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WELCOME TO NORTHSTAR

THIRD EDITION

NorthStar, now in its third edition, motivates students to succeed in their
academic as well as personal language goals.

For each of the five levels, the two strands—~Reading and Writing and Listening
and Speaking—provide a fully integrated approach for students and teachers.

WHAT IS SPECIAL ABOUT THE THIRD EDITION?

New themes and updated content—presented in a variety of genres, including literature
and lectures, and in authentic reading and listening selections—challenge students
intellectually.

ACADEMIC SKILLS

More purposeful integration of critical thinking and an enhanced focus on academic
skills such as inferencing, synthesizing, note taking, and test taking help students develop
strategies for success in the classroom and on standardized tests. A culminating
productive task galvanizes content, language, and critical thinking skills.

~—

In the Listening and Speaking strand, a structured approach gives students opportunities
for more extended and creative oral practice, for example, presentations,
simulations, debates, case studies, and public service announcements.

In the Reading and Writing strand, a new, fully integrated writing section leads

students through the writing process with engaging writing assignments focusing on
various rhetorical modes.

Full color pages with more photos, illustrations, and graphic organizers foster student
engagement and make the content and activities come alive.

MyNorthStarLab

MyNorthStarLab, an easy-to-use online learning and assessment program, offers:

Unlimited access to reading and listening selections and DVD segments.

Focused test preparation to help students succeed on international exams such as
TOEFL® and IELTS®. Pre- and post-unit assessments improve results by providing
individualized instruction, instant feedback, and personalized study plans.

Original activities that support and extend the NorthStar program. These include
pronunciation practice using voice recording tools, and activities to build note taking skills
and academic vocabulary.

Tools that save time. These include a flexible gradebook and authoring features that give
teachers control of content and help them track student progress.

iv  Welcome to NorthStar




THE NORTHSTAR APPROACH

The NorthStar series is based on current research in language acquisition
and on the experiences of teachers and curriculum designers. Five
principles guide the NorthStar approach.

PRINCIPLES

1 The more profoundly students are stimulated intellectually and
emotionally, the more language they will use and retain.

The thematic organization of NorthStar promotes intellectual and emotional stimulation.
The 50 sophisticated themes in NorthStar present intriguing topics such as recycled fashion,
restorative justice, personal carbon footprints, and microfinance. The authentic content
engages students, links them to language use outside of the classroom, and encourages
personal expression and critical thinking.

2 Students can learn both the form and content of the language.

Grammar, vocabulary, and culture are inextricably woven into the units, providing students with
systematic and multiple exposures to language forms in a variety of contexts. As the theme is
developed, students can express complex thoughts using a higher level of language.

3 Successful students are active learners.

Tasks are designed to be creative, active, and varied. Topics are interesting and up-to-date.
Together these tasks and topics (1) allow teachers to bring the outside world into the
classroom and (2) motivate students to apply their classroom learning in the outside world.

4 Students need feedback.

This feedback comes naturally when students work together practicing language and
participating in open-ended opinion and inference tasks. Whole class activities invite teachers’
feedback on the spot or via audio/video recordings or notes. The innovative new
MyNorthStarLab gives students immediate feedback as they complete computer-graded
language activities online; it also gives students the opportunity to submit writing or speaking
assignments electronically to their instructor for feedback later.

5 The quality of relationships in the language classroom is important
because students are asked to express themselves on issues and ideas.
The information and activities in NorthStar promote genuine interaction, acceptance of
differences, and authentic communication. By building skills and exploring ideas, the exercises
help students participate in discussions and write essays of an increasingly complex and
sophisticated nature.

Welcome to NorthStar v



THE NORTHSTAR UNIT

FOCUS ON THE TOPRIC

This section introduces students to the unifying theme

of the listening selections.

students develop a personal connection to it.

e N
PREDICT and SHARE INFORMATION foster interest in the unit topic and help

BACKGROUND anp VOCABULARY activities provide students with tools for
understanding the first listening selection. Later in the unit, students review
this vocabulary and learn related idioms, collocations, and word forms. This
helps them explore content and expand their written and spoken language. J

1 S
UNIT

3 ///Endurance Test

m
1)FOCcuUS ON THE TOPIC

T R W BT

Discuss the questions with the class.
1. Look at the photo. Where is this man? What is this sport?

2. Read the title of the unit. Endurance is the ability to live with pain and
suffering for a long time. What do you think the unit will be about?

35
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9 SHARE INFORMATION

e FLTe e ity

_—

rock climbing skydiving skateboarding

Work in a small group. Extreme sports are sports that involve height, speed, strength, or
danger. Look at the photos of extreme sports and discuss the questions.
1. Which of the above sports do you think is the most dangerous? Why?

2. Why do you think people enjoy doing these sports? What do they like
about them?

3. Would you like 1o try one of these extreme sports? Why or why not?

[C] BACKGROUND anD VOCABULARY

Y,
1 &b Reod and listen to the article about ultramarathons

EXTREME RUNNING

ULTRAMARATHONS

0.5 to 1€
arathons
stages with breaks overnight. O
night, with na stops until tha runne

The Marathon des Sables is an
ultramarathon that takes place in the
ort in Moroces.

[

The Race Course
Ultramarathons take place all over the warkd, through many
types of terrain, Thers are races through rainfo

ther, over mountains and rivers, of acr

y desert sand. during
Every ultramarathon IS unique because sach course s different atnight

36 UNIT]
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@) Focus oN LISTENING

This section focuses on understanding two contrasting
listening selections.

(LISTENING ONE is a radio report, interview, lecture, or other genre that addresses the unit topic. In
levels | to 3, listenings are based on authentic materials. In levels 4 and 5, all the listenings are authentic.

LISTEN FOR MAIN IDEAS and LISTEN FOR DETAILS are comprehension activities that lead students to an
understanding and appreciation of the first selection.

The MAKE INFERENCES activity prompts students to “listen between the lines,” move beyond the literal
meaning, exercise critical thinking skills,and understand the listening on a more academic level. Students
follow up with pair or group work to discuss topics in the EXPRESS OPINIONS section.

/2
' 6’FDCUS ON LISTENING

0 LISTENING ONE: Ultrarunner Jay Bat

@27 Listen ta the excerpt from an interview with runner oy Batchen about his
experience running in the Marathon des Sables, Why do you think Jay Batchen runs
in the Marathon des Sables? Complete the sentence.

He runs in the marathon because

Q LISTEN FOR MAIN IDEAS

07 Listen to the whole interview. All of the statements contain some FALSE
information. Cross out the parts that are untrue and write corrections. Some
statements can be corrected in more than one way.

Fxample

an endurance runner Tim Borquin

Tay Batchen is a-sporicrey o Jay-Resehen is a sports reporter

1. Jay Batchen ran in the Marathon des Sables for the first time in 1999
2. During the 1999 race, Jay became engaged to his wife
3. The Marathon des Sables has one stage
4, Runners have to carry water with them.
5. Runners sleep outside under the stars
6. Jay feels that the race was a terrible experience
{ LISTEN FOR DETAILS

0,
@M Listen ogain. Circle the best answer to complete each statement
1. In 1999, Jay Batchen was fora TV station called the Discovery Channel
a. doing research about the race

b. filming the race
¢. reporting on the race

38 UNIT3
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{ MAKE INFERENCES
Listen ta excerpts from the interview and answer the questions
T
&% Excerpt One

What does the interviewer mean when he says, "OK, so you ended up
marrying the winner of the race that you were filming"?

4. I think that you met your wife in an unusual way.
b. I don't believe that is how you met your wife
¢. I am confused about how you met your wife.

o0

A Excerpt Two

What does the interviewer mean when he says, “If you're able to stay
standing at that point, | guess™?

a. Can you stand up by the end of the race?

b. You must be really tired by the end of the race.

. I doubt that most people can stand up at the end of the race.
:3 Excerpt Three

What does the interviewer mean when he says, “Well, you know Jay, it
doesn't sound like a whole lot of fun

a. Most people say they didn't have fun
b. 1 understand why you enjoyed the race

¢. Itseems like it was a very difficult experience

{ EXPRESS OPINIONS
Discuss the questions in a small group.

1. What's your opinion of Jay Batchen and the other runners in the Marathon des
Sables? Do you admire them or do you think they are crazy? Explain

2. What do you think is more important in an endurance race: physical strength
or emotional strength? Or are they equally important? Explain

9 LISTENING TWO: Sports Psychology

<9 Listen to an excerpt from a lecture In a sports psychology class about the mativation
of endurance athletes, Circle the best answer to complete each statement

1. Endurance athletes are often ___
a. very healthy
b. high achicvers
¢. professional athletes

40 UNIT3
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analyze and explain their ideas.

standardized tests.

LISTENING TWO offers another perspective on the topic and is usually
another genre. Again, in levels | to 3, the listenings are based on authentic
materials and in levels 4 and 5, they are authentic. This second listening is
followed by an activity that challenges students to question ideas they
formed about the first listening, and to use appropriate language skills to

INTEGRATE LISTENINGS ONE anp TWO presents culminating activities.
Students are challenged to take what they have learned, organize the
information, and synthesize it in a meaningful way. Students practice skills
that are essential for success in authentic academic settings and on

[BY LISTENING TWO: Simple Gifts

| 1 Read the information about the Shakers, an eighteenth-century religious group who
| chose to live simply,

] The Shakers were  religious group that farmed
| in Britain in the 1700s. They came to the United
) Stares 50 they could be free to practice their religion
| The Shakers believed that simple living would
[‘ make them happy and would bring them closer 1o
God. They ware plain clothing and shared
everything. They never married or had children
Men and women lived in separate houses.
{ The name “Shakers” came from the group's style
| of dancing. Dancing was an important part of
Shaker religion, However, other people thought the
| Shaker dances were very strange
“Simple Gifts” is a Shaker dance song written in
1848 that is still a popular folk song today.
2 P2 Listen to the song. Complete the song lyrics with the missing words from the box
Some wards are used twice. Listen again if you need to.
ashamed delight gained Sk
be free right
|
|
Simple Gifts
|
Written by loseph Brackett
| Performed by Kathryn Robbins.
| Line
1 Tis' the gift to be simple "tis the gift to be
| 2 Tis the gift to come down’ where we ought to -
3 And when we find ourselves in the place just
|
4 Twill' be in the valley* of love and _ -
|
I e 1t 1y
i
come down: stop At
Srwilk: it wil
1 valley: a low area of land between two mountair

118 UNIT?
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O INTEGRATE LISTENINGS ONE anp TWO

{ STEP |; Organize

There are connections between the ideas in the Shaker song "Simple Gifts” and the
lifestyle of the urban homesteaders. Work with a partner. Read the lines from the song
Then answer the questions.

LINES FROM ANSWERS FOR URBAN
“SIMPLE GIFTS" e HOMESTEADERS

Tis the gift o be simple. . What do the urban
homesteaders do to lead
a simple life?

they arow their own vegetables

Tis the gift to be free. 2. In what ways are the urban
homesteaders free! (What

things are they free from!)

|
|
|
- |

w

Tis the gift to come . Why is the Inner city the
| down where we ought place where the urban
to be homesteaders want to be?

a

love and delight homesteaders delighted
(happy)!

|
|
Twill be in the valley of . What makes the urban |
|

{ STEP 2: Synthesize

Work with a new partner and compare your answers to the questions. Toke turns
reading the questions and responding by agreeing, disagreeing, or adding more
| information. Use the information from Step | and the useful language on the next page.

| Example

STupent A: OK. Question | says, “What do the urban homesteaders do to lead a
simple life?” Well ... to lead a simple life the urban homesteaders grow
their own vegetables.

Stupent B: Right. They also don't use electricity

120 uNIT?
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9 FOCUS ON SPEAKING

This section emphasizes development of productive skills for speaking.
It includes sections on vocabulary, grammar, pronunciation, functional
language, and an extended speaking task.

The VOCABULARY section leads students from reviewing the unit vocabulary,
to practicing and expanding their use of it,and then working with it—using
it creatively in both this section and in the final speaking task.

Students learn useful structures for speaking in the GRAMMAR section, which
offers a concise presentation and targeted practice. Vocabulary items are
recycled here, providing multiple exposures leading to mastery. For
additional practice with the grammar presented, students and teachers can
consult the GRAMMAR BOOK REFERENCES at the end of the book for
corresponding material in the Focus on Grammar and Azar series.

~

ity
(3’ FOCUS ON SPEAKING

[A] VOCABULARY

4 REVIEW

Cross out the word that doesn't belong in each group. Consult o dictionary if necessary.

Example
00 Hprtmetiy animal park wildlife center

1. afford have money for pay for borrow from
2, controversy argument debate agreement

3. depend on rely on need choose

4. degrading polite embarrassing  painful

5. make a living earn money enjoy life get paid

. preserve destroy save care for

2

6

7. season days of the week time of year period of time
8.

9

., souvenir reminder keepsake equipment
. stretch enlarge make longer  reduce

10. tourist attraction  place to see guidebook point of interest

11. tradition habit change belief

12. village small town community city

13, wrap open cover surround

§ EXPAND
1 Read the letter to the editor about the effects of tourism in Cape Cod.

Effects of Tourism

of the Cape that most tourists don’t

[B] GRAMMAR: Future Predictions with If-clauses

1 Work with a partner. Read the canversation between two residents of Cape Cod. Then
switch roles and repeat.

A: Did you see the weather report today? They say it'll keep raining all week

B: Really? That's bad, If it keeps raining, the twurists won't come, They'll stay
home

A: | know, I'll probably lose money this week

FUTURE PREDICTIONS WITH IF-CLAUSES

1. Use will + base form and will not
(won't) + base form to make predictions
about the future

It will rain again next week
Tourists won't come to the shops and resaurants
They'll stay home.

!
\
|
| . -

Will is usually contracted in speech

4

Use probably with will
Probably comes between will and the Business will probably be siow all week
main verb,

In a negative sentence, probably comes | probably won't make enough money.
before won’t

4

Use if-clauses to talk about possible If the rain continues, we'll have a lot of problems.
results in the future. —
if-clause

main clause
In the main clause, use will + base form
In the if-clause, use simple present We'll have 1 lot of problems If the rain continues.

The if-clause can come before or after main clause If-clause
the main clause. When it comes first, use

a comma between the clauses.

2 Complete the sentences using the words in parentheses, Use contractions of will where

Millions of tourists visit Cape Cod
each year. Most tourists came here to
relax at the beach and enjoy our
delicious seafood. Others like to get
off the beaten path and explore parts

see. Whatever they do here, we
appreciate the tourists because most
locals have jobs that depend on
tourism, such as shop owners and
restaurant workers

(continued on next page)

Culture and Commerce 81

possible.
LoIfit rains a lot this summer, fewer tourists will visit
Train) s
Businesses__probably won't make  o;ough money, Some shops

{probably 7 not / make)

will probably closs

Tprobably / close)

Welcome to NorthStar
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(The PRONUNCIATION section presents both controlled and freer, communicative practice of the
sounds and patterns of English. Models from the listening selections reinforce content and vocabulary.
This is followed by the FUNCTION section where students are exposed to functional language that
prepares them to express ideas on a higher level. Examples have been chosen based on frequency,
variety, and usefulness for the final speaking task.

The PRODUCTION section gives students an opportunity to integrate the ideas, vocabulary, grammar,
pronunciation, and function presented in the unit. This final speaking task is the culminating activity of
the unit and gets students to exchange ideas and express opinions in sustained speaking contexts.
Activities are presented in a sequence that builds confidence and fluency, and allows for more than
one “try” at expression. When appropriate, students practice some presentation skills: audience
analysis, organization, eye contact, or use of visuals.

il e il S S—— % » S— i i s i T S W — i -

T A S i S A PRODUCTION: Tain » stor

In this activity, you will prepare a story and tell it to the class. The story
| could be from your culture or one that you make up yourself. Try to use the
A prepositional phrase consists of a preposition (P) and a noun phrase (NP) vocabulary, grammar, pronunciation, and transitions you learned in the unit.*

{ PRONUNCIATION: Rhythm of Prepositional Phrases

Example
4 NP
| They drove to the social.

Follow the steps

Step 1: Think of a short story that will be interesting and entertaining for your
audience. It could be exciting, scary, funny, or sad. It could have unexpected events

RHYTHM OF PREPOSITIONAL PHRASES

| ' ’ ’ or a moral, or it could have unusual characters.
Short prepasitions: to, at, in, of; on, with, for, Lavender rode in their car g ' -
| from are not stressed in prepositional ' ' | Write an outline of your story on a picce of paper, Use the sample outline as
| phrases. They danced with Lavender, { a guide.
§
| T v ’
] Unstressed prepositions join ciosely to the for breakfast  forbidden | Title of the story:
other words in a prepositional phrase. (In . . |
| the example. the prepasitional phrases and in the rain unafraid | Place where the story takes place:
single words have the same stress patzern.) | Main characters (name and description}:
= |
1
Some prepositions have reduced at home U
pronunciations: The vowel is pronounced /a/ 2,
In speaking for dinner ftarl; rhymes with her 3.
‘ | to school to s usually /ta/; sounds like tschool Etc.
l in town fan/ or fin/ Outline of events ( List the main events using words and phrases);
I
o8z i 2.
] 1 &ph Listen to the sentences. Complete the sentences with the prepasitions you hear. | 3,
' 1. Robert and David drove their house. | Bte.
|
" 2. Lavender was waiting the road. | s et
{ |
3. Shewalked _____ Robert | Step 2: Use your outline to practice your story, Use the storytelling techniques
|
4. The three friends went _______ the dance. { discussed in this unit.
| 5. T ¢ Hack I I | ® Use your voice (loud / soft, high / low) to create feelings.
5. They got bac the car.
§ i o Use dialogue to bring your characters to life
6. Robert and David were looking the coat in the backyard.
1 - | After you have practiced on your own, meet with a partner and tell your story
| 7. Robert pointed ______ the gravestone, Switch partners and tell your story again
1 g
8. They ran the car. Step 3: Perform your story for the class. Be dramatic and have fun
|
‘ Compare your answers with a partner’s. Take turns saying the sentences aloud. Try to »‘
| use the /3/ sound when appropriate. | *For Alternative Spesking Topics, see page 109,
| i
1 1
4 104 UNITS 108 UNIT&
|
- . - -

ALTERNATIVE SPEAKING TOPICS are provided at the end of the unit. They can be used as alternatives to
the final speaking task, or as additional assignments. RESEARCH TOPICS tied to the theme of the unit
are organized in a special section at the back of the book.

X Welcome to NorthStar



COMPONENTS

TEACHER’S MANUAL WITH ACHIEVEMENT TESTS

EXAMVIEW

DVD

Each level and strand of NorthStar has an accompanying Teacher’s Manual with step-by-step
teaching suggestions, including unique guidance for using NorthStar in secondary classes.
The manuals include time guidelines, expansion activities, and techniques and instructions for
using MyNorthStarLab. Also included are reproducible unit-by-unit achievement tests of
receptive and productive skills, answer keys to both the student book and tests, and a
unit-by-unit vocabulary list.

NorthStar ExamView is a stand-alone CD-ROM that allows teachers to create and
customize their own NorthStar tests.

The NorthStar DVD has engaging, authentic video clips, including animation, documentaries,
interviews, and biographies, that correspond to the themes in NorthStar. Each theme contains
a three- to five-minute segment that can be used with either the Reading and Writing strand or
the Listening and Speaking strand. The video clips can also be viewed in MyNorthStarLab.

COMPANION WEBSITE

The companion website, www.longman.com/northstar, includes resources for teachers, such as
the scope and sequence, correlations to other Longman products and to state standards,
and podcasts from the NorthStar authors and series editors.

MyNorthStarLab

PEARSON LONGMAN e

Myno rth starlab ﬁ AVAILABLE WITH the new edition of

NORTHSTAR

NorthStar is now available with MyNorthStarLab—an easy-to-use online program for
students and teachers that saves time and improves results.

> STUDENTS receive personalized instruction and practice in all four skills. Audio,
video, and test preparation are all in one place—available anywhere, anytime.

> TEACHERS can take advantage of many resources including online assessments,
a flexible gradebook, and tools for monitoring student progress.

CHECK IT OUT! GO TO www.mynorthstarlab.com FOR A PREVIEW!
TURN THE PAGE TO SEE KEY FEATURES OF MyNorthStarLab.

Welcome to NorthStar  Xi



MYNORTHSTARLAB

MyNorthStarLab supports students with individualized instruction,
feedback, and extra help. A wide array of resources, including a flexible
gradebook, helps teachers manage student progress.

The MyNorthStarLab WELCOME page organizes assignments and grades, and facilitates
communication between students and teachers.

Sun Mon Tue Wed Thu Fii  Sat

3

Welcome Message NORTHSTAR 3

& ltems Due Note

O Items Past Due ¢ Completed

For each unit, MyNorthStarLab provides a READINESS CHECK.

> Activities assess student knowledge before beginning the unit and follow up with
individualized instruction.

mynorthstarlab &

Readiness Check Submit for Grading =

You will hear part of a meeting about new plans for Astroland, "
an amusement park on Coney Island in Brooklyn New York.

People are discussing the future of the park.
Click on the button to listen &

' Listen to this sentence from the meeting: \P/
Choose the best definition for the phrase: ;»/
part of a talk
@ page in the notebook
discussion in the room

y topic at the meeting

-

Welcome to NorthStar



Student book material and new practice activities are available to students online.

|

> Students benefit from virtually unlimited practice anywhere, anytime.

mynorthstarlab

Background and Vocabulary Exercise A

Click * below to hear the word.
Then record and play back your pronunclation.

») souvenirs
" | bought some nice souvenirs.

000 W 000 W

Interaction with Internet and video materials will:

> Expand students’ knowledge of the topic.

> Help students practice new vocabulary and grammar.

mynorthstarlab i

Focus

Watch The Benefits of Ecotourism and complete the activities.
Answer the questions.

) What endangered species in Uganda Is protected by tourism?
mountain lions

mountain goats

mountain gorillas

i 2) What does ecotourism protect in Costa Rica?

the wildlife
the rain forests
the people

Save for Loter Submit for Grading »

Need help with this activity

© Internet

Welcome to NorthStar  Xiii




INTEGRATED SKILL ACTIVITIES in MyNorthStarLab challenge students to bring together the
language skills and critical thinking skills that they have practiced throughout the unit.

mynorthstariab

Integrated Task - Read, Listen, Write

Submit for Grading »

THE ADVENTURE OF A LIFETIME

We at the Antarctic Travel Society encourage you to
consider an excited guided tour of Antarctica for your
next vacation.

The Antarctic Travel society carefully plans and operates
| | tours of the Antarctic by ship. There are three trips per

' day leaving from ports in South America and Australia.
Each ship carries only about 100 passengers at a time.
Tours run from November through March to the ice-free
areas along the coast of Antarctica.

In addition to touring the coast, our ships stop for on-land
visits, which generally last for about three hours. Activities
include guided sightseeing, mountain climbing, camping,
kayaking, and scuba diving. For a longer stay, camping

| trips can also be arranged,

Our tours will give you an opportunity to experience the
richness of Antarctica, including its wildlife, history, active
research stations, and, most of all, its natural beauty.

Tours are supervised by the ship’s staff. The staff generally
includes experts in animal and sea life and other Antarctica
specialists. There is generally one staff member for every
10 to 20 passengers, Theses trained and responsible indi-

{ viduals will help to make your visit to Antarctica safe,
educational, and unforgettable.

Xiv  Welcome to NorthStar

READ, LISTEN AND WRITE ABOUT TOURISM IN ANTARCTICA

Read,
Read the text. Then answer the question.

According to the text, how can tourism benefit the Antartic?

Listen.
" Click on the Play button and listen to the passage.
Use the outline to take notes as you listen.

Main idea:

( ' A |

Seven things that scientists study:

|
|
|
L

The effects of tourism;

Write, |
Write about the potential and risks in Antarctica.
Follow the steps to prepare.

Step 1
* Review the text and your outline from the listening task.
* Write notes about the benefits and risks of tourism

Step 2
Write for 20 minutes. Leave 5 minutes to edit your work




The MyNorthStarLab ASSESSMENT tools allow instructors to customize and deliver
achievement tests online.

starlab & mrp s

ip | Suppe

Vocabulary Exercise 1
A Student Course > Achievement Test

To begin, open the Skills Check After you submit the test, you will retum to this screen If y]  Click on the box next to the vocabulary word
you will be assigned study material to help with your leaming to match its definition.

® Skills Check Study Material

| Vocabulary | Part 2: Vocabulary

1) controversy

Pass Criteria: 75%

an arg t about
protect something from harm
a cultural practice or custom
a small community of houses
a park where living animals are kept
[ Vocabulary. Exercise 2 a reminder of a place visited

2 zoo v

Hints Hint 1

PP g op

Your score: 72% Name

& Vocabulary: Exercise 1

mvnorthstarlab

£y, Listen to the beginning of a news report about Thailand.
Choose the best prediction of what the news report will contain.
There is only one right answer,

X = jntormation about teligions holiday
information abourt celebrating elephants
information aboutt tourist travel

Information aboutt the national flag

Answer(s): Information about celebrating elephants

Feedback: The speaker says: |
One might wonder—why celebrate a holiday j
in honor of the elephant?

Click on the audio button to listen. <) ‘

|
|
|
4

Welcome to NorthStar Xv



SCOPE Anp SEQUENCE

UNIT

//I\
1" Advertising on the Air

Theme: Advertising

Listening One: Advertising on the Air
A classroom lecture

Listening Two: Negative Appeals
Radio ads

Interpret and critique ads

Infer word meaning from context
Classify information

Identify salient features of an ad

Support answers with details from
the listenings

Identify intended market of ads

LISTENING

Predict content

Listen for main ideas

Identify details

Infer underlying messages in ads

Organize and synthesize information
from the listenings

Identify emphasis in speech
Evaluate effectiveness of ads
Listen to and evaluate student ads

//«
2" Identity Theft

Theme: Fraud
Listening One: Lily’s Story
A story about personal experience
with fraud
Listening Two: Public Service
Announcements
PSAs on identity theft prevention

Interpret a photograph

Infer word meaning from context
Classify information

Support opinions with reasons

Choose appropriate punishments for
criminal acts

Hypothesize outcomes

Predict content
Listen for main ideas
Identify details

Infer implied meaning through
intonation

Organize and synthesize information
from the listenings

Listen for suggestions to prevent
identity theft

Listen for rhythm in speech

Listen to and evaluate student
role plays

//I*
3" Endurance Test

Theme: Extreme sports

Listening One: Ultrarunner Jay Batchen
A radio interview

Listening Two: Sports Psychology
A university lecture

Interpret photographs

Rank extreme sports

Infer word meaning from context
Classify information

Support answers with information from
the listenings

Interpret aphorisms

Predict content

Identify main ideas

Listen for details

Infer speakers’ points of view

Organize and synthesize information
from the listenings

Classify sounds

Separated by the Same
Language

Theme: Language

Listening One: Accent and Identity
An interview

Listening Two: Code-Switching
A university lecture

Interpret a cartoon

Identify accents

Recognize personal bias toward accents
Infer word meaning from context

Read a map

Hypothesize scenarios

Analyze problems and propose
solutions

Hypothesize another’s point of view

Predict content
Listen for main ideas and details

Listen closely to interpret a speaker’s
emotions

Infer attitudes about accents from
statements

Take notes on a lecture
Identify opinions about accents

Organize and synthesize information
from the listenings

XVi  Scope and Sequence




Speculate about the content of the unit
Comment on ads using new vocabulary

Share personal opinions about
advertising

Use appropriate stress and intonation

Use attention-grabbing language to
promote a product

Create, rehearse, and perform an ad

VOCABULARY GRAMMAR PRONUNCIATION

Use context clues to
find meaning

Identify parts of speech
Choose word definitions

Present simple and
present progressive

Highlighting words

Express and defend opinions about
identity theft

Conduct a role play
Share personal opinions about crime
Agree and disagree with statements

Use strategies for keeping a
conversation going

Offer advice for identity theft
prevention

Create, practice, and perform a role play

Use context clues to
find meaning

Determine connotations
of words

Use idiomatic expressions
Identify synonyms

Modals of advice

Stress in compound words

Express opinions about extreme sports
Share experiences

Relate personal goals

Conduct an interview

Discuss emotions

Interpret and discuss aphorisms

Create an aphorism

Use context clues to
find meaning

Define words

Complete a crossword
puzzle

Reflexive and reciprocal
pronouns

Expressions with other

Express and defend opinions
about accents

Conduct an interview

Play a game of Truth or Dare

Present a plan to improve English skills
Lead a group discussion

Discuss solutions to a problem

Use context clues to
find meaning

Use idiomatic expressions

Modals of ability
and possibility

Can / Can't

Scope and Sequence

xXvii




SCOPE AnpD SEQUENCE

UNIT

//I~
5" Culture and Commerce

Theme: Tourism
Listening One: Tourist Attractions or
Human Zoo?

A radio report
Listening Two: Town Hall Meeting
in Cape Cod

A recording of a town hall meeting

Interpret a photograph

Infer word meaning from context
Evaluate advantages and disadvantages
Support opinions with reasons
Classify information

Read a map

Hypothesize outcomes

Collaborate to reach a compromise

LISTENING

Predict content
Listen for main ideas and details
Infer speakers’ emotions

Identify contrasting viewpoints in
the listenings

Organize and synthesize information
from the listenings

Categorize sounds

//I\
©' The Art of Storytelling

Theme: Storytelling
Listening One: Lavender
A story
Listening Two: How to Tell a Story

A recording of a storyteller sharing
his craft

Interpret a photograph

Infer word meaning from context
Sequence events in a story

Analyze storytelling techniques
Complete an outline

Match actions to their consequences

Make predictions about events in
a story

Identify main events in a story

Arrange details in a story
chronologically

Relate emotions to details in a story

Match storytelling techniques to
purposes

Organize and synthesize information
from the listenings

Identify stress patterns in speech

iy
Voluntary Simplicity

Theme: The simple life

Listening One: Urban Homesteaders
A radio report

Listening Two: Simple Gifts
A traditional folk song

Interpret photographs

Infer word meaning from context
Evaluate information

Classify information

Brainstorm ideas

Apply information to new contexts
Complete an outline

Predict content

Listen for main ideas

Identify correct details

Infer preferences based on statements

Link lines from a song to details from
an interview

Listen for rhythm patterns in speech

X
-1
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Agree and disagree with statements
Discuss the pros and cons of tourism
Talk about a tourist destination
Hypothesize possible outcomes
Make suggestions

Participate in a simulation

VOCABULARY GRAMMAR PRONUNCIATION

Use context clues to
find meaning

Future predictions with
if-clauses

Define words

Group words with similar
meaning

Use idiomatic expressions

Words spelled with o

Share opinions about stories Use context clues to Infinitives of purpose Rhythm of prepositional
Agree and disagree with statements find meaning phrases
Create role plays Define words
Practice stress patterns in speech Label illustrations with
Use transitions to give information new vocabulary
about events in a story
Create, practice, and tell a story
Express opinions about alternative Use context clues to Nouns and quantifiers Noticing rhythm

lifestyles
Talk about voluntary simplicity
Practice agreeing and disagreeing
Make analogies with target vocabulary

Produce correct rhythm patterns in
sentences

Use descriptive language to enhance
statements

Create an outline
Give an impromptu presentation

find meaning
Find and use synonyms

Identify variations in word
meaning by context

Use idiomatic expressions

Scope and Sequence

Xix




SCOPE Anp SEQUENCE

UNIT

Before You Say “I Do”

Theme: Marriage

Listening One: A Prenuptial Agreement

A radio talk show

Listening Two: Reactions to the
Prenuptial Agreement
Recording of people expressing their
opinions

CRITICALTHINKING

Interpret a photograph

Interpret quotations about marriage
Infer word meaning from context
Hypothesize another’s point of view

Judge the value of a prenuptial
agreement

Categorize information

Develop arguments for and against an
issue

Interpret a graph

LISTENING

Predict content

Identify main ideas

Listen for details

Infer speakers’ points of view

Organize and synthesize information
from the listenings

Listen for contrastive stress in speech

%//’\ Personal Carbon

Footprint

Theme: Climate change
Listening One: Personal Carbon
Footprint
A radio report
Listening Two: A Call to Action
A speech at a rally

Interpret illustrations

Complete a survey on personal carbon
footprints

Understand a scientific process
Infer word meaning from context
Classify data

Categorize information

Read a map

Interpret a graph

Predict content

Listen for main ideas
Listen for details

Infer speakers’ opinions
Label a graph

Organize and synthesize information
from the listenings

%" To Spank or
Not to Spank?
Theme: Punishment

Listening One: The Spanking Debate
A radio report
Listening Two: Parents’Rights versus
Children’s Rights
A university lecture

Interpret an illustration

Infer word meaning from context

Identify arguments for and against
spanking

Classify information

Conduct a survey

Evaluate effectiveness of arguments

Predict content

Determine speakers’ points of view
Identify supporting ideas

Infer speakers’ opinions

Take notes on a lecture

Organize and synthesize information
from the listenings

Identify end sounds

XX Scope and Sequence




Speculate about the content of the unit

Discuss quotations about marriage

Express and defend opinions about
marriage

Agree and disagree with statements

Use word stress to change meaning

Use transitions

Prepare and perform an oral
presentation

VOCABULARY GRAMMAR

Use context clues to
find meaning

Define words

Comparatives and
equatives

PRONUNCIATION

Contrastive stress

Speculate about the content of the unit

Use context clues to Modals of necessity

Intonation—Are you

Discuss results of a survey find meaning finished?
Express and defend opinions Define words
Agree and disagree with statements Identify and use correct
Conduct a fluency line drill based on word forms
information from the listenings
Interrupt politely and hold the floor
Participate in a seminar about climate
change
Speculate about the content of the unit  Use context clues to Present perfect tense Final s and z

Share personal experiences

Express and defend opinions

Agree and disagree with statements
Discuss corporal punishment

Use language to express confidence
Participate in a debate

find meaning
Define words
Use idiomatic expressions
Find and use synonyms

Scope and Sequence  xxi
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Discuss the questions with the class.

1. Look at the advertisement. What product do you think this company is
advertising? (After you guess, look at the answer below.)

2. Do you think this is a good ad? Would you buy the product? Why or
why not?

3. Look at the title of the unit. What kind of advertising do you think

this unit will be about?
uonedrpau ured e :1amsuy



1 BJ SHARE INFORMATION |

Work in a small group. Describe an ad you have seen or heard recently. Discuss
whether you liked the ad and why. Use the questions to guide your discussion.

Did the ad have . ..?

e a funny situation

e a good song

e nice-looking people

e a famous person

e information about the product
(other)

@ BACKGROUND ANnD VOCABULARY

2 UNIT I

1 6@ Read and listen to the article about advertising from a business textbook.

Advertising Today

Introduction to Advertising

Advertising is a way companies get consumers to buy their products. Advertisers
often rely on TV commercials and magazine ads to sell their products. However,
with so many ads, it’s difficult for advertisers to get our attention. For this
reason, they often look for new, more effective ways to sell their products. One
popular technique is the use of sound effects, such as a crying baby or breaking
glass, to make us listen. Another technique is “product placement.” For example,
an actor in a movie might drink a specific type of soda or drive a specific type of
car. Advertisers hope that this will give consumers a positive feeling about the
product so they will decide to buy it.

When advertisers create their ads, they also think about who will buy their
product most often. They think about many factors, such as the ages or genders
of the consumers. Then they choose different appeals for different groups of
consumers. For example, advertisers may use a humorous appeal to sell a
children’s product. In ads for adults, advertisers may emphasize other things,
such as price and quality.



2 Circle the correct answer to complete each statement.

13

A consumer is someone who

a. sells a product b. buys a product

. When an advertiser relies on only TV ads to sell a product, the advertiser .

a. puts ads on TV, radio, and magazines  b. puts ads on TV but nowhere else

3. When an ad gets our attention, we
a. notice it b. forget about it
4. An effective ad is an ad that _____.
a. sells a lot of products b. is expensive to make
5. An advertising technique is
a. a way to sell a product b. a kind of advertisement
6. An example of a sound effectis
a. a picture of a car b. the noise of a car
7. When buying a car, an important factor to think aboutis
a. the headlights b. the price
8. An example of an advertising appeal is _____
a. television b. humor
9. People often ____ when they see a humorous movie.
a. laugh b. cry
10. Many ads emphasize a product’s low price because the costis .

i,
2JFocus

Q LISTENING ONE: Advertising on the Air

a. especially important b. less important than other things

ON LISTENING

o® 7 You will hear a lecture from a business course on advertising. Listen to the

beginning of the lecture. What is the professor going to discuss? Complete the
sentence.

The lecture will be about. ..

Advertising on the Air 3



Q LISTEN FOR MAIN IDEAS
cD7
#ON Listen to the lecture. Circle the best answer to complete each statement.
1. The lecture is about appeals in advertising.
a. informational
b. emotional
c. international
2. The professor gives exampies of ads.
a. humorous

b. musical
c. negative

3. According to the professor, the ads are effective because they about
the products.

a. include famous people’s opinions
b. give information
c. make us feel good

4. The ads are also effective because

a. we hear them many times
b. the products are well-known
c. they get our attention

Q LISTEN FOR DETAILS

o® 7 | jsten again. Fill in the missing information in the notes taken by a student in a
business class.

Intro to Advertising

Last Week: _informational appeals

- give consumers about a product

eg,! price, s #r giokl

This Week: emotional appeals
- feelings

- (happiness, love ) or negative (

embarmrassment )

- common, effective

'e.g.: for example

4 UNITI



- FEEL/ Ao

often makes the sale, not

Most common appeal -

eg, Doggie Delight - dog

- funny voice, sound effects

- not much about the product
Effective:
1 “Feel-good” factor - gives us resr7iE T about the
product
2 3 - advertisers' *1 problem

eg., Neighbors' Bank
- humor can be used with products

¢ MAKE INFERENCES

Listen again to the ads. What does the advertiser assume about the consumers who will
hear these ads? Circle the best answer to complete each statement.

cD7
#O8 Ad |: Doggie Delight
The advertiser thinks the consumers want

a. cheap dog food
b. a happy dog
c. adog who listens and obeys
cD 7
#G* Ad 2: Neighbors’ Bank
The advertiser thinks the consumers want

¢ a. a bank with personal service
b. a bank with affordable service (no fees)
¢. a bank that’s close to home

Discuss your answers in small groups. Explain your choices with examples from the ads.

Advertising on the Air 5



§ EXPRESS OPINIONS

Work in a small group. Complete the activities.

1 Rate the ads from Listening One using the scale. Explain your opinion.
Doggie Delight
Veryhumorous 1 2 3 4 Nothumorous
Easytoremember 1 2 3 4 Hardtoremember
3

Very effective 1 2 4 Not effective

Neighbors’ Bank
Veryhumorous 1 2 3 4 Nothumorous
Easytoremember 1 2 3 4 Hardtoremember
Veryeffective 1 2 3 4 Noteffective
2 Imagine a magazine advertisement for Doggie Delight and Neighbors’ Bank. How would

the print ads be different from the radio ads? Could the print ads use the same
emotional appeals? Why or why not?

(B] LISTENING TWO: Negative Appeals

The ads in Listening One focused on humor, a positive emotion. In Listening Two,
you will hear ads that use negative emotions.

oD 7 |jsten to the ads and complete the chart. Write down the product and choose a
negative emotional appeal from the box. Then write down the sound effects (sounds
and voices) the advertiser uses to get our attention.

anger confusion embarrassment fear stress

PRODUCT EMOTIONAL SOUND

APPEAL EFFECTS

I. Thief Buster car security system

2. Sunny Resorts

3. White Bright

6 UNITI




@ INTEGRATE LISTENINGS ONE aAnD TWO

@ STEP I: Organize

Work with a partner. Look at the list of key ideas from the lecture. Explain the meaning

of each idea and write down an example ad from Listenings One and Two.

KEY IDEAS MEANING EXAMPLE ADS

gives information to

ief B
consumers about the product Thief Buster

Informational appeal

Emotional appeal ' >

Positive appeal

Negative appeal

Humorous appeal

Getting a consumer’s attention

The “feel-good” factor

{ STEP 2: Synthesize

Work with a partner. Discuss the example ads you listed in the chart. Use the
information from Step 1.

1. What advertising appeal is used?
2. How does it get the consumer’s attention?

3. Does it use the “feel-good” factor? If so, what is it?

Advertising on the Air

7




Wiy
(3’ FOCUS ON SPEAKING

(A] VOCABULARY e 7

¢ REVIEW

Complete the sentences with appropriate words and phrases.

8 UNITI

1. affordable / factors / humorous

ads can make us laugh and remember a product.

However, when we decide to buy something, we think about more important

, such as cost: Is the product

?

. rely on / sound effects / techniques

Radio uses different advertising from TV.

are more important on the radio because we have to

our hearing to get information about the product.

. get our attention / consumers / effective

It is clear that advertising affects what buy.

ads and make us

remember the product.

. emphasizes / emotional / negative

Advertisers know that people often make decisions
about buying a product. That’s why the Thief Buster ad
the things that can happen

if you don’t have the product, such as having your car stolen.




¢ EXPAND
1 Read the information from an advertising website.

PSS I | [ + http//www. hy;dvertialng,(mrn Q

| Television | Print Media Internet ervice \bouit Us ntact Us

H & J Advertising, Inc.

TV Advertising
We can create effective TV commercials
for your business or product.

Our Services Ny

* Identifying the target audience for the commercial. Which
consumers will buy the product: women or men? children or
adults? families or single people? We think about factors like
gender, age, and income level.

* Finding the right appeal for your product. We will create a slogan
for the product. A good slogan will immediately make consumers
think of the product’s brand name. For instance, hearing the
slogan “Just do it” makes some people think of the brand name Nike.

* Working with professional musicians to write catchy music that
people will remember.

* Choosing the best stations and times to promote the product.

For example, it is best to advertise toys during Saturday morning
cartoons, when many children are watching.

2 Circle the correct answer to complete each statement.

1. A commercial is an ad

a. in a magazine or newspaper b. onradio or TV
2. A target audience is a group of who may want a product.
a. consumers b. advertisers

3. Aslogan is .

a. a saying about a product b. an opinion about a product
4. A brand name is the name of

a. a product b. an advertising technique
5. A catchy ad is an ad that .

a. is easy to forget b. is easy to remember

6. To promote a product means to
a. help the product be successful b. test the product

Advertising on the Air

9




¢ CREATE

Work in a small group. Look at the ads and discuss the questions. Use the vocabulary
from the box in your discussion.

Automobile

Skin care product Laundry soap

1. Who is the target audience?

2. What is the ad saying about the product?
3. What techniques are used to get our attention? (e.g., a slogan)

4. What makes the ad effective?

brand name emotional negative

catchy emphasize positive

consumers factor promote

effective humorous rely on
informational

10 UNIT I




@ GRAMMAR: Simple Present and Present Progressive

1 Look at the print ad for Sunny Resorts. Underline the simple present verbs and circle the
present progressive verbs.

TYPICAL DAY SUNNY RESORTS DAY
On a typical day, Martin is at Today Martin is enjoying his vacation
work. He sits in his office all day. at Sunny Resorts. He's lying on the
His phone rings constantly. He beach and sipping a cold drink. His
gets hundreds of e-mails. His phone isn't ringing, and instead of
computer usually doesn’t work. checking his e-mail, he’s reading a
His boss complains all day. He book. He remembers the office as a
doesn’t have time to take a bad dream. He sees nothing but blue
break, so he's always tired. skies and sunshine. He has all the
He hates his job. time he needs. He loves it here.

(/'//// //y -'///‘()(@’(' 2175

You deserve a vacation.

SIMPLE PRESENT AND PRESENT PROGRESSIVE

I. Use the simple present to state a fact or to Martin works in an office.
tell about something that happens regularly. Martin sits in his office every day.
Use the simple present with adverbs of His computer usually doesn’t work.
frequency. (always, usually, often, sometimes, never) He is always tired.

NoTE: Adverbs of frequency usually go before
the main verb but after the verb be.

(continued on next page)

Advertising on the Air | |




2. Use the present progressive to tell about
something that is happening right now.

Martin is sitting on the beach.
He isn’t reading e-mail.

3. Use the simple present with non-action
verbs. Non-action verbs describe states or
situations, not actions.

They can:
a. show emotions (hate, like, love, want, wish)
b. show mental states (know, believe, remember,
forget)
c. show possession (have, own, belong)
d. describe senses (hear, see)

NoTE: Some verbs that describe senses have
an action and a non-action meaning. (smell, taste,
feel, look, think)

Martin wants a new job.

Martin loves Sunny Resorts.

He remembers the office as a bad dream.
He has all the time he needs.

He sees nothing but blue skies.

Action: Martin is looking at an ad for Sunny
Resorts. (is looking = is reading)

Non-action: Martin looks tired. (looks =
seems / appears)

2 Complete the ad with the words in parentheses. Use simple present or present
progressive. Read the ad with a partner.

MARY: [ just e springtime! Outside my window, the sun
love
, the birds , the flowers
(shine) (sing)
(bloom)
Bos: Aaachooo! [Bob sneezes]
MARY: Hey Bob, what’s the matter?
Bos: It’s my allergies! I the spring! I
(hate)
[ could do something about it!
(wish)

ANNOUNCER: Don't let spring get you down. Try new Allerfree. One pill a day

(keep)
!

(work)

your allergies away. Allerfree. It really

3 Work with a partner. Look at the ads on page |3. Take turns describing what is

happening in each ad. Use the simple present and present progressive and the verbs

provided.
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Example

STUDENT A: The mother is holding the baby.
STUDENT B: She loves the baby.. ..

Baby Soft:
SI&ii'mCream/
4 AmRwmt\, /

eat / melt / taste / shlne / llke run / listen / look / want / look at

i e i R i W st ol

§ PRONUNCIATION: Highlighting

In radio ads, the actors emphasize, or highlight, certain words to help us focus on
important information. The same pattern occurs in all kinds of communication.
When we speak, we emphasize certain words to make our meaning clear.

cD7
#O Listen to the ad. Notice how the capitalized words sound.

Liz: Hi, Kathy ... Say ... did you do something to your hair?

KarHY: Yup! I colored it with YOUNGER YOU.

Liz: I's AMAZING! You really DO look younger!

KATHY: THANKS! NOW people don’t believe 'm a GRANDMOTHER.

Liz: I should try it.

KATHY: [t's so EASY to USE. Just MIX it with your shampoo, WASH, and RINSE.
Liz: Sounds GREAT!

ANNOUNCER: Only five minutes to a YOUNGER you.
Advertising on the Air 13




To highlight, or emphasize, a word in a sentence, use strong stress.
e Say the word with a higher pitch (tone).
e Say the word louder.
e Make the word longer.

1 Read the conversations. Circle the words that you think will be highlighted.
1. KarHy: Hello?
Lizz  Kathy! I took your advice.
KatHy: What advice?
Lizz I colored my hair.
Katay: With Younger You?

Lizz  Yes! It’s great!

2. KatHy: Did you hear about that new flea collar?
Lizz  Yes, I'm going to the pet store today. How about you?
Katny: I think I'll stop by tomorrow.
oD s [jsten to the conversations and check your answers. Compare your answers with
Y a partner’s.
2 Work with a partner to complete the activity.

Student A

1. Look at Ad 1 on page 15. You are going to read the ad to your partner two times.
Circle the important information that you will highlight. Highlight the words
you have circled by saying them louder, longer, and/or with a high pitch and
strong stress.

2. Listen as Student B reads Ad 2 on page 15. Circle the words that your partner
highlights.

Student B
1. Listen as Student A reads Ad 1. Circle the words that your partner highlights.

2. Look at Ad 2. You are going to read the ad to your partner two times. Circle the
important information that you will highlight. Highlight the words you have
circled by saying them louder, longer, and/or with a high pitch and strong
stress.

When you are finished, compare your answers. Did you circle the same words? Discuss
any differences.
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Ad | Ad 2

Are you tired of work? . :
It’s dinnertime,
Do you need to get away? ane the kids

How abouta | | pcic™
trip to Hawaii?

Budget Airlines has flights
for only $159 round-trip!

Don’t worry!

Clayton’s Dinners

are ready in 15 minutes.

Just $159 from San Francisco to Honolulu! 3 y
With these prices, why wait? ‘ Just put them in the microwave,
G-E-T. and they're ready to eat.
Call 1-800-B-U-D-G-E I A Your family will love Clayton’s Dinners
O reserve your sea because they're delicious.
. . You'll love them because they're
> -2
}\JI%EIEJES iy healthy and fast.
Clayten’s Dinners
Hurry! Tickets are going fast! So good! So easy!

Now find another partner and repeat the exercise. This time switch ads. (Student A
reads Ad 2. Student B reads Ad |.)

@ FUNCTION: Attention Grabbers

Attention grabbers are techniques that you can use to get a listener’s attention.
These techniques are often used in advertising. They are also used to get an
audience’s attention at the beginning of an oral presentation.

ATTENTION GRABBERS

I. Give a solution to a problem. “Car theft is one of the most common crimes
in the United States. Many people have
experienced car theft or know someone
whose car has been stolen. Luckily, there now
is a solution to this problem...."

2. Ask a question. “Have you ever walked out to a parking lot
and discovered that your car is gone?”

(continued on next page)
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3. Tell an anecdote (short story). “Last night | left the office at 7:00 pPM., car keys
in hand, and started to look for my car. | was
surprised | couldn't find it because | usually
park in the same place. After a couple of
minutes, the awful truth hit me: My car had
been stolen!”

4. Give a dramatic fact or statistic. “Every 26 seconds, a car is stolen in the
United States.”

NoTE: Techniques can be combined. For example, a question can be followed by an anecdote.

1 Read the attention grabbers for an oral presentation on advertising. Write the number of
the technique from the chart above. Compare your answers with a partner’s.

a. “In 1998, advertisers in the United States spent $15.4 billion on radio
advertising.”

b. “As I was listening to the radio the other day, a commercial got my
attention. It had a catchy song about coffee, and before I knew what was
happening, I started singing along.”

c. “If you're like I am, you probably enjoy listening to the radio but hate the
ads. Well, if you start to think of the ads as entertainment, you might
start to enjoy them.”

d. “Have you ever wondered how advertisers get ideas for their ads?”

2 Work in a small group. Look at the ads in Grammar on page |3. Imagine you are
creating radio ads for these products. Write an attention grabber to start the ad for each
product. Use a different technique for each attention grabber. Then share your attention
grabbers with the class.

§ PRODUCTION: Creating an Advertisement

In this unit, you listened to several advertisements. Now imagine that you
are writers for a major advertising company. You must create an ad for a
new product and present it to the company. Your presentation will
include an introduction to the product and a performance of the
advertisement. Try to use the vocabulary, grammar, pronunciation, and
attention grabbers that you learned in the unit.*

*For Alternative Speaking Topics, see page 17.
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Work in a group of three. Follow the steps.

Step 1: Plan the ad.
e Choose the product and target audience for your ad.
e Decide on the appeal you will use and how you will get the consumers’ attention.

* Discuss other techniques you can use in the ad (music, catchy slogan, sound
effects, funny voices).

Step 2: Write a script and practice the ad.
 Make sure that each group member has a speaking part and a copy of the script.
e Keep the ad short (about 60 seconds).
e Include an attention grabber.

Step 3: Present the ad to the class. Give a brief introduction about the product and
target audience. Then perform the ad.

Listening Activity

As you listen to the presentations, take notes on the questions.
1. What attention grabber is this ad using?
2. What emotional appeal is this ad using?
3. What other techniques do you observe?

4. On a scale of 1 to 5, how effective is this ad? Be prepared to explain your rating.
(1 = not effective; 2 = somewhat effective; 3 = effective; 4 = very effective;
5 = extremely effective)

ALTERNATIVE SPEAKING TOPRICS

Discuss one of the topics. Use the vocabulary and grammar from the unit.

1. There are many unusual places to advertise aside from TV, radio, and
magazines. For example, one company covered the wall of a train station in
Tokyo with pictures of its product. People could peel the pictures off the wall
and take them home. Make a list of unusual methods of advertising that you
have seen. Which is the most unusual? Why are advertisers doing this?

2. Children are a big target audience for advertisers. Companies hope that if they
start selling products to children at an early age, children will continue to buy
the products when they are adults. Some people are against advertising to
children. They say that children should not be targets because they are too
easily affected by advertising. What is your opinion? Should advertisers be
allowed to advertise to children? Why or why not?

RESEARCH TOPICS, see page 192.
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(I’FOCUS ON THE TOPIC

(A PREDICT

Discuss the questions with the class.

1. Look at the photo. What is happening to the woman’s picture? Why?
2. Read the title of the unit. What is identity theft?

19




(BY SHARE INFORMATION |

Work in a small group. Read the information and discuss the questions.

Identity theft is a type of fraud. Fraud is a crime in which the criminal, or thief,
lies to someone in order to get money or goods. The thieves steal personal
information—such as a person’s name, address, driver’s license, or passport
number—and use it to open bank or credit card accounts in the name of the
victim, the person harmed. Victims often find out about the theft when they start
getting bills for things they didn’t buy.

1. What are some ways thieves can steal personal information?

2. How can you keep your personal information safe?

3. How are victims affected by identity theft?

@ BACKGROUND aAnp VOCABULARY _ |

1 <P Thieves can use the Internet in many ways to steal people’s identities. Read and
listen to the magazine article about “phishing.”

Identity Theft Online:

Phishing

few months ago, Henry Park
A received an e-mail message from his
bank. The message said there was a
problem with his account. It said to follow

a link! to the bank’s website. He went to a
web page that asked him to confirm the
information about his bank account by
entering his bank card number and
password. “I followed the instructions and
got a message that everything was fine, so
[ forgot about it,” Mr. Park said.

A few weeks later, Mr. Park received a
credit card bill for almost $10,000. There
were charges from a department store for
a flat screen TV and a diamond ring.
However, Mr. Park hadn’t made any of
these purchases and had never authorized
anyone to use his credit card.

Mr. Park immediately called the bank to
file a complaint. Then he found out that
he was the victim of the fastest-growing
type of online fraud: phishing
(pronounced “fishing”).

I link: a word in an Internet web page or e-mail message that takes you to another web page
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How does phishing work? me again. And I'm more paranoid. I don’t
Criminals pretend to work for real trust e-mail anymore.”
companies. They send e-mail messages to

thousands of people. They trick peopleinto ~ Keep yourself safe from phishing

going to a fraudulent website (which looks * Be careful about e-mail messages and

like a real site) and giving out their websites that ask for personal

personal information. Then the thieves use information. Don’t give out information

the information to commit identity theft. In that a thief could use as proof of

Mr. Park’s case, the thief used the identification, such as a driver’s license

information to open a credit card in Mr. or passport number.

Park’s name. * If you think you have been a victim of
The experience has made Mr. Park more phishing, deal with it right away by’

aware of the dangers of phishing. “I feel calling your bank and the police. Don’t

exposed now, like someone will do this to wait until you start getting bills.

2 Match the words on the left with the definitions on the right.

1. confirm a. believing that you cannot trust other people
2. charges b. the amount on a bill you have to pay for
somethi

3. department store something

4. purchases ¢. documents, or papers, that show who you are
. d. in danger of being harmed

5. authorize & 8

6. file a complaint e. to say or prove that something is true

7. exposed f. things that have been bought

R g. to do what is necessary to solve a problem

§. proofif h. to give permission for something

ot

identification . a large store that sells many products

. deal with

—
(=]

j. to send a letter saying that something bad or
illegal happened
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iy
( ’FOCUS ON LISTENING

(A] LISTENING ONE: Lily’s Story

Lily’s wallet was stolen at a restaurant. The thief
used her personal information to open credit cards
in her name. In this audio story, Lily describes
what happened next.

o0 7 |jsten to the excerpt from Lily’s story. Circle the
correct answer. Then explain your answer.

This is an excerpt from of the story.

a. the beginning
b. the middle
c. the end

¢ LISTEN FOR MAIN IDEAS

cD7
&BW Listen to the whole story. Circle the correct answers.

1. How did Lily find out that her identity had been stolen?
a. A store called her.
b. She got a bill in the mail.
¢. The police came to her house.
2. What happened after Lily found out about the identity theft?

a. She got bills for purchases that she didn’t make.
b. She got phone calls from a lot of different stores.
c. She got a letter from the police.

3. How did Lily deal with the bills she received?

a. She went to the stores and complained to the manager.
b. She wrote letters to the stores and explained what happened.
c. She sent the bills back to the stores without paying them.

4. How did being a victim of identity theft affect Lily?

a. She had to borrow money to pay the bills.
b. She doesn’t use credit cards anymore.
¢. She worries that it will happen again.

¢ LISTEN FOR DETAILS

oD s |jsten again. Complete the summary of Lily’s story by circling the correct words
or phrases.

Lily got a phone call from a (1.) jewelry / department store saying that someone with

her name had purchased a (2.) television / diamond ring. They wanted her to
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authorize the purchase. Lily knew there was something wrong because she was at
(3.) home / work all day. The woman on the phone said that Lily was probably a

victim of identity theft. She told Lily to (4.) file a complaint / go to the police station.

In the next week, Lily received almost (5.) four / forty bills from different stores,
totaling about (6.) thirteen / thirty thousand dollars in charges. She was worried
because the thief knew her (7.) name and address / bank account number. She didn’t

know what to do.

To deal with the problem, she sent (8.) the police report / her proof of identification to
all the stores and explained what happened. She stopped getting new bills after

about (9.) four / eight months.

Lily worries about becoming a victim again. She thinks that (10.) getting a credit card /
making purchases at most department stores is too easy. The stores
(11.) always check / don’t ask for proof of identification. She thinks everyone should

be worried about identity theft.

§ MAKE INFERENCES

Statements can have different meanings depending on whether the intonation is rising or
falling. Listen to excerpts from Lily’s story and mark the rising and falling intonations.
Then choose the answer that best describes what Lily means.

cDs
&% Excerpt One Implied Meaning
I can’t believe this.
1. Five thousand dollars! A diamond ring! ~ b. I'm very angry.

¢. I'm really excited.

a. Is that right?
2. OK? b. Is that OK with you?
c. I'm right about this.
(=%

&M Excerpt Two

. I didn’t hear you.
Please explain what you said.
c. That doesn’t make any sense.

o

1. What are you talking about?

I don’t understand.
. I know you’re wrong.
c. I don’t agree with you.

o

2. A victim of what?
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cD7

&IM Excerpt Three Implied Meaning
a. [ can’t hear you.
1. Excuse me? b. I don’t believe what I'm hearing.

c. I'm sorry to be rude.

I’'m confused.
I’'m excited.
c. This is really bad.

g

2. Oh, boy.

¢ EXPRESS OPINIONS

For each statement, circle a number from one to five to express your opinion.
Be prepared to explain your opinions.

Strongly Strongly
Agree Disagree
1. The stores helped Lily deal with the
identity theft. 1 2 3 4 5
2. Lily’s life was changed by her experience. 1 2 3 4 5

3. I feel more paranoid about identity theft
after hearing Lily’s story. 1 2 3 4 5

@ LISTENING TWO: Public Servce Announcements ’

Public service announcements (PSAs) are short presentations that give people
helpful information. You often hear them on the radio or on TV.

oD 7 [isten to two PSAs about how to protect yourself from identity theft. Listen and
check (V) the suggestions that you hear.

. Get a locked mailbox.

[

. Be careful about giving out personal information.

. Check your bank and credit card statements every month.

2
3
4. Shred (cut up) important papers before throwing them away.
5

. Leave your identification at home if you don’t need it.
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@ INTEGRATE LISTENINGS ONE AnD TWO ’

{ STEP |: Organize

Complete the chart with information from Listenings One and Two.

LILY’S STORY

. How do identity thieves

) ; Thieves steal your wallet
steal personal information?

and take your ID.

2. What do they do with the
personal information?

3. What should we do if we
become victims of identity
theft?

4. How can we prevent
identity theft?

d STEP 2: Synthesize

Work with a partner. Student A, you are a news reporter who wants to learn about
identity theft. You are interviewing a police officer. Ask the questions. Student B, you are
a police officer. Answer the reporter’s questions using the information from Step .

a. How can identity thieves steal personal information?

b. What do they do with the information?

¢. What should a person do if he or she is a victim of identity theft?
d. How can a person prevent identity theft?

Switch roles and repeat the conversation. To challenge yourselves, try doing it without
looking at the chart.
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(3’ FOCUS ON SPEAKING

A] VOCABU

s AN

¢ REVIEW

A word can have a meaning that is positive (good), negative (bad), or neutral
(neither good nor bad). This is called the connotation of a word or expression.
For example:

Positive Negative Neutral
safe dangerous department store

Work with a partner. Put the words into their correct places in the chart.

authorize deal with paranoid shocking

bill exposed proof of identification shred

charges file a complaint protect steal |
confirm identity theft purchase victim |
credit card mailbox receipt

POSITIVE NEGATIVE NEUTRAL

Compare your chart with another pair’s. Discuss the reasons for your choices.
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¢ EXPAND

1 Read the e-mails from Lucia to her friend Shuli.

006 Bad news! (G ]
@ i = it et gt ot e i
Delete  Junk Reply Reply All Forward Print

To: shuli2@yoohoo.com
From: shopgirl@uol.com
Subject: Bad news!

Shuli,

Bad news! Someone ripped me off! You know how | left my bank card in the
machine? Well, someone got it and cleaned out my account. | didn’t notice
for a few days that my card was missing, and by the time | caught on to the
problem, there wasn't a penny left.| don't know what I'm going to do!

Lucia 73

v

SEGNG) Better news! ()
Q,,,Al o o P . W _
Delete  Junk Reply Reply All Forward Print

To: shuli2@yoohoo.com
From: shopgirl@uol.com
Subject: Better news!

Hey again!

It turns out that a guy in our neighborhood was “shoulder surfing” at bank
machines. Ever heard of that? He watched me enter my password at the
ATM. Then when | left my card, he used my password to steal money from
my account. The good news is the police managed to track him down.
He’s in jail now,and | got my money back. Better watch out for it next time
you're at a bank machine!

Lucia v
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2 Circle the correct synonym or definition for each phrasal verb.

rip off steal keep

clean out steal everything pay

catch on solve realize

turn out cause result

track down lose find

watch out for ignore be careful of

¢ CREATE

Work with a partner. Take turns asking and answering the questions. Use the
vocabulary from Review and Expand in your answers. Then switch partners and repeat.

1. Talk about a time when something was stolen from you or someone you know.
What happened? Did the police ever track down the criminal?

2. What can credit card companies do to stop identity theft? Do they do enough
to deal with the problem? What can they do better?

3. How can you protect yourself from identity theft? What sorts of things can you
watch out for?

BY GRAMMAR: Modals of Advice

1 Read the cartoon. Notice the modals of advice that appear in bold.

You should sign
it right away!

You’d better
notlose it ...

She ought to
stop worrying
so muchl

My first
bank card!
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I. Use should to ask for advice.

MODALS OF ADVICE

Should | show them proof of identification?
What should | do if someone steals my passport?

2. Use should, should not, and ought to to You should get a locked mailbox.

give advice.

You shouldn’t send personal information by e-mail.
You ought to ask your boss to keep your personal

NoTE: Ought to is generally not used information in a locked file.

with a negative in American English.

3. Use had better (’d better) and had better You’d better shred those papers.
not (“d better not) to give strong advice. You'd better not throw those papers in the trash.

NoTE: The verb that follows should,
ought to, and had better always takes the

base form.

2 Complete each sentence with the correct modal of advice.

1. Nasir wants to throw away some old bank statements. He shred them.
a. should b. ought c. better

2. Mira’s mail got stolen. She better buy a locked mailbox.
a. should b. ought c. had

3. Someone called Azim and asked for a donation. He give out his credit
card number over the phone.
a. should b. shouldn’t c. better not

4. Lily got a bill for charges she didn’t make. She to file a complaint,
a. ought b. should c. had better

5. Misako got an e-mail asking for her credit card account number. She not
send the information.
a. shouldn’t b. had better c. hadn’t better

6. Chong Li gets money from a bank machine. He make sure nobody is
watching him.
a. should b. ought not c. ought

7. The clerk asked Nicola to write her driver’s license number on a check. She

not write the number on the check.

a. better b. should c. oughtto

8. Barak got a passport. He lose it.
a. ought b. should c. had better not
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3 Work in a group of three. Take turns asking for and giving advice.

Example

STUDENT A: [ haven’t received any mail for three days. What should I do?

STUDENT B: You should check with the post office to see if someone is stealing
your mail.

STUDENT C: If someone is stealing your mail, you ought to contact the police. . ..

1. I saw someone take a letter out of my neighbor’s mailbox.

2. I get phone calls every day from a man I don’t know. He’s trying to sell
me magazines.

3. Someone took some files from my office. They had personal information
in them.

4. I usually have five credit cards in my wallet, but right now I seem to be
missing one.

5. I have to mail my passport to Madrid to get a visa.

6. An online store sent me an e-mail asking for my credit card number.

it LI A S S R

§ PRONUNCIATION: Recognizing Compounds

Compounds are two nouns used together to name one thing, for example, mailbox.
In mailbox the two nouns are written together as one word. These compounds are
easy to recognize. Other compounds, like identify theft and credit card, are written as
two words. Compounds have a special pattern of stress and pitch.

D7
&8 Listen to the compounds and repeat them.

1. post office

. credit card

. identity theft
. garbage can
. mailbox

. police station

N G s W N

. bank account
8. roommate

The first word has the heaviest stress and high pitch.
The second word is not stressed as much and has low pitch.

post office credit card
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Sometimes another noun follows a compound, making a three word compound:
identity theft victim. The first word has the heaviest stress and high pitch. The
following words have less stress and lower pitch:

identity theft victim
1 <P Listen to the expressions and repeat them. Circle the expressions that are

pronounced as compounds, with heavy stress and high pitch on the first word.
Compare your answers with a partner’s.

diamond ring
charge accounts
online

e-mail

Internet

police report

five thousand dollars

ID

L A A

website

—_—
S

personal information
. 10-dollar bill
12. mailbox key

(==
(==

2 Work with a partner to answer the questions. Pronounce compounds correctly.
1. What'’s in your wallet?

2. What would you do if you lost your wallet or someone stole it? Has this ever
happened to you?

@ FUNCTION: Keeping a Conversation Going
To keep a conversation going both speakers need to show that they are listening and

sometimes encourage the other person to keep talking.

1 <0 Listen to and read the example conversation. Underline the words and sounds that
help to keep the conversation going. Notice the rising or falling intonation for each
expression.

A: So, I got a call from this guy. . ..
Uh-huh.

A: And he wanted me to give money to some organization called Amazon

=

Rainforest something or other. You know what I'm talking about?
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Yes, go on.

Anyway, I got this weird feeling from him. . . . Basically, I didn’t trust him.

So ... what did you do?

Well, I just hung up on him. You'd better be careful about these things, right?

W rw P

Right.
KEEPING A CONVERSATION GOING

To Show You are Listening To Encourage the Speaker to Keep Talking
o e pm—.d
Yeah ... (rising) Yes. Go on. (rising)
R it
Uh-huh ... (rising) And? (rising)
—/ -/
OK ... (rising) So? (rising)
—~ ——
Right. (falling) And then what? (falling)
— e
Wow! (falling) So what ... [did s/he say / did you do / happened

next]? (falling)

2 Work with a partner to complete the conversations. Choose language to show you are
listening or to encourage the speaker. Make sure the language for B fits the responses
for A. Then practice reading the conversations aloud with your partner.

Conversation |

A: So I was in my apartment and saw this man outside looking through my
garbage.

B:

A: Well, at first I thought it was someone from our building, but then I realized I
didn’t recognize him.

So I asked my roommate to go outside with me. Better not to go alone, right?

So we went up to the guy, and I said, “Are you looking for something?”

e PPl

And he got really scared, dropped some papers he was holding, and ran. So I
quickly grabbed the papers . ..

w

A: And they were my bank statements.
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Conversation 2

A:
B:
A:

> Er

&

Remember that apartment I tried to rent?

Well, the owner tried to rip me off. He took information from my application
form and opened a credit card in my name!

! How did you find out?

[ started getting all these bills for charges on an account that I didn’t open.

And then I remembered John Day was the last person I'd given my personal
information to.

A: So I went online and tracked him down. It turns out he went to jail two years

ago for identity theft. . ..

¢ PRODUCTION: Role Play

In this activity, you will create and perform a 3-5-minute role play about
identity theft. A role play is a short performance. The actors take on roles,
or become characters, and act out a situation. Often the situations are
similar to experiences that people might have in real life. Try to use the
vocabulary, grammar, pronunciation, and language for keeping a conversation
going that you learned in the unit.*

Work in a group of three. Follow the steps.

Step 1: Choose a situation for the role play. Choose from the following ideas:

Decide on the place, characters, and story. Choose from the following ideas:

Place:

filing a police report
getting a call from a department store about a bill |
calling a credit card company about a theft
giving advice to a friend about identity theft
(your own idea)

at a police station

in a department store
on the phone

(your own idea)

*For Alternative Speaking Topics, see page 34.
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Characters (think about age, personality, and feelings about the situation):

identity theft victim

police officer

e store employee
e identity thief

e (your own idea)

Story:
e Background: What happened before the role play starts?
e Plot: What happens during the role play?

Step 2: Create the role play. Act like your character and speak naturally. Practice the
role play several times.

Step 3: Perform your role play for the class.
Listening Activity

Watch the role plays. Which role play did you like best? Discuss with a partner why you
liked that role play.

ALTERNATIVE SPEAKING TOPRPICS

Discuss one of the topics. Use the vocabulary and grammar from the unit.

1. Tell a story about identity theft. It can be from your own experience, or
something you heard or read about. Who were the victims? How did the thieves
steal their identity? What happened after the theft?

2. More and more criminals are stealing personal information from computers or
over the Internet. How can people protect themselves from this kind of crime?

RESEARCH TOPICS, see page 192.
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(1 FOCUS ON THE TOPRPIC

AR sEEGict R e e )

Discuss the questions with the class.
1. Look at the photo. Where is this man? What is this sport?

2. Read the title of the unit. Endurance is the ability to live with pain and
suffering for a long time. What do you think the unit will be about?
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(B] SHARE INFORMATION S

rock climbing skydiving skateboarding

Work in a small group. Extreme sports are sports that involve height, speed, strength, or
danger. Look at the photos of extreme sports and discuss the questions.

1. Which of the above sports do you think is the most dangerous? Why?

2. Why do you think people enjoy doing these sports? What do they like
about them?

3. Would you like to try one of these extreme sports? Why or why not?

(C] BACKGROUND AND VOCABULARY

oDy
1 m Read and listen to the article about ultramarathons.

EXTREME RUNNING

ULTRAMARATHONS |

A marathon is a running race with a 26-mile (42-kilometer)
course. An ultramarathon is a race longer than 26 miles, often
50 to 100 miles (80.5 to 161 kilometers). There are two
formats for ultramarathons: Some races have several short
stages with breaks overnight. Other races go all day and :
night, with no stops until the runners finish. " The Marathon des Sables is an
The Race Course - ultramarathon that takes place in the

Ultramarathons take place all over the world, through many rs:::;Zgzze{;;"d?s:ﬁcm;:e et
types of terrain. There are races through rainforests, from one city temperatures go up 10‘1250,: (52°C)
to another, over mountains and rivers, or across dry desert sand. during the day and drop to 38°F (3°C)

Every ultramarathon is unique because each course is different. at night.
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Racing Overnight

Many ultramarathons take several days to finish. Runners must eat
and sleep on the course. In some races, food and supplies are
carried in a car and the runners sleep in hotels. In other races,
runners carry everything they need in backpacks and they sleep
outside in tents.

Running Safely

To stay healthy during an ultramarathon, runners must follow safety
rules. For example, runners must drink their daily ration of water,
even if they don't feel thirsty.

Crossing the Finish Line

What is in it for the runners?! Many runners say they get into
ultramarathons because they feel that normal marathons are not
challenging enough. They enjoy the experience of crossing the
finish line and completing an extremely difficult event.

| “What is in it for the runners”: “What are the advantages for the runners
to run in the ultramarathons?”

2 Match the words on the left with the definitions on the right.

1. marathon a. being the only one of its kind
2. course b. a piece of cloth supported by poles and rope that is
3. format used for sleeping outside
¢. a specific amount of something that you are
4. stage
allowed to have
5. terrain .
d. a step in a longer process
— 6.sand e. a type of land
—— 7. unique f. become interested in
—— 8 tent g. a 26-mile race
—— 9. ration h. very small grains of rock found in a desert or beach
10. get into g ;
i. something that happens to you that affects the way
11. experience you think or feel

j. the path of a race

k. the way the parts of something are arranged
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iy
(2’ FOCUS ON LISTENING

(AX LISTENING ONE: Ultrarunner Jay Batchen g

oP 7 [isten to the excerpt from an interview with runner Jay Batchen about his
experience running in the Marathon des Sables. Why do you think Jay Batchen runs
in the Marathon des Sables? Complete the sentence.

He runs in the marathon because

¢ LISTEN FOR MAIN IDEAS

o7 | jsten to the whole interview. All of the statements contain some FALSE
information. Cross out the parts that are untrue and write corrections. Some
statements can be corrected in more than one way.

Example

an endurance runner Tim Borquin

Jay Batchen is . OR § 1s a sports reporter.
) F p

1. Jay Batchen ran in the Marathon des Sables for the first time in 1999.
2. During the 1999 race, Jay became engaged to his wife.

3. The Marathon des Sables has one stage.

4. Runners have to carry water with them.

5. Runners sleep outside under the stars.

6. Jay feels that the race was a terrible experience.

q LISTEN FOR DETAILS

cD 7
#2A Listen again. Circle the best answer to complete each statement.

1. In 1999, Jay Batchen was for a TV station called the Discovery Channel.

a. doing research about the race
b. filming the race
c. reporting on the race
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10.

. Runners sleep in tents that are

. Jay’s future wife, Lisa, the race in 1999.

a. watched
b. didn’t finish

C. won

. The race course every year, but it is always about 150 miles long.

a. changes
b. gets more difficult
c. moves to a new place

The first three stages are all about long.

a. 10 miles
b. 20 miles
c. 26 miles

. The fourth stage is .

a. 20 miles
b. 50 miles
c. a full marathon

The fifth stage is .
a. 20 miles long

b. 50 miles long
c. a full marathon

Runners get at checkpoints every few miles.

a. a serving of food
b. a ration of water
c. medical help

a. small and light
b. crowded and uncomfortable
c. warm and quiet

Jay Batchen says that he experienced during the race.

a. heat, cold, and sandstorms
b. hunger and thirst
c. injuries to his feet

Jay Batchen calls the race a “life experience” because .

a. he almost didn’t finish the race
b. he shared the experience with other runners
c. he ran faster than the other runners

Endurance Test
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¢ MAKE INFERENCES

Listen to excerpts from the interview and answer the questions.
oDz

#2% Excerpt One

What does the interviewer mean when he says, “OK, so you ended up
marrying the winner of the race that you were filming”?

a. [ think that you met your wife in an unusual way.
b. I don’t believe that is how you met your wife.

¢. ' am confused about how you met your wife.
b7

#3# Excerpt Two

What does the interviewer mean when he says, “If you're able to stay
standing at that point, I guess”?

a. Can you stand up by the end of the race?
b. You must be really tired by the end of the race.

c. I doubt that most people can stand up at the end of the race.
cD7

#2% Excerpt Three

What does the interviewer mean when he says, “Well, you know Jay, it
doesn’t sound like a whole lot of fun ...”?

a. Most people say they didn’t have fun.
b. I understand why you enjoyed the race.

c. It seems like it was a very difficult experience.

@ EXPRESS OPINIONS
Discuss the questions in a small group.

1. What’s your opinion of Jay Batchen and the other runners in the Marathon des
Sables? Do you admire them or do you think they are crazy? Explain.

2. What do you think is more important in an endurance race: physical strength
or emotional strength? Or are they equally important? Explain.

(B] LISTENING TWO: Sports Psychology

P 7 Listen to an excerpt from a lecture in a sports psychology class about the motivation
of endurance athletes. Circle the best answer to complete each statement.
1. Endurance athletes are often

a. very healthy
b. high achievers
c. professional athletes
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2. They focus on achieving personal goals, not
a. finishing the event
b. supporting other athletes
¢. winning the race
3. They choose goals that
a. are easy to achieve
b. they have achieved before
c. are a difficult challenge
4, They usually feel the other athletes are .

a. friends who they can talk to
b. opponents they want to beat
c. partners in the experience

5. Endurance athletes are also motivated by

a. the strong emotions they feel while racing
b. the prizes they win at the end of a race
c. the exercise they get while racing

@ INTEGRATE LISTENINGS ONE AnD TWO 7

{ STEP I: Organize

Answer the questions. Provide general information from the lecture and examples from
the interview with Jay Batchen.

GENERAL INFORMATION SPECIFIC EXAMPLES

(FROM THE LECTURE) (FROM THE INTERVIEW)

I. What is an ultramarathon? a long running race with * a 154-mile stage race

extreme conditions ® in the Sahara Desert

* hot days, cold nights,
and sandstorms

2. How do endurance athletes
feel about winning their races?

3. How do endurance athletes
feel about their opponents in
the race?

4. Why do athletes run in
endurance races’
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@ STEP 2: Synthesize

Work with a partner. Student A, you are a sports reporter interviewing an endurance
athlete about running in the Marathon des Sables. Ask the questions. Student B, you are
an endurance athlete. Answer the reporter’s questions using the information from Step |.

1. What is the Marathon des Sables?

2. You didn’t win the race or even come close to winning. How do you feel about

that?

3. How do you feel about your opponents in the race? Did you get upset when

other runners passed you?

4. There are a lot of races that are shorter and easier than this one. Why do you

run endurance races rather than easier races?

Switch roles and repeat the conversation. For an added challenge, try to do it without

looking at the chart.

Wiy
(3’ FOCUS ON SPEAKING

O Y

q REVIEW

Complete the crossword puzzle on the next page with the words from the box. Two

words are NOT used.

achieve
athletes
challenge
course

endurance

experience
finish line
get into
goal

marathon

motivation
opponent
sand

stage
terrain

unique
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1

12 13

14

Across

1.

10.

11,

. We finished the first

My is to compete in three races this

year, but I don’t know if I'll have time.

. Jay Batchen had an important life

running in the Marathon des Sables.

of the race
today, and the second one is tomorrow.
The New York City is the largest
running race in the world.

The runners were tired when they finally

crossed the

Many athletes

endurance sports because they want a
challenge.

There were 100 running in the race.

12. The race

13. Thisisa

is the same length
every year.

race. No other race is

like it.
14. athletes run in long, difficult
races.
Down
2. My ran faster, so he won
the race.

4. The runners enjoyed the of
doing something difficult.

6. My for doing sports is to stay
healthy and have fun.

8. I hope to my goal of finishing

the race.

43

Endurance Test



¢ EXPAND

1 <P Read and listen to the conversation. Then practice reading the conversation with
a partner.

REPORTER: How’s it going out there?

ATHLETE: I'm OK, but it was a tough day. I fell down about halfway, and that
really (1) threw me for a loop. I never felt the same after that.

REPORTER: How come?

ATHLETE: ~ Well, sometimes I can (2) be my own worst enemy. I mean, I start
thinking negative thoughts, and I don’t run well.

REPORTER: How did you keep yourself going after that?

ATHLETE: I (3) set my heart on finishing this race. I really want it. I got a good
start, and I don’t want to (4) blow my chance.

REPORTER: So, after your problems today, what’s your plan for tomorrow?

ATHLETE:  Well, I want to enjoy myself more.

REPORTER: (5) Easier said than done!

ATHLETE:  So true! But I know (6) I have what it takes to finish this race, so I just
need to go out and try my best.

2 Match the phrases in the conversation with their meanings. Write the number of each
phrase in the correct blank.

a. decided that I really want to do this

S

miss my opportunity by making a mistake

o

I have the ability to be successful.

A

surprised and confused me

e. behave in a way that causes problems later

-~

That’s really difficult to do.

¢ CREATE

1 Think about an important goal you have in your life. It can be a goal in sports, school,
work, or other areas. Consider the examples.

e Learn English

e Become a doctor

e Run in a marathon

e Buy a house

e Travel around the world
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2 Work with a partner. Take turns asking and answering questions about your goal. Use
the words and phrases from the box in your answers.

1. What is your goal? When did you first set your heart on this goal?

2. When do you think you will achieve the goal? What stage are you at in the
process (beginning, middle, end)?

3. How is your experience so far? Do you enjoy it?

4. What challenges make it difficult to achieve the goal? Are you ever your own
worst enemy? Has anything thrown you for a loop? Please explain.

5. What is your motivation for achieving the goal?

6. Why do you think you have what it takes to achieve the goal? Is there something
unique about you that will help you achieve it?

blow my chance endurance get into
easier said than done format opponent
Example

STUDENT A: What is your goal?

STUDENT B: [ want to be a newspaper reporter.

STUDENT A: When did you first set your heart on this goal?

STUDENT B: 1 first got into reporting when I was in high school. I started working
on the school newspaper.

@ GRAMMAR: Reflexive and Reciprocal Pronouns

1 Read the excerpt from an article about motivation. The words in bold are reflexive and
reciprocal pronouns. Draw an arrow from these pronouns to the words they refer to.

What motivates an extreme athlete like Jay Bamself to the limit? One thing we
know is that athletes like Jay tend to be risk takers. They feel excited when they put themselves in
risky or dangerous situations. This feeling can become stronger when athletes compete against
one another. For example, if an extreme skier sees another skier doing a difficult jump, she

might challenge herself to do an even more dangerous jump.
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REFLEXIVE AND RECIPROCAL PRONOUNS

I. Use a reflexive pronoun when the subject
and object of a sentence are the same person
or thing. The reflexive pronouns are:

myself ourselves Jay Batchen pushes himself to the limit.
yourself yourselves

herself

himself themselves They put themselves in dangerous situations.
itself

2. Use yourself | yourselves in imperative
sentences with reflexive pronouns. Use:
e yourself when the subject is singular. (you) Believe in yourself and you will succeed.

e yourselves when the subject is plural. (you) Prepare yourselves for a tough race.

NoTE: In imperative sentences, the subject is
you, even though it isn’t stated.

3. Use a reciprocal pronoun when the
subject and object are the same people, and
the people have a relationship. Use:

e each other for two people. Marge and Susan competed against each other.
* one another for more than two people. The athletes competed against one another.

NoTEe: Often people use each other and
one another in the same way.

4. Reciprocal pronouns and plural reflexive Marge and Susan helped each other.
pronouns have different meanings. (Marge helped Susan, and Susan helped Marge.)

Marge and Susan helped themselves.
(Marge helped herself and Susan helped herself.)

2 Complete the conversation with the correct reflexive and reciprocal pronouns.

PIERRE: This is Pierre Blanc, reporting on the Extreme Alpine Road Race in France.
I'm talking to Tomas Bergetti, coach of cyclist Bridgit Jacobsen. Tomas,
what does Bridgit do to prepare (1.) for this race?

Tomas: Well, she pushes (2.) pretty hard. She gets up at 4:00 A.Mm.

every day to ride, and she only takes one day off a month!
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PIERRE: Wow! I know her brother Hans is on the same team. Do Bridgit and Hans
help (3.) with training?

Tomas: Absolutely! But they both have personal goals for (4.) , so they
try to focus on that, rather than competing against (5.)

PIERRE: You must be very proud of her big win in the race today!

ToMas: Yes, we're very happy. We're going to reward (6.) by going out
for a big dinner!

Work with a partner. Guess what Bridgit and her teammates do in these situations.

Choose verbs from the box and use reflexive and reciprocal pronouns in your answers.
Try to think of more than one answer for each situation.

be disappointed in compete against feel sorry for push
blame enjoy imagine support
challenge feel proud of make / force tell

What does Bridgit do if . ..

1. she starts feeling tired at the end of a race?

Example

She imagines herself crossing the finish line.

2. she sleeps late and misses her
morning training?

3. she goes to a party to
celebrate winning a race?

4. she doesn’t achieve her
training goals?

5. her teammate wins a race?
What do Bridgit and her
teammates do / feel . . .

6. when they are racing
together?

7. if their team wins?

8. if their team loses?
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@ PRONUNCIATION: Expressions with other

The word other joins very closely to the word in front of it. In another, the two
words (an and other) are written together. In the expression each other, the two
words are written separately, but they are joined just as closely together.

cD7
#A Listen to the boldfaced expressions below.

A: The other night I was talking to my roommate about starting a regular exercise
program. She wants to start, too.

B: You should do it together. You'll motivate each other.

A: Thave another motivation—the clothes in my closet that don’t fit anymore!

PRONUNCIATION POINTS TO REMEMBER

I. Join other closely to the word before it. Pronounce the two words as if they were one word.
Say “eachother”

2. Pronounce the “th" in other correctly—the tip of your tongue is between your teeth. Try it.

3. When the precedes other, it is pronounced /3iy/ (like the vowel in tree). Use the /y/ in /18iy/ to
join to other. Try it: the’ other

1 < Listen to the phrases and repeat them. Then choose three phrases and say them to
=" the class. Join the words together closely and don’t forget th.

the other night (recently, at night)

the other day (recently)

. something or other (an idiom for “something”)
. one another

each other

some other

one thing or another

® N QW oA W N

every other day (on alternate days: Monday, Wednesday, Friday, etc.)
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2 Fill in the blanks with expressions from Exercise |. Check your answers with a partner’s
and then practice reading the sentences to your partner. Join words together and
pronounce the th in other carefully.

1. my two roommates and I go for a long walk.

2. we were walking in the park behind a very
old couple.

3. They were holding hands and talking to

4. The woman slipped on and fell.

5. people were passing by, but they didn’t do anything.

6. We ran to help them and when we saw them, we realized we all knew.
. They live in our building.
3 Work with a partner. Create five short conversations by matching Student A’s part with

Student B’s part. Then practice the conversations. The underlined words are idioms with
other. Do you know what they mean?

Student A’s Part Student B’s Part

1. Sharon’s sons are at each other’s a. Nothing, as far as 'm
throats all the time. She doesn’t concerned—six of one, half a
know what to do. dozen of another.

2. This has been one of the worst days b. Me neither—the material went
of my life. in one ear and out the other.

3. What's the difference between an c. [ guess it’s true that one good
extreme sport and an endurance turn deserves another.

?

ot d. She might not be able to do

4. The lecture was really hard. I don’t anything. My brother and I
think I remember anything the fought with each other until he
professor said. went away to school.

5. The old couple that I helped in the e. Don’t give up. Tomorrow’s
park last week brought me a cake. another day.

@ FUNCTION: Asking for and Expressing Opinions

1 Read the conversation. Notice the language for asking for and expressing opinions.

SunG LEg:  Look at that guy. What do you think he’s doing?
AuMED:  Itlooks like he’s running forward and then backward. Maybe he’s
training for a race.

EL: I don’t think so. See how slowly he’s going? He can’t be a racer.
AHMED:  You’re right. He is pretty slow. I think he’s probably just doing that
for fun.
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ASKING FOR AND EXPRESSING OPINIONS

To Ask for an Opinion

Use What do you think (about) ...? to ask for
a general opinion.

Use Do you think (that ...) | Do you agree
(with) ... ? to ask about specific points.

What do you think about extreme sports?

Do you think extreme sports are dangerous?
Do you agree (with Eli) that extreme sports
are dangerous?

To Express an Opinion
Use | think to sound stronger and more certain.

Use I’m pretty sure or It seems like to sound
less certain and/or more polite.

I think Bridgit won the race.

I’m pretty sure Bridgit won the race.
It seems like Bridgit won the race.

To Agree
To agree with someone use:

Yeah / Yes ...
(I think) You’re right.
I agree (with name).

To Disagree
To disagree with someone use:

Indirect | don’t know.

I’m not sure about that.
Direct I don’t think so.

I disagree (with name).

Indirect disagreement sounds more polite.
Direct disagreement sounds stronger and can be
less polite.

| think Ron is the best runner.
Yeah, he is.

I think you’re right.

I agree (with Michelle).

| don’t know. Jack is a great runner, too.

I’m not sure about that. Jack is a great
runner, too.

I don’t think so. Jack is better.

| disagree (with Kyoko). Jack is better.

2 Read the two conversations and discuss the differences. Which conversation is more
direct, and which is more indirect and polite? Underline the words and phrases that

helped you decide.

1. A: Ithink extreme sports are the most dangerous sports.

B: I don’t think so. All sports can be dangerous.

C: You're right. I think that athletes hurt themselves in all sports, not just

extreme SpOI‘tS.

2. A: Ithink that extreme sports are the most dangerous sports.

B: I'm not sure about that. It seems to me that all sports can be dangerous.

C: Yeah.I'm pretty sure that athletes hurt themselves in all sports, not just

extreme sports.
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