three.
Take turns with each role.

Kyoo Hyun:

BRIDGET:

Kyoo Hyun:
BRIDGET:
Kyoo Hyun:
BRIDGET:

Kyoo Hyun:

SAM:

... S0, what are the effects of global warming? One is that cyclones
are bigger and more frequent. . ..

(asking for clarification) (1.) , could you repeat

that?
Cyclones. They’re getting bigger and more frequent.

(asking for clarification) (2.)

Yes?

What's a cyclone?

Oh, it’s a really big storm that has very fast wind, like a hurricane. As I
was saying . . .

(making a comment) (3.) There have been a lot

of strong cyclones recently, but I thought that it might not be caused
by global warming.

(continued on next page)
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Kyoo HYUN: Some people say that, but most scientists don’t agree.

SAMm: (making a comment) (4.) I’ve heard that ...
Kyoo Hyun: (holding the floor) (5.) . I want to finish this
idea. ...

3 Work in a small group. Discuss the question for four minutes. Each person should
interrupt at least once to share an idea or opinion, ask a question, or ask someone to
repeat. Each person should also hold the floor at least once if he or she is interrupted.
Use the strategies listed on pages 166 and |67.

What can individuals, government, and industry do to reduce carbon emissions?

§ PRODUCTION: Participating in a Seminar

" In a seminar, there is usually a small group of students with a leader. The
leader presents information to the group and leads a discussion. In this
activity, each student will take turns being the leader and the other
students will participate in the discussion. Try to use the vocabulary,
grammar, pronunciation, and strategies for interrupting politely and holding
the floor that you learned in the unit.*

Work in a group of four or five. Follow the steps.

Step 1: Choose a seminar topic. Each group member should choose a different topic.
Topic 1: global CO, emissions (Figures 1-2, page 169; discussion questions, page 190)
Topic 2: transportation (Figure 3, page 169; discussion questions, page 190)

Topic 3: CO, emissions and food production (Figure 4, page 170; discussion
questions, page 191)

Topic 4: natural disasters and global warming (Figure 5, page 171; discussion
questions, page 191)

Topic 5: sea level rise and global warming (Figure 6, page 172; discussion
questions, page 191)
Step 2: Prepare for the seminar. You will become the expert on your topic.

e Study the information about your topic. Look at the figure and the discussion
questions for your topic only. Make sure you understand all of the vocabulary.

e Think of an additional discussion question.
e You can also work with students from other groups who have the same topic.

*For Alternative Speaking Topics, see page 172.
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Step 3: With your seminar group, take turns leading a discussion on your topic
using the discussion questions. Make sure to refer to your figure during the
discussion.

Topic I: Global CO, Emissions

A country’s carbon dioxide emissions can be measured in two ways: the total
amount of CO, produced by the whole country (figure 1) or the amount of CO
produced by each person (figure 2).

-

CO, Emissions Per Person CO, Emissions
Top Five Countries (metric tons per year)
(1,000 metric tons per year)
1,580,175 5.43
1,131,175
2.85 2.64
407,593
347,577 336,142
0.86
j . - -
USA China Russia India Japan USA China Russia India Japan
Figure 1 Figure 2

Source: U.S. Carbon Dioxide Information Analysis Center

Topic 2: Transportation Cars and Trucks by Region

Transportation produces how .o
about 20 percent of CO, Africa i\fia 4%
emissions. Cars and trucks 17 r Sc;)uth America 5%
are a major source of

emissions. Figure 3 shows North America — Ay Central America
the percentage of cars and 27% %
trucks in different parts of
the world.

Southeast Asia
10%

Middle East
13%

Oceania 13%

Europe 19%

Figure 3

Source: Nationmaster
http://www.nationmaster.com/graph/tra_mot_veh-transportation-motor-vehicles
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Topic 3: CO, Emissions and Food Production

The process of growing, preparing, and selling food creates CO, emissions. Figure 4
shows examples of the emissions produced to make a box of breakfast cereal.

CO, Emissions from Producing Breakfast Cereal

1. Growing the food 2. Preparing and packaging the food

3. Transporting and selling the food

in stores
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Topic 4: Natural Disasters and Global Warming

Figure 5 shows the rise in weather-related disasters compared to earthquakes, which
are not related to the weather.

Rise of Weather-Related Disasters Compared to Earthquakes

Number of events per year

450
Disasters include
400 | drought, earthquakes,
extreme temperatures,
famine, flood, insect
350 infestation, slides,
volcanic eruptions,
300 | wave / surge, wild
fires, windstorm. L Weather-related
250 disasters
200
150
100
50
Earthquakes
0

1900 1920 1940 1960 1980 2000

Figure 5

Source: “Trends in natural disasters.” UNEP/GRID-Arendal Maps and Graphics Library. 2005.
UNEP/GRID-Arendal. 28 Sep 2007 <http://maps.grida.no/go/graphic/trends-in-natural-disasters>.
Emmanuelle Bournay, Cartographer. UNEP/GRID-Arendal
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Topic 5: Sea Level Rise and Global Warming

Global warming may cause ice in the North and South Poles to melt. The melted ice
will cause sea levels to rise. The red areas show places that will be underwater after
six-meter (19.7-foot) sea level rise.

Areas at Risk from Sea Level Rise
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Source: Jeremy L. Weiss
and Jonathan Overpeck.
Environmental Studies
Laboratory, Department
of Geosciences,
University of Arizona

Figure 6
Other places affected by six-meter rise:
Amsterdam, the Netherlands London, England New York, United States

Lagos, Nigeria Miami, United States Vancouver, Canada

ALTERNATIVE SPEAKING TOPRPICS

Discuss one of the topics. Use the vocabulary and grammar from the unit.

1. How has global warming affected you or your community? Have you seen any
effects of global warming? What are people doing to reduce carbon emissions?
Explain.

2. What lifestyle changes could you make to reduce your own carbon footprint?

RESEARCH TOPICS, see page 196.
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iy

UNIT

10

//To opank or
Not to Spank?

iy
( ’FDCUS ON THE TOPRPIC

PREDICT

Discuss the questions with the class.

1. Look at the picture. Why do you think the parent is spanking the child?
What did the child do? Do you think corporal punishment' is a good
punishment in this case?

2. Read the title of the unit. What do you think this unit will be about?

'corporal punishment: punishment by hitting or spanking
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(B] SHARE INFORMATION B

Discuss the questions in a small group. Then share your ideas with the class.

1. How did your parents punish you when you were a child? How did you feel
about the punishment then? How do you feel about it now?

2. Asa child, how did you learn right from wrong?

(C] BACKGROUND AnD VOCABULARY

cb2
1 &8 Read and listen to the online parenting chat with a child psychologist.

Li]»

Parenting Chat with Dr. Beverly Lau, Child Psychologist

Dr. Lau: Welcome to the parenting chat!

Daddio: My son is six and my daughter is four. They love to play a
fighting game, but sometimes my son (1) gets carried
away and hurts his sister. He doesn't mean to hurt her.
What can I do?

Dr. Lau: You need to (2) set limits for your son. Tell him he can't
play the fighting game anymore. Suggest other games they
can play.

Mommy1: What do you think about TV? I don‘t want my kids to
watch TV, but my husband is very (3) permissive. He lets them watch whenever
they want.

Dr. Lau: I always (4) advocate turning off the TV. But you and your husband need to do
some (5) problem solving and agree on TV rules for your family.

Worried: Last week a neighbor was (6) arrested for child (7) abuse. He was hitting his
children almost every day. Now my eight-year-old daughter has bad dreams every
night. What can I do?

Dr. Lau: I understand why your daughter is upset. Talk to her about her feelings. Tell her
she's safe. Hopefully, this is a (8) short-term problem and will go away in a few
weeks. If not, talk to her doctor.

Newmom: My son is one year old. He thinks it's funny to hit me. How can I (9) discipline
him when he does this?

Dr. Lau: Say “No hitting,” and walk away. At his age, he’s too young to understand the
(10) consequences of his (11) misbehavior. He doesn't understand that he’s
hurting you.

Dad2teen: Yesterday, my son’s high school teacher took his cell phone away and won't give it
back. Is it legal for the teacher to keep it?

Dr. Lau: Talk to the principal. I think the teacher has a (12) right to take the phone away
during school hours, but he should give it back at the end of school.
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2 Match the words and phrases on the left with the definitions on the right.

_ 1. getcarried a. cruel or violent treatment of someone
away b. acting in a way that other people don’t like
—— 2. setlimits c. finding solutions
—— 3. permissive d. happening for a short period of time
—— 4 advocate e. make rules about what someone can and can’t do
— > E;ﬁ};llgn f. not strict; allowing activity that other people
disapprove of
—— 6. arrested g. something you are allowed to do according to the law
—— 7. abuse h. strongly support
—— 8 short-term i. the results of an action
_ 9. discipline

j- to be taken away by the police

10. consequences ; :
4 k. to get so angry, excited, or interested that you are
11. misbehavior not in control of your actions

12. right l. to punish someone

i
(2’ FOCUS ON LISTENING

Q LISTENING ONE: The Spanking Debate : 3

cbe
& Listen to an excerpt from a radio report. Check (V') your predictions.

1. What opinion do you think will be presented in the report? Why?
____supporting spanking (thinking it’s good)
___opposing spanking (thinking it’s bad)
___ both opinions

2. The reporter interviews several different people. Which people do you think
will give their opinion about spanking? Why?

police officer child
doctor teacher
parent lawyer
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¢ LISTEN FOR MAIN IDEAS

cP 2| jsten to the report. Do the speakers support spanking or oppose spanking?
Check (V) each person’s opinion. Write at least one reason for each opinion.

SPEAKER SUPPORTS | OPPOSES REASON(S)

I. Tyler Robinson

2. Rhonda Moore

w

. Dr.Beverly Lau

i

. John Simmons

¢ LISTEN FOR DETAILS

o2 |jsten again to all the opinions and reasons the speakers give. What does each
speaker believe about spanking? Write Y (yes) if the statement expresses the
speaker’s beliefs. Write N (no) if the statement does not express the speaker’s
beliefs.

Tyler Robinson

1. Spanking teaches children to respect their
parents.

2. Spanking teaches children to solve
problems with violence.
Rhonda Moore
3. Pain helps children learn right and wrong.
4. Spanking is done out of anger.
5. Her children don’t understand why they
are spanked.
Dr. Beverly Lau

6. Spanking teaches children to behave when
their parents aren’t around.

7. If a child misbehaves there should be a
consequence.

8. Parents sometimes get carried away and hit
too hard when they spank their children.
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John Simmons
9. Parents know their children best.

10. The government should tell parents how to discipline their children.

¢ MAKE INFERENCES

Listen to the excerpts from the listening. How would each speaker respond to the
statements? If the speaker would agree with the statement, write agree in the box. If
the speaker would disagree, write disagree. If there isn’t enough information to know,
leave the box blank.

EXCERPT | O’ EXCERPT 2 e’ EXCERPT 3

49 50
ROBINSON - MOORE - LAU

I. Parents should
tell children what
is right and what
is wrong.

2. Parents should
listen to
children’s ideas.

3. Children learn by
watching their
parents’
behavior.

@ EXPRESS OPINIONS
Discuss the questions in a small group.
1. Which speaker do you think has the most convincing arguments? Why?

2. What are some effective ways to discipline a child? Why are they effective?
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(B] LISTENING TWO: Parents’

cb2
&N Listen to a university lecture about corporal punishment. Fill in the missing notes.

Rights vs. Children’s Rights

Parents ' Rights versus Children's Rights

1 Rights of

- parents have a right to

- under the law

exception:

2 Rights of

- human rights -

- under this view, spanking

- several countries have made spanking illegal

first country:

- United Nations recommends:

@ INTEGRATE LISTENINGS ONE AnD TWO

¢ STEP |: Organize

Work with a partner. Using the information from Listenings One and Two, make a list of
arguments supporting and opposing spanking.

ARGUMENTS SUPPORTING SPANKING ‘ ARGUMENTS OPPOSING SPANKING

* spanking helps set clear limits * spanking teaches children to fear
parents
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@ STEP 2: Synthesize

Work with a different partner. Use the information from Step | to discuss the topic of
spanking. Student A takes the pro position (supporting spanking). Student B takes the
con position (opposing spanking). Then switch partners again and repeat the activity.
This time argue the opposite position.

i
(3’ FOCUS ON SPEAKING

(A] VOCABULARY ks

¢ REVIEW

Cross out the word or phrase below each sentence that has a different meaning from the
boldfaced word or phrase. Use a dictionary to look up words you don’t know.

1. Most psychologists don’t recommend spanking children.
a. advise b. ke

2. Parents have a right to use spanking as a way to teach their children.
a. permission b. aneed

3. I never get carried away and hit too hard when I spank my children.
a. get arrested b. lose control

4. Spanking is a short-term solution to bad behavior.
a. temporary b. possible

5. In some places, it is illegal for teachers to hit their students.
a. all right b. not permitted

6. The lawyer discussed the issue of corporal punishment.
a. example b. topic

7. 1 think spanking is a form of abuse.
a. love b. violence

8. Parents need to set limits for their children, so they can learn right
from wrong.
a. make rules b. take classes with

9. Parents sometimes use spanking to punish a child’s misbehavior.
a. wrongdoing b. intelligence

10. If a child does something wrong, there should be a consequence for
his or her behavior.

a. an effect b. areason
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¢ EXPAND

180 UNITI0

cD2
1 &R Read and listen to the conversation about making spanking illegal.

HosrT:

Dr. LAu:

MR. SIMMONS:

Dr. LAu:

MR. SIMMONS:

HosrT:

Should it be against the law to spank your children? Today we’re
talking about the pros and cons of corporal punishment. With us
are Dr. Beverly Lau, a child psychologist, and John Simmons, a
family law attorney. Dr. Lau, do you agree that we should have a law
against spanking?

I do. We have to take a hard line and say that hitting a child is
wrong. Corporal punishment is bad for children.

I disagree. The bottom line is this: Do we want government
controlling how we raise our children? That’s the question you have
to ask.

No, this issue is black and white. Study after study shows that
spanking isn’t effective and can be harmful to kids. And there’s a fine
line between spanking and child abuse.

[ agree that spanking is bad, but I draw the line at making spanking
illegal. It’s the wrong approach. And I think that, by and large, most
people would agree with me!

Clearly, we need some more give and take to find a position that
both sides can agree on. We'll be back after this break.

Write the boldfaced expressions from the conversation in the correct spaces. Then

match the meaning with the expressions by writing the letters in the blanks.

Expressions with line

c take a hard line

a small difference

the most important point

be unwilling to change your opinion

AR &

say “no” to something

Expressions with and

share ideas and opinions

the good points and bad points

has one clearly correct position

5 ® -0

generally speaking




@ CREATE

Divide into two groups, A and B.

First, Group A students conduct Survey A. Ask three students all of the questions.

Group B students answer the questions and give reasons, using the words from the box in
their answers.

Then Group B students conduct Survey B.

SURVEY A ANSWERS

Student | Student 2 Student 3

. Is it important for parents and children
to have give and take when they discuss
problems? Why or why not?

. When children misbehave, should they
help to decide the consequences? Why
or why not?

. Is there a fine line between discipline
and child abuse? Why or why not?

SURVEY B ANSWERS

Student | Student 2 Student 3

. Do you think that, by and large, most
parents support or oppose spanking?
Why or why not?

. Does the government have the right to
control how parents raise their children?
Why or why not?

. Should countries take a hard line and
make spanking illegal? Why or why not?

acceptable debate legal punish
arrest draw the line limits respect
black-and-white issue  get carried away  permissive short-term
the bottom line the law problem solving  violent
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@ GRAMMAR: Present Perfect Tense

1 Read the excerpt from a magazine article. Notice the boldfaced verbs. Then answer

the questions.

The number of parents in the United States who spank their
children has decreased in the past 50 years. Public opinion
about spanking has changed. Many doctors have warned
that spanking is harmful—or is even a form of child abuse,
and in response, parents have learned new ways to
discipline their children. Over the past 10 years, more and
more parents have switched to problem solving and logical
consequences as their primary methods of discipline.

1. When did public opinion about spanking change?

2. When did parents switch to problem solving as a primary method of discipline?

PRESENT PERFECT TENSE

I. Use the present perfect ...

e to talk about things that happened at an
indefinite time in the past.

e to talk about things that started in the
past, continue in the present, and may
continue into the future.

Many doctors have warned that spanking is
harmful. (We don't know when they said this.)

During the past 10 years, most parents have
switched from spanking to problem solving as
their main method of discipline. (Ten years ago
parents started to discipline differently, and they
will probably continue to do this.)

2. Use has | have just to talk about events that
happened not too long ago in the past.

Some countries have just decided to make
spanking against the law. (It's a new law that was
passed recently.)

3. To form the present perfect, use have / has
(not) + the past participle.

To form yes / no questions, begin with
have / has.

To form wh- questions, begin with a wh- word.

The problems of parenting have (not) changed.

Have you talked with your doctor about
parenting issues?

Why have you stopped spanking your child?
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2 Read the interview with a psychologist about child discipline. Complete the questions (Q)
and answers (A) with the present perfect.

Q: How (1.) have parents’ beliefs about spanking
changed in the past 50 years in the United States?
(change)
A: Many parents (2.) ) using spanking as their first method of
stop
discipline.
Q: What type of discipline (3.) parents e
use
instead?
A: I think parents (4.) talking to the children more.
(start)
Q: But the number of crimes committed by children and teenagers
(5.) o in the past few years. Some people believe that this is
rise
because parents (6.) their children the difference between
(not / teach)
right and wrong.
A: Most doctors disagree. Research (7.) that spanking

(show)
actually makes kids more violent. That’s why, for the past several years, doctors

(8.) that parents use nonviolent methods of discipline.
(recommend)

Q: The government (9.) just stronger
(pass)

laws against child abuse. Do you think that’s a good idea?

A: Well, this year police (10.) several parents for spanking

(arrest)

their children. But I think parent education is more effective.

3 Work in a small group. Discuss the questions using the present perfect.

Over the past 50 years . ..
1. How have parents’ methods of disciplining their children changed?

2. How have laws about punishing children changed?
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ICRSPEAKING i L e e

¢ PRONUNCIATION: Final s and z

Sometimes it is difficult to say and hear the difference between the sound /z/ and
the sound /s/ at the end of words.

Feel the difference between /z/ and /s/. Put two or three fingers along the side of your
throat. Say “zzzzzzz2” What do you feel? Then say “ssssssss.” What do you feel? Then
say “zzzz2zsssssszzzzzzsssssss.” What happens when you change between /z/ and /s/?

/zl is a voiced consonant. The vocal chords - :

; “ ” : raise prize faze
vibrate (“buzz”) when you say this sound.
/sl is a voiceless consonant. The vocal chords :

0 race price face

don’t vibrate.
NoTE: Some nouns and verbs are spelled the
same, but are pronounced differently.

e The verbs end in the /z/ sound. /z] to abuse to excuse to use

e The nouns end in the /s/ sound. Isl child abuse a bad excuse a good use

1 P2 [jsten to the final sounds in the underlined words. Put a check (V') next to the
= sound you hear.

1. He asked the counselor to advise him. /sl I/
2. The counselor gave him some advice. /sl _
3. She has no use for spanking. /sl _ 2l
4. She doesn’t use spanking to discipline her kids. _Is/ _

184 UNIT I0




2 # Listen to the words and repeat them.

cb2

1zl

abuse (verb)

Isl

abuse (noun)

lose loose

peas piece / peace
eyes ice

fears fierce

rise rice

plays place

knees niece

advise advice

raise race

3 <2 [isten again. You will hear one word from each pair in Exercise 2. Circle the word
g p
you hear. Check your answers with the class.

4 Work with a partner. Take turns saying a word from each of the pairs in the list above to
your partner. Your partner will repeat the word and point to either /z/ or /s/.

5

b2

&N Listen to the tongue twisters and repeat.

1. The advisor gave them some advice to raise race horses.

2. Did the police abuse Dale Clover’s rights when they arrested him for

child abuse?

3. My niece hurt her knees, so I placed some frozen peas on them.

4. My son fears that our neighbor’s fierce dog will lose his collar and get loose.
Choose one of the tongue twisters, practice it, and say it to the class.

6 Work with a partner. Student A reads either sentence a or sentence b from item | in
the left column. Student B listens and chooses the correct response, either sentence ¢ or

sentence d. Continue through the list. Then switch roles and repeat.
Sentence Response
1. a. Did you get a good price? c. Yes, it was very cheap.
b. Did you get a good prize? d. Yes, I came in first.
2. a. Do you want peas? c. No, I don't like them.

b. Do you want peace? d. Yes, for the whole world.
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3. a. [ have blue ice. ¢. How did you make it blue?

b. I have blue eyes. d. Does your mother have them, too?
4. a. I asked him for a raise. c¢. Did you get the money?
b. Iasked him for a race. d. Who won?

@ FUNCTION: Expressing Confidence
Opinions can be expressed with different levels of confidence. When you sound
more confident, your arguments are stronger.
1 Read the opinions about spanking. Which opinion is expressed with more confidence?
Which is expressed with less confidence?

Opinion 1: Clearly, parents need to discipline their children. But we know for a
fact that spanking is not effective.

Opinion 2: Generally, parents need to discipline their children. But in most cases,
spanking is not effective.

EXPRESSING CONFIDENCE ] LESS CONFIDENCE
More confidence Less confidence
Clearly, ... Generally, / Generally speaking, ...
It's clear that... In most cases,. ..
There's no doubt ... It seems as if ...
We know for a fact that ... You could say that ...
Obviously, ...

2 With a partner, take turns reading the statements aloud. Decide if the statement
expresses more or less confidence. Then change the statement to have the other meaning.

Example

It seems as if most parents spank their children occasionally. __less confidence

It's clear that most parents spank their children occasionally.

1. Clearly, young people today are more disrespectful to adults.

2. Usually, children will listen if they see that you are serious about discipline.

3. You could say that parents today are too permissive.
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4. Obviously, you should spank your children if you want them to respect you.

5. In most cases, there needs to be stricter punishments at home.

6. It seems as if people are arguing against spanking these days.

7. We know for a fact that spanking is a short-term solution to behavior problems.

8. Generally, parents today have trouble disciplining their children.

9. You could say that there is a fine line between spanking and child abuse.

10. There’s no doubt that people are unsure about how to raise their children.

¢ PRODUCTION: Debate

In this activity, you will debate a topic related to punishment. In a debate,
two teams discuss different sides of the same topic. One team is pro (for) a
position on the topic. The other team is con (against) the position. Try to
use the vocabulary, grammar, pronunciation, and language for expressing
confidence that you learned in the unit.*

Work in two teams. Follow the steps. (If you have a large class, you may divide into
groups and have several debates on different topics.)

Step 1: Read the topics and the background information that follows each topic.
Choose one topic to debate. Decide which team will be pro and which will
be con.

1. Teenagers should be punished as adults.

In the United States, children and teenagers under age 18 who commit crimes
are punished differently from adult criminals. They go to special jails, have
shorter jail sentences, and cannot get the death penalty. In some states, courts
are punishing children and teenagers like adults.

*For Alternative Speaking Topics, see page 189.
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2. Teachers should be able to use spanking to discipline their students.

In some countries, teachers can hit or spank their students when the students
misbehave. In other countries, it is against the law for teachers to hit their
students.

3. Governments should use corporal punishment to punish criminals.

In some countries, the government uses corporal punishment (hitting or
beating) to punish criminals. In other countries, the government can’t use
corporal punishment.

4. Parents should be punished when their children do something wrong.

In the United States, some people want to pass a new law that says if a child
under 18 does something wrong (such as stealing from a store or missing
school), the parents will be punished because they did not control their child.

Step 2: Work with your team to prepare for the debate:
e Plan your arguments (points to support your position). Write an outline.

Example

Your team’s position: Parents SHOULD NOT be allowed to spank their
children.

Argument 1: Spanking isn’t effective.
Explanation: — It only stops behavior in the short term.

— It doesn’t teach kids to solve their problems.

e Think about the arguments the other team may make. Plan your counter-
arguments (points you can use against the other team’s arguments). Write an
outline.

Example

Other team’s position: Parents SHOULD be allowed to spank their children.

Possible argument: Spanking has been used for thousands of years as a type
of discipline.

Counterargument: Today we understand more about psychology and how
spanking affects children.
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Step 3: Debate the topic. The two teams take turns presenting their arguments and
counterarguments. Team members should take turns presenting the information.

Pro team explains

>
its first argument.

Pro team discusses briefly Con team discusses briefly
among team members and among team members and
then presents a counter- then presents a counter-
argument. argument.

Con team explains
its first argument.

Repeat the process until both teams have presented all their arguments.

ALTERNATIVE SPEAKING TOPRICS
Read the quotes about punishment. Do you agree with them? Why or why not? Share
your thoughts with the class.

1. Quote: “Spare the rod and spoil the child.
—Samuel Butler, poet

Paraphrase: If you don’t spank your children, they will be spoiled.

2. Quote: “The test of the morality of a society is what it does for its children.”
—Dietrich Bonhoffer, German pastor, Nazi resister

Paraphrase: A good society treats its children well.

3. Quote: “My mother had a great deal of trouble with me, but I think she
enjoyed it.”
—Mark Twain, author

Paraphrase: I caused my mother a lot of trouble, but I think she enjoyed
raising me.

RESEARCH TOPRPICS, see page 196.
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STUDENT ACTIVITIES

UNIT 9: Personal Carbon Footprint

Exercise 4, Page 165

Student B’s Statements

1. Alot of people in the automobile industry are going to lose their jobs if we
raise taxes on gasoline.

2. Alot of storms hit coastal areas. The government shouldn’t permit new
building in coastal areas.

3. I'need a new car, and I'd like to buy a hybrid. But they’re more expensive than
gas-powered cars.

¢ PRODUCTION, Page 168

Discussion Questions

Topic 1: Global CO, Emissions

1. Look at Figure 1. Which countries produce the most and least total CO,
emissions?

2. Look at Figure 2. Which countries produce the most and least CO, emissions
per person?

3. Why do you think some countries have high total emissions but low per
person emissions?

4. Do you think these countries can all lower their CO, emissions in the same
way? How should their approaches be similar or different?

5. Your question:

Topic 2: Transportation

1. Look at Figure 3. Which areas of the world have the most cars? Which have
the least?

2. Why do you think there is such a big difference in the number of cars and
trucks in different parts of the world? Do you think that will change in the
future, or stay the same?

3. How can we convince people to stop buying and driving cars?

4. Your question:
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Topic 3: CO, Emissions and Food Production

1.

3.
4.

Look at Figure 4. For each step in producing the breakfast cereal, how are CO,
emissions made?

. Think about these foods: tomatoes grown in your backyard, hamburger meat

(beef), chocolate. Do you think that preparing these foods emits more or less
CO, than preparing the breakfast cereal? Explain your answer.

What foods can we eat to help lower CO, emissions?

Your question:

Topic 4: Natural Disasters and Global Warming

15

Look at Figure 5. What types of disasters have increased since 19007 What types
of disasters have stayed about the same?

. Why do you think weather disasters have increased, but earthquakes have not?

. What are some effects of weather disasters?

Your question:

Topic 5: Sea Level Rise and Global Warming

1,

Look at Figure 6. What do the red areas show?

. What places will be most affected by sea level rise?

2
3.
4

What will happen to the people who live in the areas close to a sea?

. Think about where you live. What areas do you think might be affected by sea

level rise?

Your question:
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RESEARCH TOPRPICS

UIT I: Avertisin on the Air

¢ RESEARCH
Step 1: Find three magazine ads that grab your attention and bring them to class.

Step 2: Work in small groups. Show your ads to the group and discuss the
questions.

1. Who is the target audience?
2. What techniques does the advertiser use to sell the product?

3. Do you think this ad is effective? Why or why not?

UNIT 2: Identity Theft

¢ RESEARCH

Step 1: Find out more about identity theft. Choose one topic from the box or think
of your own.

child identity theft dumpster diving shoulder surfing
criminal identity theft mortgage fraud skimming
data theft phishing

Step 2: Research the topic on the Internet or in the library. Use the questions to
guide your research.

1. What is '

2. Isita common way to commit identity theft?

3. What can people do to protect themselves against ?

4. What are some other interesting facts about ?

Step 3: Share your information with the class.

192 Research Topics




UNIT 3: Enduranc Test

¢ RESEARCH
Step 1: Choose an extreme sport from the box or think of your own.
bungee jumping extreme skiing ironman triathlon
cave diving free-diving kite boarding
class 5 river rafting hang gliding parasailing
cliff diving ice climbing rappelling
deep sea diving Iditarod sky diving

Step 2: Research the sport on the Internet or in the library. Find a picture of the
sport and answer the questions.

1. What do you do in this sport?

2. What is dangerous about this sport?

3. Why do people like this sport?

4. What other information can you find about this sport?

Step 3: Present your picture and information to the class.

UNIT 4: Separated by the Same Language

¢ RESEARCH

Step 1: Choose a group of people who have their own slang (teenagers, musicians,
college students) or jargon! (computer programmers, medical professionals).

Step 2: Interview a person from that group and take notes. Ask the person to tell
you about special slang or jargon the group uses. Then ask him or her to explain the
meaning of five words or phrases. You can also find dictionaries of slang words on
the Internet (keywords = slang and jargon) or in the library to add to your research.

Step 3: Report to the class. Tell them what group of people you researched. Then
write the slang or jargon on the board (but not the definitions). See if your
classmates can guess the meaning of the words.

ljargon: technical words or phrases usually associated with a profession
or field (e.g., computer jargon)
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NI“ 5: Culture and Commerce

¢ RESEARCH

Some tourists use their vacation time to help others or help the environment. For
example, a volunteer could go to Tanzania and build homes for poor people. These
types of vacations are called “service vacations” or “volunteer vacations.”
Step 1: Do research to find an example of a service vacation. You can . . .

e look for service vacations or volunteer vacations on the Internet.

e look for brochures or magazines about service vacations from environmental
groups (for example, EarthWatch) or human aid groups (for example, Global
Volunteers).

Step 2: Prepare a short report to share with the class. Use the questions to guide
your research.

1. What is the destination of this vacation?

2. What can you do on this vacation?

3. Can people who choose this vacation really help the environment or the people
who live nearby? If so, how? If not, why not?

4. Would you go on this vacation? Why or why not?

Step 3: Present your report to the class.

UNIT 6: The Art of Stqrytellin_“

¢ RESEARCH

Step 1: Find a recorded story at the library or on the Internet, or ask a friend or
relative to tell you a story. Listen to the story. (If you can’t find a story in English,
listen to one in your native language.)

Step 2: Prepare a summary of the story using the questions.
1. What is the name of the story?
2. Who told the story?

3. Who are the main characters? Give a one-sentence description of each
character.

4. What happens in the story? Give a brief summary of the plot.
5. Do you like this story? Why or why not?

Step 3: Present your summary to the class, or make a recording of your summary
and give it to your teacher.

194 Research Topics

r




UNIT 7: Voluntary Simplicity

¢ RESEARCH

Simple living is an idea that has become popular in many western countries. Many
people are tired of their fast-paced way of life and want to make a change.

Step 1: Choose one of the topics from the box or think of your own.

affluenza organic farming take back your time
clutter free simplicity circle un-jobbing
co-housing slow food voluntary simplicity
freegan

Step 2: Research the topic on the Internet or in the library. Use the questions to
guide your research.

1. What is ?

2. Why are people interested in ¢

3. How does fit in with the goals of the simple living
lifestyle?

Step 3: Present your findings to the class.

UNIT 8: BeforjeYou Say f‘_.DO.’"’ |

¢ RESEARCH

Step 1: In this activity, you will research an alternative marriage practice. Choose
one of the topics from the box or think of your own.

civil unions mail-order / Internet brides polygamy

dowry matchmakers serial monogamy

Step 2: Research the topic on the Internet or in the library. Use the questions to
guide your research.

1. What is/ are ?

2. In what cultures might you find ?
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3. Would be legal in your culture? Why or why not?
4. What do you think about ? Why do you feel this way?

Step 3: Meet in small groups with students who chose different marriage practices.
Present the results of your research and have a discussion.

UNIT 9: Personal Carbon Footprint

§ RESEARCH

There are many services and technologies that can help lower carbon emissions,
including:
e Transportation: car sharing services (for example, Zip Car, I-GO), hybrid
electric cars, biofuel, bicycle sharing programs

e Electrical use: Energy Star appliances, compact fluorescent light bulbs, wind
power, solar power, hydropower

e Heating and cooling: green buildings, solar heat, eco-roofs, insulation,
geothermal

® Business and industry: tree planting programs, CO, emissions trading, green
product design

Step 1: Do research on the Internet about a service or technology that reduces
carbon emissions. Find out how it works, how much it costs, and how it reduces
carbon emissions.

Step 2: Share your research in a small group or with the class.

UNIT 10: To Spank or Not to Spank?

§ RESEARCH

Step 1: Visit a place where you can see adults taking care of young children. For
example, a nursery school or preschool, a playground, or a friend or relative who
has children. Watch the children and adults for an hour or so. Look for times when
a child misbehaves and an adult disciplines the child. Use the chart to take notes
about what you see.
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WHY DID THE ADULTS HOW DID THE ADULTS

DISCIPLINE THE DISCIPLINE THE EF:VEACS'I'R;E?

CHILD(REN)? CHILD(REN)? X

A child threw something at An adult yelled and told the No. Child continued

another child. child not to throw things. throwing after the
adult left.

Here are some things an adult may do to discipline a child (also look for other
things that are not on this list):

e Say “No” to the child

Take something away from the child

Move the child to a different place

Make the child sit by himself or herself

Hold the child so he or she can’t do something
Yell at the child in a loud voice

Hit or spank the child

Step 2: Write a report on what you observed. Use the questions to guide you.
1. What types of discipline did you see? Was the discipline violent or nonviolent?
2. Did the discipline make the child stop misbehaving? Why or why not?
3. What does this type of discipline teach a child?
4

. How was the discipline the same or different from other types of discipline
you have seen or experienced?

Step 3: Share your research in a small group or with the class.
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AUDIOSCRIPT

UNIT I: Advertising on the Air

2A. LISTENING ONE: Advertising on the Air

Professor: OK, let’s get started now . .. Alright, now, as you
remember, last week we talked about some basic appeals used in
advertising . . . We talked a bit about informational appeals, that is,
giving the consumer information about a product, like the price, or
how it works, and so on. But today we’re gonna talk about another
type of appeal: an emotional appeal—an appeal to our feelings. This
can be a positive appeal, emphasizing positive emotions like happiness
or love, or a negative appeal, emphasizing negative emotions like fear
or embarrassment.

LISTEN FOR MAIN IDEAS

Professor: OK, let’s get started now . .. Alright, now, as you
remember, last week we talked about some basic appeals used in
advertising .. . We talked a bit about informational appeals, that is,
giving the consumer information about a product, like the price, or
how it works, and so on. But today we’re gonna talk about another
type of appeal: an emotional appeal—an appeal to our feelings. This
can be a positive appeal, emphasizing positive emotions like happiness
or love, or a negative appeal, emphasizing negative emotions like fear
or embarrassment. Emotional appeals are very common, a very
effective technique in advertising. Why are they so effective? Well, it’s
because no matter how much information you give a customer about a
product, it’s often their feelings about it that make the sale, not the
information.

So today, I've brought in some radio ads to listen to, so you can see
what I'm talking about. So, now we'll start with one of the most
common emotional appeals, an appeal using humor.

Man: Hey, boy. [whistles| Come here!
Dog: [whines]
Man: Hey, what's the matter?

Dog: What's the matter? It’s the dog food he’s feeding me. It’s terrible!
Woof! But Spot, in the next yard . .. . he gets Doggie Delight dog food.
Just look at it . . . delicious chunks of meat, tasty vegetables, all covered
in creamy gravy! Please, please, [ want Doggie Delight—woooo!

Announcer: Treat your dog right—get Doggie Delight!

Professor: OK, now, the humor here is the talking dog and the sound
effects and so on. Now, you'll notice that the ad doesn’t really give
much information—just a bit about what’s in the food—so it mostly
relies on humor to sell the product.

Now, let’s look specifically at some of the reasons humor is so
effective in advertising. One reason is what you might call the “feel-
good” factor. That is, humor just makes us feel good, makes us laugh,
and that gives us a positive feeling about the product. And that’s what
advertisers want—that positive feeling.

Another important reason is that, well, if an ad’s funny, it gets our
attention. Right? And really, with the huge number of ads we see and
hear each day, that’s the advertiser’s number one problem: getting our
attention. And a great thing about humor is it’s very effective at getting
our attention.

OK. Now let’s listen to another ad, and pay attention to how
humor is used in this one:
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Voice: Thank you for calling Global Bank, the biggest bank in town.
To assist you with your call, please enter your telephone number . . .

Voice: Please enter your zip code . ..
Voice: Please enter your birth date. ..

Voice: Please enter your shoe size . . . Please enter your lucky

number-. ..

Announcer: Does your bank think of you as just a number? At
Neighbors’ Bank, there’s always someone here to answer your calls.
Neighbors’ Bank. Fast, convenient service with a personal touch.
Professor: OK, a bank is a serious product, right? So we could have an
ad with a serious appeal, saying, “Neighbors’ Bank has great service,
we're the best” . .. and all that. But this ad uses humor, Why? Well,
because it really gets your attention; it's a lot more interesting. So the
consumer is more likely to listen to the ad and to remember it later.
OK, any questions before we move on to another example? No?
Alright, 'm gonna play some ads with a negative emotional appeal . . .

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES

Ad 1: Doggie Delight

Man: Hey, boy. [whistles] Come here!
Dog: [whines]

Man: Hey, what's the matter?

Dog: What's the matter? It's the dog food he’s feeding me. It’s terrible!
Woof! But Spot, in the next yard . . . he gets Doggie Delight dog food.
Just look at it . . . delicious chunks of meat, tasty vegetables, all covered
in creamy gravy! Please, please, I want Doggie Delight—woo00!

Announcer: Treat your dog right—get Doggie Delight!

Ad 2: Neighbors’ Bank

Voice: Thank you for calling Global Bank, the biggest bank in town.
To assist you with your call, please enter your telephone number . . .
Voice: Please enter your zip code . . .

Voice: Please enter your birth date . ..

Voice: Please enter your shoe size . . . Please enter your lucky
number. ..

Announcer: Does your bank think of you as just a number? At
Neighbors’ Bank, there’s always someone here to answer your calls.
Neighbors’ Bank. Fast, convenient service with a personal touch.

2B. LISTENING TWO: Negative Appeals
Thief Buster Ad

Announcer: You park your car, and your worst nightmare happens!
When you come back .. . it's gone! It can happen anywhere . .. and
chances are, one day, it will happen to you! That’s why you need the
incredible Thief Buster security system. Thief Buster calls the police,
turns off your car engine, and the thief will get nowhere fast.
Affordable and easy to install: get a Thief Buster security system today!
Thief Buster .. . protection for your peace of mind!



Sunny Resorts Ad

Reporter: I'm standing here in Martin’s office, and, as you can see,
conditions are just terrible. The phone is ringing off the hook . .. his
computer isn’t working...and ... wait ... it looks like his boss is
coming down the hall!

Boss: Martin!

Reporter: Martin, you gotta get outta here! Conditions are much
better since Martin arrived for vacation here at Sunny Resorts. Right
now he’s lying on the beach, listening to the waves . . . sipping a cold
drink ... and enjoying life.
Announcer: Sunny Resorts. You deserve a vacation.
White Bright Ad
Child: The Color Yellow

Yellow as the sun.

Yellow as a ripe banana.

Yellow as a sunflower.

Yellow as my mommy’s beautiful smile.
Announcer: Maybe your teeth aren’t as white as you think. For a

whiter, brighter smile, use White Bright. Just ten minutes a day. White
Bright.

UNIT 2: Identity Theft

2A. LISTENING ONE: Lily’s Story

Lily: So, by the end of the week, I was feeling totally helpless. And,
like, a total victim. What do I do now? I have $30,000 worth of credit
card bills in my name, with my address, and I felt really exposed.
Somebody knows who I am, where I live, what my phone number is,
and I'm helpless to stop this.

LISTEN FOR MAIN IDEAS

Announcer: Lily’s wallet was stolen at a restaurant. The thief used her
personal information to open credit cards in her name. But she had no
idea she was the victim of identity theft. Then one day, she was home
working on her computer when she got a call from a department store.
In this story, Lily describes what happened next.

Lily: So, 1 was at the computer and the phone rang, I got this phone
call, and she said, “Well, we have here that you've bought a diamond
ring, so I'm just confirming the purchase because it's quite a bit of
money.” And I said, “Well, what is it?” And she said, “It’s a $5,000
diamond ring.” And I said, “No, I haven’t left the house today, so |
wouldn’t have bought a diamond ring, and anyway, I don’t go to that
store, | don’t go to your store anymore.” And so, she said, “Well,
somebody who has your name has purchased a diamond ring for
$5,000.” And I said, “$5,000! A diamond ring! Well, that’s not me. 1
didn’t buy it, and I don’t authorize the purchase of this diamond ring,
OK? So, we have a problem.”

And she said, “We don't have a problem, I think, I hate to tell you this,
you have a problem.” And I said, “What are you talking about?” She said,
“I hate to break the news to you, but I think that you have been a victim
of identity theft.” And I said, “A victim of what?” and she said, “Identity
theft.” And she said, “Well, when you get this bill . . " And I said, “Excuse
me? I'm going to get a bill for this?” She says, “Oh, Yes. When you get the
bill, you need to file a complaint.” And I said, “Oh, boy.”

So, 1 did that, I filed the complaint. And then, it just went from bad
to worse,

On Monday, I got home from work and I checked my mail and
there was a bill from another department store, and another

department store. On Tuesday, there were two more bills from two
other department stores. On Wednesday, there were three bills from
three consumer electronics stores. On Thursday, there were four bills
from a jewelry store, a clothing store, another department store. By
Friday, I had accumulated close to 38 or 39 bills. And I was up to
probably close to $30,000 worth of charges, if not more. So, by the end
of the week, I was feeling totally helpless. And, like, a total victim.
What do I do now? I have thirty thousand dollars worth of credit card
bills in my name, with my address, and I felt really exposed. Somebody
knows who I am, where 1 live, what my phone number is, and I'm
helpless to stop this.

So, what did I do? Every night, I had to deal with these bills. And what
you have to do, is you have to make copies of the police report, etcetera,
that, you know, my wallet was stolen. You have to describe in detail what
they had purchased, and you have to write a letter to every single one of
these stores that charged me, explaining what had happened. And you
hope that they will not keep the charges there for you.

It took about, I would say, close to four months before the whole
thing died away, and just a lot of time and a lot of worry. I worried
alot.

And the paranoia hasn’t left, | mean, I'm still really conscious and
nervous about receipts [ have, I always rip them up into many tiny
little pieces. And, the other thing that is really scary is how easy it is to
open up credit cards. Shocking! You can go into any store, and you can
just give them your name, your address, you don’t need any proof of
identification, and you can open up a credit card at that particular
store. They don’t really check who you are. How many clerks really
look at the back of your credit card and check your signature? Not
many.

There’s all sorts of ways that your identity can be stolen. So, I think
everybody should be paranoid.

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One

And 50, she said, “Well, somebody who has your name has purchased a
diamond ring for $5,000.” And I said, “$5,000! A diamond ring! Well,
that’s not me. I didn’t buy it, and I don’t authorize the purchase of this
diamond ring, OK? So, we have a problem.”

Excerpt Two

And she said, “We don’t have a problem, I think, [ hate to tell you this,
you have a problem.” And I said, “What are you talking about?” She
said, “I hate to break the news to you, but I think that you have been a
victim of identity theft.” And I said, “A victim of what?” and she said,
“Identity theft.”

Excerpt Three

And she said, “Well, when you get this bill . . ” And I said, “Excuse me?
I'm going to get a bill for this?” She says, “Oh, Yes. When you get the
bill, you need to file a complaint.” And I said, “Oh, boy.”

2B. LISTENING TWO: Public Service
Announcements

Public Service Announcement 1

Company: American Bank VISA. May I help you?

Victim: Yes, I'm calling about my credit card bill. There’s a charge for
$4,000 that  KNOW I didn’t make. ..
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Announcer: Think you're safe from identity theft? Think again. Every
minute, 19 people in the United States have their identities stolen.
However, there are things that you can do to reduce your risk. First:
Get a locked mailbox. Don't let a thief steal your mail and use it to
steal your identity. Second: Be careful when someone asks you for
personal information. Don’t give out information over the phone, by
mail, or on the Internet unless you know who you're dealing with. To
see more tips on avoiding identity theft, visit the Identity Theft
Helpline . ..

Public Service Announcement 2

Announcer: Hear that sound? That’s the sound of a crime being
committed. Everyday, criminals find personal information from papers
that we throw away. It doesn’t take much—a name, an address, an ID
number—and the thief has all he needs to commit identity theft.

Hear that sound? That’s the sound of someone protecting herself
from becoming a victim of identity theft. It only takes a minute to
shred papers with personal information, but it can save you years of
stress and worry.

Identity theft is the number one crime in the United States, with 10
million cases reported this year. Don’t become the next victim. To find
out how you can stay safe, call the Identity Theft Helpline at . . .

UNIT 3: Endurance Test

2A. LISTENING ONE: Ultrarunner Jay Batchen

Jay Batchen: ... mean, you're sleeping in a tent every night, there are
sandstorms, you're sharing the tent with eight other people, it’s not
fully enclosed, so you have wind and sand and people snoring and
rustling next to you. You're sleeping on rocks.

Tim Bourquin: Well, you know Jay, it doesn’t sound like a whole lot
of fun, so, you know, in the night, you're not getting a lot of sleep.
What is in it for you? What does the race do for you personally?

LISTEN FOR MAIN IDEAS

Tim Bourquin: Thank you for joining us at EnduranceRadio.com.
We've got another great interview for you today. We're going to be
speaking with Jay Batchen. He was the first American to finish the
Marathon des Sables. We're going to hear about that and his
background in ultra running and a little bit about his background in
endurance sports in general. So, Jay, thanks very much for joining us. |
appreciate you taking the time to talk to us on the phone.

Jay Batchen: Thank you, Tim. It’s my pleasure.

Tim Bourquin: So, talk about the Marathon des Sables. How did you
get into that?

Jay Batchen: It’s funny how I did get into the Marathon des Sables. I
was introduced to it while working for the Discovery Channel. I filmed
the event in 1999, which is actually the year my wife, Lisa Smith-
Batchen, won the event. And that’s how I ended up in Morocco and
ended up learning about the event myself.

Tim Bourquin: So, did you know Lisa before that event, or you met
her there?

Jay Batchen: Met her there.

Tim Bourquin: OK, so you ended up marrying the winner of the race
that you were filming.

Jay Batchen: Yep.
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Tim Bourquin: Oh, very good. So, talk about that race. How did that
start? How long is it? Where is it? That sort of thing, for our listeners
that may not know.

Jay Batchen: Sure. The race is . .. it takes place in the Sahara Desert in
southern Morocco, just outside of the Atlas Mountains. And the course
is different every year. For instance, this year, it was a hundred and
fifty-four mile course, and the year I ran it, in 2000, it was about a
hundred and forty-eight that year, so ...

Tim Bourquin: Wow.

Jay Batchen: ... it just changes year to year, and obviously the terrain
will change as well, since the course does.

Tim Bourquin: Now, is this a stage race, or is it just start, and go 'til
you finish?

Jay Batchen: No, this particular race is a stage race, and the format is
fairly, fairly similar each year, in that the first three stages are all
around 20 miles, give or take, and then the fourth stage is a 50 mile, ah,
long stage. Then that’s followed by a full marathon. And the last day
basically makes up the difference, just gets you back into a town, and
it’s a little shorter. Gives everyone a chance to get across the finish line
and get back to the small town where we rendezvous and clean up for a
nice night of awards and festivities.

Tim Bourquin: If you're able to stay standing at that point, I guess.
Jay Batchen: Definitely. And what’s unique about this race is that you
do have to carry all of your food, extra clothing, um, and things like
that for the entire event. You are given a ration of water each day at
checkpoints roughly about six to eight miles in length.

I mean, you're sleeping in a tent every night, there are sandstorms,
you're sharing the tent with eight other people, it’s not fully enclosed,
so you have wind and sand and people snoring and rustling next to
you. You're sleeping on rocks.

Tim Bourquin: Well, you know Jay, it doesn’t sound like a whole lot
of fun, so, you know, in the night, you're not getting a lot of sleep.
What is in it for you? What does the race do for you personally?

Jay Batchen: That's a good question, and it’s a question that many
people ask. And what I tell them is, that this race is more than a race.
It’s a life experience. And what I mean by that is: you're sharing a tent
with eight other people, and you're going through the same highs and
lows every day. It might not be at the same time, but you're running in
the same heat, you're running in the same wind, you're sleeping in the
same sandstorms on the cold nights, and for me it’s about meeting the
other people that are running this event, and sharing stories with them
and sharing the experience with them. And it’s so hard to describe to
someone who hasn't been there and run the event. So for me, it’s
completing the distance and knowing that I can do it, feeling that I can
do it, but it’s meeting the people from all over the world, from all walks
of life, and just sharing it with them that makes it special.

LISTEN FOR DETAILS

(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One
Jay Batchen: .. .1 filmed the event in 1999, which is actually the year

my wife, Lisa Smith-Batchen, won the event. And that’s how I ended
up in Morocco and ended up learning about the event myself.

Tim Bourquin: So, did you know Lisa before that event, or you met
her there?

Jay Batchen: Met her there.




Tim Bourquin: OK, so you ended up marrying the winner of the race
that you were filming.

Jay Batchen: Yep.
Tim Bourquin: Oh, very good.
Excerpt Two

Jay Batchen: ... the format is fairly, fairly similar each year, in that the
first three stages are all around twenty miles, give or take, and then the
fourth stage is a fifty mile, ah, long stage. Then that’s followed by a full
marathon. And the last day basically makes up the difference, just gets
you back into a town, and it’s a little shorter. Gives everyone a chance
to get across the finish line and get back to the small town where we
rendezvous and clean up for a nice night of awards and festivities.

Tim Bourquin: If you're able to stay standing at that point, I guess.
Jay Batchen: Definitely.
Excerpt Three

Jay Batchen: I mean, you're sleeping in a tent every night, there are
sandstorms, you're sharing the tent with eight other people, it’s not
fully enclosed, so you have wind and sand and people snoring and
rustling next to you. You're sleeping on rocks.

Tim Bourquin: Well, you know Jay, it doesn’t sound like a whole lot
of fun, so, you know, in the night, you’re not getting a lot of sleep.

2B. LISTENING TWO: Sports Psychology

Professor: So last time, when we were discussing the growth of
endurance sports, a question came up about the motivation for getting
into these sports. Why would anyone want to go through so much
physical pain and stress? What’s in it for them? Well, looking at the
research, there are a couple points that seem especially important:

One of these is the personality of endurance athletes. As a group,
these people tend to be high achievers, you know, people who set high
goals for themselves—both in sports and in life in general. They like
difficult challenges, and they aren’t happy with goals that are easy to
achieve. So endurance sports fits right into this type of personality.
These sports are very difficult, very extreme—like ultramarathons
where people run hundreds of miles, often in extreme heat or cold—
but the athletes get a lot of satisfaction from it. And when setting goals,
most endurance athletes don’t focus on winning the race. Instead, they
have personal goals, like maybe just finishing the race is enough, or
finishing with a better time than before. So it's really more about the
athletes challenging themselves, doing their personal best, and always
pushing to do better.

Another source of motivation is the relationship between the
athletes. In general, endurance athletes don’t see the other athletes in a
race as opponents, or people they’re trying to beat. Instead, they see
them as partners—partners in this unique adventure, doing something
that no one else is doing. They share the highs and lows of the race, the
pain and the pleasure, and they feel that they are in the experience
together. And the athletes report this as a life changing experience . . .
an emotional high that keeps them wanting to come back for more. So
this, this, strong emotional experience is a big part of the motivation.

UNIT 4: Separated by the Same
Language

2A. LISTENING ONE: Accent and Identity

Peter: ... Also, whenever I opened my mouth I could see people
thinking, “I wonder where he’s from,” and that would be the first

question: “Where are you from?” And then I’d have to go into this long
explanation about my background ... I got tired of it.

LISTEN FOR MAIN IDEAS

Lisa: Hi. This is Lisa. I'm doing a project on accents for my
sociolinguistics course, so I'm interviewing some of my friends from
grad school. This is my friend Peter. Peter, can you give me a little
background on where you grew up?

Peter: I'm from St. Vincent, in the Caribbean. That’s what we call
home. And I've lived in the States, here in North Carolina, for six years.

Lisa: So do you feel that you have an accent?

Peter: Well, [ wasn’t aware of my accent until I came here. Obviously,
growing up in St. Vincent, no one told me I had an accent because we
all spoke the same.

Lisa: So, how did you feel about your accent when you came here?

Peter: Well, when I came here, many people commented on my
accent. So I started to be aware of it. I still get comments all the time. I
mean they always say, things . . . things like . ..

Lisa: Like? Like, what do they say?

Peter: Oh, just, | mean, people say, “Oh, I love your accent. It’s so
musical. Keep talking.”

Lisa: So, you're saying that they like your accent?

Peter: Yes, but I also remember—when I first came—I felt that I
spoke so slowly, everyone else spoke much faster. . . . Some people
stereotyped me because of that. I could tell that they were thinking,
“He’s not very bright.” You know, “He speaks so slowly,” you know, “so
he must be thinking slowly, too.” So that made me feel pretty self-
conscious. Also, whenever I opened my mouth I could see people
thinking, “I wonder where he’s from,” and that would be the first
question: “Where are you from?” And then I'd have to go into this long
explanation about my background ... I got tired of it.

Lisa: But wasn't that a good way to meet people?

Peter: Hmm. Maybe. . .. But there’s a difference between meeting
people and making friends. I mean . .. here I was, a first-year student,
meeting lots of people, but I always felt that the other students didn’t
really understand who I was. It made me feel like . .. like I didn’t fit in.

Lisa: So did you try to fit in?

Peter: Yeah, I did. Not intentionally. It’s funny how that happens, but
I'd hear myself saying, “first” instead of “furst.”

Lisa: Oh,OK...

Peter: And I'd try to speak quickly. Oh ... and I'd try to use the slang
that everyone else used. A lot of the slang was different . ..

Lisa: But...butyou don’t have an American accent now. What
happened?

Peter: Well, I started to feel differently when I moved to the
International House.

Lisa: The International House?

Peter: Yes, this house on campus where foreign students lived. I started
going to parties there and I really felt like I fit in because everyone had a
different accent. They didn't stereotype me, and everyone accepted
everyone else’s accent. Hmm . . . I guess that’s the main thing. When
people accept you, then you can speak the way you want.

Lisa: [see...So do you think your accent has changed at all?

Peter: It’s really strange because I go back home, and my friends say to
me, “But Peter, you lived abroad all these years and you don't even
have an American accent! You speak exactly the same!”
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Lisa: So it sounds like you want to keep your accent.

Peter: [ do now. It’s part of who I am ... part of my identity. But of
course, you know, I'm also older now. I'm not trying to fit in with a
crowd, so I'm comfortable with the way I speak.

LISTEN FOR DETAILS

(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One

Peter: I'm from St. Vincent, in the Caribbean. That’s what we call
home. And I've lived in the States, here in North Carolina, for six years.

Lisa: So do you feel that you have an accent?

Peter: Well, I wasn’t aware of my accent until [ came here. Obviously,
growing up in St. Vincent, no one told me I had an accent because we
all spoke the same.

Excerpt Two

Peter: ...l also remember—when I first came—I felt that I spoke so
slowly, everyone else spoke much faster. . . . Some people stereotyped
me because of that. I could tell that they were thinking, “He’s not very
bright.” You know, “He speaks so slowly,” you know, “so he must be
thinking slowly, too.” So that made me feel pretty self-conscious. Also,
whenever [ opened my mouth I could see people thinking, “T wonder
where he’s from,” and that would be the first question: “Where are you
from?” And then I'd have to go into this long explanation about my
background ... I got tired of it.

Excerpt Three

Peter: ... It’s really strange because I go back home, and my friends
say to me, “But Peter, you lived abroad all these years and you don’t
even have an American accent! You speak exactly the same!”

Lisa: So it sounds like you want to keep your accent.

Peter: 1do now. It’s part of who Iam ... part of my identity. But of
course, you know, I'm also older now. I'm not trying to fit in with a
crowd, so I'm comfortable with the way I speak.

2B. LISTENING TWO: Code-Switching

Professor: OK. So, let’s get back to the idea of code-switching, which |
mentioned earlier. Now, code-switching is when a person switches—
changes—from one language or dialect to another. So someone may
speak one way at work or school, but another way at home or with
friends. Basically, they switch languages or dialects depending on
where they are and who they're talking to.

So, one example of code-switching—changing dialects—is the way
teenagers change their speech when talking to their friends versus
talking to an adult. A lot of teenagers speak a “teen dialect”—which is
a dialect used by teenagers with a lot of slang . . . slang their parents
don’t understand—and usually hate too, right? Like, they are saying:
“Why are you talking like that? What are you saying?”

But when kids switch between this teen dialect and the standard
dialect, this is code-switching. So, let me give you an example. Let’s say a
teenager is leaving the house and he says to his friend: “Gotta bounce.
We gotta meet the crew.” Then his dad asks, “Hey, where're you going?”
and the kid says, “We have to go. We're meeting our friends downtown.”
So he’s saying the same thing to both people, but with his friends, he’s
using a teen dialect, “Gotta bounce” meaning “We have to go” and “the
crew” for “my friends.” And he’s code-switching when he switches from
the teen dialect into standard English with his dad.
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Alright, so why do teenagers use this kind of teen dialect? Well,
because it’s an important way for teens to show their identity—to
show that they fit in with their friends. It also shows that they’re
separate from their parents. So by code-switching into a teen dialect
with their friends, a teen is saying, “I'm one of you.”. .. and saying to
their parents, “I'm not like you.”

3C. SPEAKING
PRONUNCIATION: Can/ Can’t

Exercise 1
1. She can’t take that class.

2. He can speak French.

o

. Tcan’t understand American slang.
4. We can speak that dialect.
5. I can’t recognize his accent.

. She can't fit in,

(=)}

~

. I can comment on that.

8. She invited me to come. [ said that I can.

UNIT 5: Culture and Commerce

2A. LISTENING ONE: Tourist Attraction or
Human Zoo?

Reporter: Each year around 10,000 tourists visit three small villages
along the Thai/Myanmar border to see the famous long-necked
women, The attraction is a tradition that requires women to stretch
their necks by wearing brass coils. Originally from the Pa Daung tribe,
the women and their families came from Myanmar to Thailand in the
1980s to escape poverty and war. Their new lives are very different
from their lives as farmers in Myanmar. Now they make a living
talking with tourists, posing for pictures, and selling handmade
souvenirs.

LISTEN FOR MAIN IDEAS

Announcer: Critics call it “a human zoo.” Tour companies consider it
a tourist attraction. Whichever the case, the long-necked women of Pa
Daung have become an important source of money for several small
villages on the border of Thailand and Myanmar. Reporter Mike
Danforth has this report.

Tour Leader: Welcome to Nai Soi. Please buy your ticket here.

Reporter: Each year around 10,000 tourists visit three small villages
along the Thai/Myanmar border to see the famous long-necked
women. The attraction is a tradition that requires women to stretch
their necks by wearing brass coils. Originally from the Pa Daung tribe,
the women and their families came from Myanmar to Thailand in the
1980s to escape poverty and war. Their new lives are very different
from their lives as farmers in Myanmar. Now they make a living
talking with tourists, posing for pictures, and selling handmade
souvenirs.

When a Pa Daung girl turns five, a thick coil of brass is wrapped
around her neck. Throughout her life, more coils are added until her
neck carries up to 25 brass rings, weighing up to 22 pounds. The coils
push up her chin and press down her collarbone, making her neck
longer. Pa Peiy, a young woman with 20 neck rings, describes her early
years of neck stretching:



Pa Peiy: At first it was painful, but now it's OK. Now sleeping, eating,
working .. . everything is OK, but I cannot take it off . .. so this is my
life.

Reporter: It truly is her life. Pa Peiy’s neck is now so weak that if she
takes off the coils, her head will fall forward and she will stop
breathing. Despite the discomfort, Pa Daung women in Thailand
continue to wear the coils even though the tradition has almost
disappeared in Myanmar. Why? Because there’s money in it. Ma Nang,
a graceful woman with 24 neck rings explains:

Ma Nang: In Myanmar I worked hard growing food. Now I sit and
tourists take pictures. In one month I get 70 to 80 dollars. It’s easy, and
it's good money for my family. Sometimes I'm tired of tourists always
looking . .. but it’s good money.

Reporter: Each year, as the long-necked women have become more
and more popular, the controversy about them has increased. In an
outdoor restaurant near Nai Soi, tourists discuss whether or not to
visit the village. Sandra, a Canadian woman, feels that it’s fine to visit.
Sandra: [ don't really see a problem. I mean this is their tradition ...
and so if I go, it's like I'm helping them to preserve it. Spending my
money is also helping them. You know, they make a living from
tourism, so they need us.

Reporter: Fredrick, from Germany, feels differently.

Fredrick: Actually, I don’t see that we're preserving tradition at all.
This tradition has died in Myanmar already. These women are just
hurting their bodies to entertain us. It’s like paying to go see animals in
a zoo. It's degrading.

Reporter: For now, the future of the long-necked women is easy to
predict. As long as there are tourists who will pay to see them, they will
continue to wrap their daughters’ necks. The controversy continues,
with one side seeing the villages as examples of how tourism can save
dying traditions, and others criticizing it as harmful and degrading to
the Pa Daung women.

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One

Pa Peiy: At first it was painful, but now it's OK. Now sleeping, eating,
working . .. everything is OK, but I cannot take it off . . . so this is my
life.

Excerpt Two

Ma Nang: In Myanmar [ worked hard growing food. Now I sit and
tourists take pictures. In one month I get 70 to 80 dollars. It’s easy, and
it's good money for my family. Sometimes I'm tired of tourists always
looking . .. but it's good money.

Excerpt Three

Sandra: I don't really see a problem. I mean this is their tradition . ..
and so if I go, it’s like I'm helping them to preserve it. Spending my
money is also helping them. You know, they make a living from
tourism, so they need us.

Excerpt Four

Fredrick: Actually, I don’t see that we're preserving tradition at all.
This tradition has died in Myanmar already. These women are just
hurting their bodies to entertain us. It’s like paying to go see animals in
a zoo. It's degrading.

2B. LISTENING TWO: Town Hall Meeting in
Cape Cod

Mayor: OK. We're here today to talk about tourism in our
community. Let’s start with the first item on our agenda—identifying
some of the problems caused by the increasing number of tourists we
get every year.

Woman 1: Well, for one, the traffic is just terrible in the summer! In
winter, it takes me about 15 minutes to drive into town. But in the
summer, it can be 45 minutes or more. It’s ridiculous!

Man 1: 1 agree, traffic gets bad, but in my mind, the biggest problem is
housing. The cost of buying or renting a home here is way too high!
Yeah! It’s just too expensive on a regular salary. Too many homes are
sold as vacation homes for rich people. And that leaves nothing for the
working people who live here. I mean [ own a seafood restaurant, OK?
And I've got a waitress who's living in her car right now because she
can’t afford any other place to live. We've got to do something about
that!

Woman 2: Can I say something? OK, I know it’s difficult to have all
these tourists around during the summer, but I, for one, am very
happy to have them. I run a souvenir shop, and I do about 80 percent
of my business for the year in the summer. And I’'m not the only one.
Tourists are the lifeblood of our community. Without them, I wouldn’t
be able to make a living. We've got to keep them coming.

Man 2: Of course we need the tourists, no one’s denying that. But I'm
a business owner, too, and one problem I see is that we depend on the
weather so much. When it rains, tourists don’t come, huh? This season
has been really difficult for my business "cause of that. With all this
rain last month, I lost a lot of money because people weren't coming in
the door. I'd like to see us develop where we don’t depend on the
weather so much.

Mayor: OK, before we move on, I'd like to address one of the
comments made here . ..

UNIT 6: The Art of Storytelling

2A. LISTENING ONE: Lavender

Robert and David were good friends. Late one spring evening, they
were driving to a spring social. As they drove along the road, Robert
and David both realized that they didn’t have dates! So David said to
Robert, “Some good friend you are. What happened to our dates for
the evening?”

“Oh, I'm sorry. I just couldn’t get them to go.”

“Well, we'll find dates at the dance. There’ll be lots of girls there
without partners.”

As they drove along the road, the headlights fell on someone
walking along the side of the highway.

LISTEN FOR MAIN IDEAS

Robert and David were good friends. Late one spring evening, they
were driving to a spring social. As they drove along the road, Robert
and David both realized that they didn’t have dates! So David said to
Robert, “Some good friend you are. What happened to our dates for
the evening?”

“Oh, I'm sorry. I just couldn’t get them to go.”

“Well, we'll find dates at the dance. There'll be lots of girls there
without partners.”

As they drove along the road, the headlights fell on someone
walking along the side of the highway. As they approached the person

Audioscript 205




walking, they could see that it was a young girl, dressed in a lavender
evening dress. Robert looked at David, David looked at Robert, and
they both smiled. They slowed the car down, and when they stopped,
they said to the young woman, “We're on our way to the social.”

“Oh,” she said, “so am I!”

“Would you like to ride?”

“I would indeed,” she said.

She got into the back of the car. Robert and David introduced
themselves and she said, “I'm Lavender, just like my dress. Just call me
Lavender.”

As they drove along, they decided that they would be together that
night. At the dance, Robert danced with Lavender, David danced with
Lavender, and as the evening wore on, the spring air turned a little cool.
And Robert said to Lavender, “Are you cold? Would you like my coat?”

“Oh, yes,” she said, “T am just a bit chilled.”

And Robert said, “T think it’s raining outside. Could we drive you
home?”

“Oh, yes,” she said, “Thank you. I didn’t want to walk on the
highway alone tonight.”

And as they started down the highway, Lavender explained that
both her mom and dad were just a little strict. And it would be very
difficult to explain how she had come home with two strange young
men. So it would be easier to stop at the edge of the driveway and she
could walk to the house without any explanation to her parents. And
Robert and David understood. And as they stopped at the edge of the
driveway, Lavender got out, blew them a kiss from the tip of her
fingers, and walked down the driveway and through the trees toward
the house. And then they realized that she still had the coat! David
said, “Tomorrow. We'll get it back tomorrow. That will be the excuse
we use to come and visit.”

Early the next morning, David and Robert were on the highway,
driving toward the house. But as they drove up and down the highway,
they couldn’t seem to find the driveway.

“It was here!”

“No, it was over there!”

“It was here,” said Robert, “but look, it’s all grown up. There’re
weeds, and grass, and rocks. It wasn’t grown up last night! But this is
the driveway . .. you see, there’s a house between the trees.”

So they stopped the car and got out, and walked along the
driveway. And as they cleared the trees, they could see the house. And
Robert said to David, “Are you sure that we're in the right place? Look
at this house. Look at the windows—they’re all broken! And look how
the door hangs from the hinges! This couldn’t be the place!” They
walked to the back of the house. And there, in a little picket fence, was
a little family cemetery with five, six, seven gravestones. And hanging
on one of the gravestones, a middle-sized gravestone, was the coat.
And as they lifted the coat from the stone they both said, “Aaah!”

The name on the gravestone was “Lavender.” They had spent the
evening with a ghost. And that’s the end of that!

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One

... And Robert said to Lavender, “Are you cold? Would you like my
coat?”

“Oh, yes,” she said, “I am just a bit chilled.”

And Robert said, “I think it's raining outside. Could we drive you
home?”

“Oh, yes,” she said, “Thank you. I didn’t want to walk on the
highway alone tonight.”
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Excerpt Two

... But as they drove up and down the highway, they couldn’t seem to
find the driveway.

“It was here!”

“No, it was over there!”

“It was here,” said Robert, “but look, it’s all grown up. There're
weeds, and grass, and rocks. It wasn’t grown up last night! But this is
the driveway . .. you see, there’s a house between the trees.”

Excerpt Three

... They walked to the back of the house. And there, in a little picket
fence, was a little family cemetery with five, six, seven gravestones. And
hanging on one of the gravestones, a middle-sized gravestone, was the
coat. And as they lifted the coat from the stone they both said, “Aaah!”

The name on the gravestone was “Lavender.”

2B. LISTENING TWO: How to Tell a Story

People often ask me: “What's the secret to telling a great story?” And [
tell them this: Remember that telling a story is much more than just
saying the words. It’s what you DO with the words that brings the
story to life.

Like using your voice. You can change the feeling of a story just by
changing the way you speak. So let’s say, I'm telling a story about a
bear that’s chasing a little boy . ... And I want to give the feeling of the
chase, of the little boy being so afraid. So, I can start talking faster and
louder. “The bear was close behind the boy, and the boy started
running, and the bear started running, and the boy was running faster
and faster, so fast he could barely breathe, but still the bear got closer
and closer and CLOSER!” See how I started talking faster and louder?
That makes the story more exciting.

And if I wanted to make the story SCARY I could speak slowly and
softly: “And the little boy .. . heard a noise behind him . .. and turned
around to see the bear . .. looking over . . . his shoulder.”

So, it’s not what I'm saying, but how I'm saying it that makes the
difference.

Also, remember that dialogue is very important in storytelling.
Don't just tell your audience what happened, but bring the characters
to life with dialogue.

For example, don’t tell them: “The bear told the little boy to stop
running.”

Show them what he said: “Stop running!” said the bear.

And you can also use your voice to create different characters. For
example, the little boy might talk in a high, squeaky voice like this: “Oh
please Mr. Bear. Please, please, don’t eat me!” And the bear might talk
in a low, growly voice, like this: “Don’t worry little boy. I don’t want to
hurt you.” So using these different voices is more fun to listen to, but
also helps your audience understand which character is talking, so they
don’t get confused.

So by playing with your voice, using your voice in different ways,
you can really have fun with the story and make it much more exciting
and interesting for your audience.

2C. INTEGRATE LISTENINGS ONE
ANDTWO
STEP 1: Organize

(Repeat Make Inferences)



3C. SPEAKING

PRONUNCIATION: Rhythm of Prepositional Phrases
Exercise 1

1. Robert and David drove from their house.

ra

. Lavender was waiting on the road.
. She walked with Robert.
. The three friends went to the dance.

. They got back in the car.

[

. Robert and David were looking at the coat in the backyard.
7. Robert pointed to the gravestone.

8. They ran for the car.

Exercise 2

1. come to dinner come tomorrow

2. Thanks for getting a job. Hank’s forgetting his job.
3. It’s hard to dance. It’s cold today.

4. a fortune at school a fortunate school

5. at nine arrive

6. point at Tom pointed top

UNIT 7: Voluntary Simplicity

2A. LISTENING ONE: Urban Homesteaders

Karen Brown: A group of chickens are walking around the backyard
of Daniel Staub, Kristin Brennan, and their two young children. The
chickens lay about 10 eggs a day. In their garden, vegetables are starting
to grow. And when their kids want something sweet, they go out back
and get honey from a beehive.

Kristin Brennan: There was this one hive, and they produced 80
pounds of honey this year, that we actually harvested. And then this . ..

Karen Brown: Brennan and Staub are both 31 years old and college
educated. Two years ago, they began a homesteading experiment. Now,
they try to live a self-sufficient lifestyle.

LISTEN FOR MAIN IDEAS

Karen Brown: A group of chickens are walking around the backyard
of Daniel Staub, Kristin Brennan, and their two young children. The
chickens lay about 10 eggs a day. In their garden, vegetables are starting
to grow. And when their kids want something sweet, they go out back
and get honey from a beehive.

Kristin Brennan: There was this one hive, and they produced 80
pounds of honey this year, that we actually harvested. And then this . ..

Karen Brown: Brennan and Staub are both 31 years old and college
educated. Two years ago, they began a homesteading experiment. Now,
they try to live a self-sufficient lifestyle. They produce almost all of
their own food instead of shopping at the supermarket. They wear
used clothes and shop at secondhand stores. They have no car, and
instead bike, walk, or take the bus, whether they're going around town
or visiting family in the next state. They don’t use electricity in their
house, either. They have candles for light and heat their home with
wood.

Daniel Staub: We are attempting to live within a local economy.
Locally-based economy is really about community for me, and it’s
about connection between people and each other, and the natural
world around them.

Karen Brown: There is a long tradition of homesteading in the
United States, but most homesteaders live in rural areas, on farms and
in the countryside. What makes Brennan and Staub’s lifestyle different
is that they live in the middle of a poor, inner city neighborhood in
Springfield, Massachusetts. They hope that other people will notice
their simple lifestyle, and consider changing their own habits.

Daniel Staub: We could live this way anywhere. The question is, in
what way will we be offering it most to people? A lot of people in a lot
of different situations can benefit from changing their consumption
habits.

Karen Brown: Since their move, they’ve worked hard to build
relationships with neighbors. And they’ve gotten especially close to
local children.

Kristin Brennan: OK, so, you want to get as much of the root as you
possibly can, so let me show you, LJ.

LJ: Like this?
Kristin Brennan: No. You want to first . ..

Karen Brown: Ten year old Lorenzo Nicholson is helping Brennan
move plants from one part of the garden to another.

Kristin Brennan: ... and you're gonna actually put your foot on top
of the shovel.

LJ: Iknow.
Kristin Brennan: OK?

Karen Brown: Lorenzo is one the young neighbors who enjoy
spending most sunny afternoons in this backyard. However, the adults
are harder to convince. Staub often tells family and friends that, even
though it's more work, they enjoy their life this way. For instance,
today they are sawing wood to burn in their wood stove.

Daniel Staub: If you see it as time that is taken away from, you know,
something else that you really need to be doing, well, then it seems
totally insane. But if you see it as something that is an activity worth
doing in and of itself . . . you're getting exercise, you're spending time
with family, you know, you're not using the fossil fuels that would be
involved in using a chainsaw.

Karen Brown: While Brennan and Staub both believe in what they're
doing, they still talk about how far to go. Brennan is usually more
willing than her husband to put more wood on the fire when the
house gets cold. And with two small children, she admits that she
sometimes wants to use the clothes dryer that came with the house.

Kristin Brennan: And we’ve been tempted to throw diapers and
covers into the dryer.

Karen Brown: And what stops you just before you do that?

Kristin Brennan: Well, I guess it’s a slippery slope. We use the dryer
once, maybe we would be lured by the dryer again, and so, we decided
not to do it.

Karen Brown: However, neither Brennan nor Staub want to end their
homesteading lifestyle. In fact, they hope to do more. Next year, they
plan to buy a goat so they can have fresh milk. I'm Karen Brown.

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)
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MAKE INFERENCES
Excerpt One

Karen Brown: Brennan and Staub are both 31 years old and college
educated. Two years ago, they began a homesteading experiment. Now,
they try to live a self-sufficient lifestyle. They produce almost all of
their own food instead of shopping at the supermarket. They wear
used clothes and shop at secondhand stores.

Daniel Staub: We are attempting to live within a local economy.
Locally-based economy is really about community for me, and it’s
about connection between people and each other, and the natural
world around them.

Excerpt Two

Karen Brown: ... Staub often tells family and friends that, even
though it’s more work, they enjoy their life this way. For instance,
today they are sawing wood to burn in their wood stove.

Daniel Staub: If you see it as time that is taken away from, you know,
something else that you really need to be doing, well, then it seems
totally insane. But if you see it as something that is an activity worth
doing in and of itself . . . you're getting exercise, you're spending time
with family, you know, you're not using the fossil fuels that would be
involved in using a chainsaw.

Excerpt Three

Karen Brown: Brennan is usually more willing than her husband to
put more wood on the fire when the house gets cold. And with two
small children, she admits that she sometimes wants to use the clothes
dryer that came with the house.

Kristin Brennan: And we’ve been tempted to throw diapers and
covers into the dryer.

Karen Brown: And what stops you just before you do that?

Kristin Brennan: Well, I guess it's a slippery slope. We use the dryer
once, maybe we would be lured by the dryer again, and so, we decided
not to do it.

2B. LISTENING TWO: Simple Gifts
Exercise 2
Singer: Thank you. Thank you.

This next song is called “Simple Gifts.” And was written by a man
named Joseph Brackett. And you might know he was a Shaker. And if
you know anything about Shakers, then it makes perfect sense that he
would write this song.

And even though he wrote it a long time ago, it still has an
important message for us today, How many times are we dragged
down by all the stuff in our lives? All the stuff we own .. . all the things
that we worry about ... Well, this song reminds us that there is joy in
simple things . .. joy in simple gifts . ..

"Tis the gift to be simple, ’tis the gift to be free,

"Tis the gift to come down where we ought to be,

And when we find ourselves in the place just right,

"Twill be in the valley of love and delight.

When true simplicity is gained,

To bow and to bend we shan’t be ashamed,

To turn, turn will be our delight,

"Til by turning, turning we come 'round right.

When true simplicity is gained,

To bow and to bend we shan’t be ashamed,

To turn, turn will be our delight,

"Til by turning, turning we come 'round right.
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Exercise 3

(Repeat Exercise 2)

UNIT 8: Before You Say “| Do”

2A. LISTENING ONE: A Prenuptial Agreement

Host: Welcome to Living Today, the show that examines modern day
issues that touch our daily lives. Today we’ll be talking about marriage
and how to prepare for that big step of actually tying the knot. When
most couples marry, they discuss some important issues in advance,
like how many children they want or where they want to live, but most
of the day-to-day details and problems of married life are worked out
after the wedding. Not so with my guests today, Steve and Karen
Parsons, who have a 15-page marriage contract that states the rules
they must follow in almost every aspect of their married life. So, Steve,
Karen, welcome to the show.

LISTEN FOR MAIN IDEAS

Host: Welcome to Living Today, the show that examines modern day
issues that touch our daily lives. Today we’ll be talking about marriage
and how to prepare for that big step of actually tying the knot. When
most couples marry, they discuss some important issues in advance,
like how many children they want or where they want to live, but most
of the day-to-day details and problems of married life are worked out
after the wedding. Not so with my guests today, Steve and Karen
Parsons, who have a 15-page marriage contract that states the rules
they must follow in almost every aspect of their married life. So, Steve,
Karen, welcome to the show.

Steve: Thanks.
Karen: Nice to be here.
Host: So, I'd like to start off by asking you what everybody is probably

wondering: Why did you decide to write this agreement? I mean,
you've both been married before, am I right?

Steve: Yeah. I've been married twice, and Karen was married once
before.

Karen: And so we have some experience about what goes wrong in a
marriage.

Steve: Right.

Host: OK. And that’s why you wrote this contract?

Karen: Right.

Steve: Yes, we found that most problems happen because the spouses
have different expectations about the marriage. We wanted to talk

about everything openly and honestly, you know, before we started
living together as man and wife.

Karen: Yeah. For example, everyone has their quirks, and we're all
bothered by things that might not seem important to someone else. Like,
it used to really bother me when my ex-husband left his dirty clothes on
the floor, so we put that in the contract: “Dirty clothing must be put in
the laundry bag.” And now Steve knows what my expectations are . ...
Steve: I'll say.

Karen: ...and he won't be leaving HIS clothes on the floor, right
sweetie?

Steve: Right.

Host: Well, I'm sure that some people hearing this report will think
that this isn’t very romantic.

Steve: Oh no. We disagree.




Karen: Actually, we think it’s very romantic.

Steve: Yeah. It shows that we sat down and talked and really tried to
understand each other. A lot of problems occur in a marriage because
people don’t open up and talk about what they want.

Karen: That’s so true! Now, when we disagree about something, we
work out a compromise that’s good for both of us. You know, I'd much
rather do that than get some “romantic” gift like flowers or candy.

Host: OK,so...I have to say some of these rules sound like . . . like,
well, a business agreement. Many of them concern money in some
way ... even the ones about having children. Let’s see. Right here, you
say: “After our first child is born, the partner who makes less money
will quit his or her job and stay home with the child.” Well now, that’s
an interesting way to decide who will do the childcare!

Steve: Yeah, it’s unusual, but it really makes sense. We definitely want
someone home with our kids ...

Karen: Oh yeah.

Steve: ...and if Karen is the main breadwinner at that point, why
should she stop working? It’ll be better for all of us if I stay home.

Karen: Yeah. And the reason that we put in so many rules about
money is that, in our experience, a lot of problems are caused by
arguments about money.

Steve: Oh yeah.

Karen: So we decided to make a budget every year. And we put that in
the contract, too.

Host: Hmm, well, I'm curious, do you spend a lot of time checking up
on each other to see if the rules are being followed?

Karen: No, not at all. And we don’t argue about them, either.

Steve: No. As a matter of fact, I think we spend less time arguing than
most couples because we both know what the other person expects.

Karen: Yeah, and we can spend our time doing things we enjoy and
just being with each other.

Host: What happens if one of you breaks a rule?
Steve: So far, that hasn’t been a problem.
Karen: No. Hasn’t happened.

Steve: Because we've agreed on them already.

Host: But what if, say .. . alright, here it says “Karen will cook the
meals .. ." What if you don’t want to cook dinner one night? What
happens?

Steve: Well, we'll work something out. Maybe there’s a good reason,
like she’s sick or something. We can still be flexible.

Host: OK. But what if it happens all the time . ..

Karen: Well, then we have to ask: s this marriage really working?
Because, let’s face it, if we can’t follow our own agreement, there’s no
point.

Host: Very true. So it sounds like you two are happy with this
contract. Now let me ask you, do you think other couples should
follow your example, and write marriage contracts of their own?

Steve: Well, it’s a lot of work to write something like this . ..
Karen: That’s for sure.

Steve: ... but I think it could be useful to a lot of people.
Karen: Yeah, and you know, I bet there'd be fewer divorces.

Host: OK, well look, I know we have a lot of people waiting to get in
on this discussion, so let’s go to some calls. Hi, you're on the air. What
do you think?

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES

Excerpt One

Steve: Yes, we found that most problems happen because the spouses
have different expectations about the marriage. We wanted to talk
about everything openly and honestly, you know, before we started
living together as man and wife.

Karen: Yeah. For example, everyone has their quirks, and we're all
bothered by things that might not seem important to someone else.
Like, it used to really bother me when my ex-husband left his dirty
clothes on the floor, so we put that in the contract: “Dirty clothing
must be put in the laundry bag.” And now Steve knows what my
expectations are . ..

Steve: I'll say.

Karen: ...and he won’t be leaving HIS clothes on the floor, right
sweetie?

Steve: Right.

Excerpt Two

Host: I'm sure that some people hearing this report will think that
this isn’t very romantic.

Steve: Oh no. We disagree.
Karen: Actually, we think it’s very romantic.

Steve: Yeah. It shows that we sat down and talked and really tried to
understand each other. A lot of problems occur in a marriage because
people don’t open up and talk about what they want.

Karen: That’s so true! Now, when we disagree about something, we
work out a compromise that’s good for both of us. You know, I'd much
rather do that than get some “romantic” gift like flowers or candy.

Excerpt Three

Host: I'm curious, do you spend a lot of time checking up on each
other to see if the rules are being followed?

Karen: No, not at all. And we don't argue about them, either.

Steve: No. As a matter of fact, I think we spend less time arguing than
most couples because we both know what the other person expects.

Karen: Yeah, and we can spend our time doing things we enjoy and
just being with each other.

2B. LISTENING TWO: Reactions to the
Prenuptial Agreement

Caller 1: I'm glad you guys are happy, but I'd never sign a prenuptial
agreement like this. No way. I don’t care what you sayj; it’s just not very
romantic. I mean if you really love someone, you don’t need to write
all these things down. You just need to learn how to make your spouse
happy and you've got to work out your problems right when they
come up.

Caller 2: T don’t know about all this. . .. It might be a good idea, but
the main problem is this contract has WAY too many details. Like the
rule about going to sleep at 11:00 p.M. What if one person wasn't sleepy
or wanted to watch the news or something? That would be breaking a
rule, right? It’s crazy. You can'’t plan every detail in your life. That's
ridiculous!
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Caller 3: Well I think it’s a great idea! You know what? I bet there’d be
a lot fewer divorces if everyone did this. Most couples don’t know how
to open up and talk about their problems. We’ve all seen it, right? They
let small things bother them and they may or may not say anything at
the time, and then they finally blow up and have a big fight. And then
the problem gets worse "cause they don't know how to say “I'm sorry”
afterwards. I think a contract like this could be a really helpful way to
teach couples how to talk about their problems.

Caller 4: I'm a lawyer, and I can tell you that this prenuptial
agreement isn’t a legal contract. It may look legal and everything, but it
wouldn’t hold up in court. Let’s say a guy has a problem with his wife
and he goes to court and he says, “1 want a divorce because my wife
didn’t cook dinner .. .." Well, the judge wouldn’t give him a divorce for
that, would he? No way! So, legally, this contract is just a bunch of
words. It has no power.

Caller 5: Yeah. I know a lot of people might think that this contract
idea is crazy, but I think ... think it could be useful to help couples
decide if they really SHOULD get married. | mean, a lot of couples,
when they get married they do it, you know, because they're all in love
with the other person and so on. But they don’t look carefully at who
the person is, really. I mean, they rush into things without thinking.
And I think this contract would make both people think a lot more
carefully about their expectations and, you know if marriage is the
right thing to do.

UNIT 9: Personal Carbon Footprint

2A. LISTENING ONE: Personal Carbon
Footprint

Curt Nickisch: Carbon dioxide may be invisible, but looking around
her house, Ellen Schoenfeld-Beeks sees it almost anywhere she looks,
even in her morning tea. She knows those blue flames under the teapot
are making carbon dioxide. So does the heat for her house. Even the
TV uses electricity that comes from burning coal. All of them emit
carbon dioxide, the most common greenhouse gas. Schoenfeld-Beeks
feels guilty for contributing to global warming.

LISTEN FOR MAIN IDEAS

Curt Nickisch: Carbon dioxide may be invisible, but looking around
her house, Ellen Schoenfeld-Beeks sees it almost anywhere she looks,
even in her morning tea. She knows those blue flames under the teapot
are making carbon dioxide. So does the heat for her house. Even the
TV uses electricity that comes from burning coal. All of them emit
carbon dioxide, the most common greenhouse gas. Schoenfeld-Beeks
feels guilty for contributing to global warming.

Ellen Schoenfeld-Beeks: [ also burn wood in my wood stove, and that
doesn’t make me feel any better, actually. Twenty years ago it did. I
used to think, “Obh, this is cool. I'm not using any oil or gas,” but you're
still putting the carbon dioxide into the air, so ... can’t win ... can’t
win...

Curt Nickisch: But now there may be a way. Schoenfeld-Beeks was
one of the first people to log onto a new website and pay to offset her
own carbon dioxide emissions. Here’s how it works: She visited the
website to first find out how much carbon dioxide she puts in the air
each year. This is called her “Carbon Footprint.”

Ellen Schoenfeld-Beeks: See, you need to find your electricity
kilowatt hours per year, or you can choose household size, which
means single family home.
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Curt Nickisch: The website adds up her energy use, including the
miles she’s driven in her car and flown in an airplane. Then it
estimates her “Carbon Footprint.” Like the average American,
Schoenfeld-Beeks adds about 20 tons of carbon dioxide to the
atmosphere each year. She then paid $100 to programs that promise to
take greenhouse gases back out—no more guilt. But Anton Finelli,
who created the website, does not like that term, “guilt.”

Anton Finelli: We should think of it in terms of personal
responsibility for taking action to benefit the environment by reducing
our personal climate footprint, our personal global warming impact.

Curt Nickisch: Finelli says factories and other businesses already pay
to offset large amounts of carbon dioxide emissions. The money goes
to programs that reduce greenhouse gasses. Finelli set up the website
to let individuals make the same sort of payment.

Anton Finelli: The idea here is that while one transaction may be
small, if there are millions of transactions, the effect will make a
significant difference.

Curt Nickisch: Half the money collected at Finelli’s website goes to a
company he runs. It collects methane from landfills around the
country. The other half goes to planting trees. Plants take carbon
dioxide out of the air and use it to grow. It’s not clear how many
people will want to pay into programs such as these, says Rich
Rosenzweig. He is the chief operating officer of NatSource. It’s an
international company that collects money from large businesses and
sends it to programs that reduce greenhouse gas emissions. His
company tried to offer this same service to individuals, but
Rosenzweig’s company did not get much business from them.

Rich Rosenzweig: At the end of the day, the public has to be willing to
spend money on it. And although there, you know, there’s interest, it
would be a, you know, challenging business to start.

Curt Nickisch: For Anton Finelli, business has been slow. He hopes,
though, that as people learn more about the problem of global
warming, they may want to spend more money to solve it. A recent
survey found that Americans think climate change is the country’s
most important environmental problem. One of those people, Ellen
Schoenfeld-Beeks, is happy to be doing something.

Ellen Schoenfeld-Beeks: 1 don’t know that it’s the be all and end all of
what people can do, I don’t know how much this really makes a
difference, but part of me feels like well, at least I'm trying.

Curt Nickisch: And at least she feels less guilty, she says, when she
turns on the stove to heat her morning tea. I'm Curt Nickisch.

LISTEN FOR DETAILS
(Repeat Listen for Main Ideas)

MAKE INFERENCES
Excerpt One

Curt Nickisch: But Anton Finelli, who created the website, does not
like that term, “guilt.”

Anton Finelli: We should think of it in terms of personal
responsibility for taking action to benefit the environment by reducing
our personal climate footprint, our personal global warming impact.
Excerpt Two

Curt Nickisch: It’s not clear how many people will want to pay into
programs such as these, says Rich Rosenzweig.

Rich Rosenzweig: At the end of the day, the public has to be willing to
spend money on it. And although there, you know, there’s interest, it
would be a, you know, challenging business to start.




Excerpt Three
Curt Nickisch: Ellen Schoenfeld-Beeks, is happy to be doing something.

Ellen Schoenfeld-Beeks: I don't know that it’s the be all and end all of
what people can do, I don’t know how much this really makes a
difference, but part of me feels like well, at least I'm trying.

2B. LISTENING TWO: A Call to Action
Exercise 1

Speaker: We are here today because we want to stop global warming,.
Like me, you're trying hard to reduce your own personal carbon
footprint. And these small, individual changes do have an impact, do
help lower our carbon emissions.

But it’s not enough. It’s not enough for individuals to change. We
need governments to change. We need industry to change. We need big
changes if we want to stop global warming from destroying our planet.

One third .. . one third of our global carbon emissions—35
percent—comes from producing electricity. We need government and
industry to work together to lower these emissions. To develop new,
cleaner technology to heat our homes, power our factories, and to keep
the lights on.

Another 20 percent, 20 percent of our emissions comes from
transportation. We need government and industry to work together to
build more energy efficient cars and trucks. To build more public
transportation. Good quality public transportation that will let us get
rid of our cars and the pollution they produce forever!

Another 20 percent of all emissions comes from industry—our
factories and businesses. Putting tons upon tons of carbon into the air
...ourair...every single minute. It’s time to say enough! We need
these businesses to lower their own personal carbon footprints!

So my message to you today is: keep trying to reduce your personal
carbon footprint. But also stand up, stand up and demand . .. demand
that government and industry do their part. Because that is what will
really make a difference!

UNIT 10: To Spank or Not to Spank?

2A. LISTENING ONE: The Spanking Debate

Announcer: When a father was recently arrested at a shopping mall
for spanking his child, it started a debate about corporal punishment.
Is spanking an acceptable form of child discipline? Or is it a form of
child abuse? Charles Dean has our report.

LISTEN FOR MAIN IDEAS

Announcer: When a father was recently arrested at a shopping mall
for spanking his child, it started a debate about corporal punishment.
Is spanking an acceptable form of child discipline? Or is it a form of
child abuse? Charles Dean has our report.

Charles Dean: The case that has everyone talking is the arrest of Dale
Clover in St. Louis, Missouri. Clover is a 36-year-old father of three.
He was arrested when a store employee saw him spanking his five-
year-old son. The employee called the police and Clover was arrested
for child abuse. He admits that he hit his son, but says it was discipline,
not abuse.

Around the country, parents have mixed feelings about spanking.
Studies show that most parents—about 90 percent—say they've
spanked their children at least once. But they also say that they don’t
like spanking and think it'’s NOT the best form of discipline.

Tyler Robinson is a father of four, He never spanks his children. He
feels it sends the wrong message.

Tyler Robinson: [ want my children to learn right from wrong, but
not out of fear. Spanking teaches children to be afraid of their parents,
not respect them. I want my children to think of me as a friend, you
know, someone they can talk with about problems.

Charles Dean: Robinson also thinks it teaches kids to use violence to
solve problems.

Tyler Robinson: That’s not a lesson I want to teach my children, I
don’t want my kids to hit anyone, so I don’t hit them. There are lots of
other ways you can discipline your kids without hitting.

Charles Dean: Rhonda Moore disagrees. She has two young children.
She thinks parents these days are too permissive and can’t control their
children. In her view, spanking is an effective form of discipline.
Rhonda Moore: It's a parent’s job to set clear limits, and spanking
helps kids understand those limits. It sends a clear message. You know,
a little bit of pain teaches a child right from wrong. It’s like burning
your hand on a hot stove. Pain is nature’s way of teaching us.

Charles Dean: Moore says there’s a big difference between spanking
and child abuse.

Rhonda Moore: Child abuse is done out of anger, when a parent loses
control. Spanking is done out of love. Now, when I spank my kids, I
always talk to them before and after, and explain why I'm spanking
them. They understand that I'm doing this because I love them, not
because I want to hurt them.

Charles Dean: Most doctors and psychologists disagree. Beverly Lau
is a child psychologist. She says spanking isn’t effective.

Beverly Lau: It may stop bad behavior in the short term 'cause the
child’s afraid of getting spanked again! But what happens when mom
and dad aren’t around? They just repeat the behavior, 'cause no one’s
there to stop them. Instead, parents should use other forms of
discipline, to teach children to think about their actions and make the
right choices, no matter who is watching.

Charles Dean: Instead of spanking, Dr. Lau advocates problem
solving and consequences as better ways to teach children life lessons.

Beverly Lau: Children learn best by doing. The best way to teach them
how to behave is to get them to say what they did wrong and to think
of what they should’ve done instead. We call this active problem
solving and we need to show our children how to do it. There still
needs to be a consequence for the misbehavior. But it should be a
consequence that makes sense. Like, “you hit your friend so we need to
leave the playground.” Or, “you didn’t finish your homework so you
can’t watch TV.”

Charles Dean: Dr. Lau highlights another problem with spanking. It
can easily turn into abuse,

Beverly Lau: As a parent, it can be very hard to control your anger. If
you're hitting your child, and you're angry, it’s too easy to get carried
away and hit too hard. So there's a danger there.

Charles Dean: Whether or not you approve of spanking, some see
legal problems with arresting parents. John Simmons is a family law
attorney.

John Simmons: Parents know their children best. They know the best
way to discipline them. Do we really want the government to control
what we do in our own families? Parents have the right to decide how
to raise their kids. We shouldn’t be intruding into people’s private lives.
Charles Dean: The debate over spanking and corporal punishment
will continue, among parents and in the courts. In Dale Clover's case,
he could get up to five years in prison if convicted of child abuse. I'm
Charles Dean.
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LISTEN FOR DETAILS

(Repeat Listen for Main Ideas)

MAKE INFERENCES

Excerpt One

Tyler Robinson: [ want my children to learn right from wrong, but
not out of fear. Spanking teaches children to be afraid of their parents,
not respect them. [ want my children to think of me as a friend, you
know, someone they can talk with about problems.

Charles Dean: Robinson also thinks it teaches kids to use violence to
solve problems.

Tyler Robinson: That's not a lesson I want to teach my children.
don’t want my kids to hit anyone, so I don't hit them. ...

Excerpt Two

Rhonda Moore: IUs a parent’s job to set clear limits, and spanking
helps kids understand those limits. . ..

... Now, when I spank my kids, I always talk to them before and
after, and explain why I'm spanking them. They understand that I'm
doing this because I love them, not because I want to hurt them.
Excerpt Three
Beverly Lau: ...The best way to teach them how to behave is to get
them to say what they did wrong and to think of what they should’ve
done instead. We call this active problem solving and we need to show
our children how to do it. There still needs to be a consequence for the
misbehavior. But it should be a consequence that makes sense. . . .

2B. LISTENING TWO: Parents’ Rights
vs. Children’s Rights

Professor: OK. What I'd like to do today is look at the issue of
spanking and corporal punishment as an issue of rights—the rights of
parents versus the rights of children.

First, let's look at the rights of parents. Now, in most situations,
parents have the right to raise their children the way they want. The
law controls some things, like they may have to send their kids to
school, but it doesn’t usually control the details of family life, like how
to discipline a child,
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Now usually, under the law, it’s illegal to hit someone else, right?
OK. So if I hit a stranger walking down the street, that’s illegal and 1
can be arrested. But many laws make an exception for parents
disciplining their children—as long as the violence isn’t extreme.
Parents have the right to spank their children.

OK, let’s look at the rights of the child now. Over the past hundred
years, there has been more emphasis around the world on human
rights. Human rights is the idea that all people—men and women,
young and old—are equal and should be treated equally.

So, under this view, spanking violates the human rights of a child.
The question is, why is it illegal to hit people in general, but OK to hit
your own child?

Well, let’s look at this: In response to this question, several

countries around the world have made it illegal for parents to spank
their children. The first country was Sweden, which passed a law in
1979 against the corporal punishment of children. And since then, a
total of 18 countries have passed similar laws.

Now, in addition, the United Nations recommended that all
countries pass laws to make corporal punishment of children illegal.
As a matter of fact, in a recent report, the UN explains their position
by saying: “Hitting people is wrong—and children are people too.”

So you can see the two points of view on the issue of spanking: the
rights of the parents to discipline their children the way they think is
best, versus the human rights of children, the right to be free from
violence. OK. Now let’s look at the laws in different countries against
corporal punishment. . ..

3C. SPEAKING

PRONUNCIATION: Final s and z

Exercise 3

abuse (verb) rice
lose plays
piece / peace niece
ice advise
fears race




THE PHONETIC ALPHABET

Consonant stbols R ETI——— . ——

/bl be It/ to

/d/ do vl van

/£ father Iw/ will

g/ get lyl yes

/h/ he /z] Zoo, busy

/k/ keep, can 16/ thanks

I let 10/ then

/m/ may [/ she

/n/ no 13/ vision, Asia

Ip/ pen It/ child

It] rain /d3/ join

/sl so, circle In/ long

Vowel Symbols » = s —

la/ far, hot liyl  we, mean, feet
lel met, said ley/  day, late, rain
/5] tall, bought /ow/  go,low, coat
/3l son, under /luw/  too, blue
l®l  cat layl  time, buy
/1/ ship /aw/  house, now
vl good, could, put /oyl boy, coin
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